
Module 1: Social and Emotional Learning in School (SEL) 
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Learning unit A. Introducing Social Emotional Learning 

Lesson A1. Why Social Emotional Learning 
 

Social and Emotional Learning (SEL) is:  

A process of acquiring the social and emotional knowledge, understanding and developing skills essential 

for:  

• Learning 

• Emotional Health and wellbeing 

• Effectiveness 

• Success in the workplace and in life 

Effective SEL improves students’:  

• Academic achievement and attainment 

• Attendance, engagement and motivation 

• Behavior, with reduced bullying, violence and crime 

• Mental health with reduced stress, anxiety and depression 

• Health with reduced teenage pregnancies and drug abuse 

 

Five aspects of SEL:  
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- Self-awareness and self-valuing: the ability to accurately recognize one’s own emotions, 

thoughts, and values and how they influence behavior.  

o Identifying emotions 

o Accurate self-perception 

o Recognizing strengths 

o Self-confidence 

o Self-efficacy 

- Self-management: The ability to successfully regulate one’s emotions, thoughts, and behaviors in 

different situations. 

o Impulse control 

o Stress management 

o Self-discipline 

o Self-motivation 

o Goal-setting 

o Organizational skills  

- Social awareness: The ability to successfully regulate one’s emotions, thoughts, and behaviors in 

different situations — effectively managing stress, controlling impulses, and motivating oneself.  

o Impulse control 

o Stress management 

o Self-discipline 

o Self-motivation 

o Goal-setting 

o Organizational skills  

- Relationship skills: The ability to successfully regulate one’s emotions, thoughts, and behaviors in 

different situations — effectively managing stress, controlling impulses, and motivating oneself.  

o Impulse control 

o Stress management 

o Self-discipline 

o Self-motivation 
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o Goal-setting 

o Organizational skills  

- Responsible decision-making: The ability to successfully regulate one’s emotions, thoughts, and 

behaviors in different situations — effectively managing stress, controlling impulses, and 

motivating oneself.  

o Impulse control 

o Stress management 

o Self-discipline 

o Self-motivation 

o Goal-setting 

o Organizational skills  

Lesson A2. The Benefits of SEL 
 

SEL needs to be learned – mostly through 

• Observation 

• Experience  

• Direct guidance. 

SEL is a process, it requires:  

• Time  

• Patience  

• Educators that are committed to providing a safe and caring learning environment. 

SEL can have a positive impact on school climate and promote a host of academic, social, and emotional 

benefits for students.  

Students receiving quality SEL instruction demonstrated: 
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 Better academic performance: an average of 11 percentile points higher than 

students who did not receive SEL instruction. 

 Improved attitudes and behaviors: greater motivation to learn, deeper 

commitment to school, increased time devoted to schoolwork, and better 

classroom behavior 

 Fewer negative behaviors: decreased disruptive class behavior, noncompliance, 

aggression, delinquent acts, and disciplinary referrals. 

 Reduced emotional distress: fewer reports of student depression, anxiety, stress, 

and social withdrawal.” 

Beyond the direct emotional and academic benefits to your students, SEL is now accepted as a critical 

factor in economic outcomes on individual and societal levels. Traditionally, economic success and 

employability was strictly linked to increasing cognitive skills (intelligence) in education. Recent research in 

economics, psychology, neuroscience and education, however, all point to a more unified model of 

cognitive and non-cognitive skills. In other words, increasing social-emotional skills through effective SEL 

programming in schools will have a direct effect on graduates’ employability and earnings, as well as the 

overall economic strength of countries embracing policies that support effective SEL programming and 

reform. 

Research on SEL says the approach can be effective for kids in urban, suburban, or rural schools, regardless 

of their academic standing. SEL empowers students to become more engaged citizens. SEL is not only 

fundamental to education, but it’s fundamental to raising citizens who actually participate in democratic 

life. 

Lesson A3. The Economical Value of SEL 
 

Schools are a primary setting in which children first learn to negotiate complex social relations with peers 

and have the opportunity to build the essential skills that will allow them to be productive members of 

society. Because of their central role, schools not only focus on traditional core subjects, but also support 
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children's development into contributing citizens. In our global, competitive society, schools play an 

important role in attempting to ensure that all students learn how to interact with others from diverse 

backgrounds in socially and emotionally skilled ways, practice healthy behaviours, and behave responsibly 

and respectfully. 

Universal social and emotional learning programs can be effective in reducing problems, promoting 

competence, and improving school success. Yet, in spite of this evidence, SEL is marginalized in educational 

decision making by most educators and policymakers. We believe that one missing component in the 

analysis of social and emotional education is high-quality evaluation that will provide evidence of the 

potential economic benefit from implementing SEL models in schools. It is quite clear that policymakers, as 

well as educators, place considerable value on economic evaluation in their decisions about educational 

decision making. In addition to information on the potential cost savings of SEL programs, budget 

administrators require clear information on the immediate and longer-term costs of effectively 

implementing new programs. 

The potential benefits of improved behaviour and well-being of school-age children are both direct and 

long-term. Improved behaviour leads to a healthier classroom atmosphere and reduced interruptions, and 

supports effective instruction that influences academic achievement. Broader and longer-term benefits also 

accrue from improvements in social relations with others and reductions in delinquency, antisocial 

behaviour, school dropout, academic failure, and mental health problems. Building protective factors to 

promote mental health can in turn reduce the likelihood of future health problems and poor adult 

outcomes 

Benefit-cost analysis is a tool for evaluating the economic profitability of an investment. It has been used in 

education since the 1960’s to determine the rate of return on both individual and social investments in 

education. Essentially, benefit-cost analysis compares the monetary cost of an investment with the 

monetary value of its outcomes.  

“For example, by reducing high school dropouts there are costs to the student in foregone income by staying 

out of the labour market. But there are also gains to the student in terms of higher income, better health, 

and lower likelihood of involvement in the criminal justice system, all which can be measured, in terms of a 
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monetary return on investment. The taxpayer also makes an investment in education through paying a 

considerable portion of its direct cost and gets a return through higher tax revenues and lower costs of 

public services for health, public assistance, and criminal justice.” 

There is a positive return on investments for all of these educational reforms on social and emotional 

learning. And the aggregate result also shows considerable benefits relative to costs, with an average 

benefit-cost ratio of about 11 to 1 among the six interventions. This means that, on average, for every 

dollar invested there is a return of eleven dollars, a substantial economic return.   

 

Practical activity 1 
 

Video: https://www.ted.com/talks/brene_brown_the_power_of_vulnerability?language=es 

 Duration: 50-70 min 

 Type: video + debate 

 Objective: To initiate a debate together with the pupils about the importance of acknowledging 

and understanding vulnerability.  

 Skills and abilities developed by pupils: stimulate communication, improve capacity for 

understanding emotion, work in a team and decision making.   

Steps:  

1. Watch video with the students.  

2. CONNECTION (15 min. aprox) 

a. One of the Keywords of the video is Connection, this part of the activity is to debate with 

students about it 

b. Discussions and debate start. You should guide them with questions like: 

i. What is connection for you? 

ii. Can we help other be “seen”? 

https://www.ted.com/talks/brene_brown_the_power_of_vulnerability?language=es
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iii. No one is perfect, but we can help each other, do you know your vulnerabilities? 

iv. What would you like the school to do to help you? 

c. Shared ideas will be written down by one pupil who offers volunteer.  

3. Worthiness (10 min. aprox)  

a. Another keyword of the video is Worthiness; this part of the activity was to discuss this 

concept with your class. 

b. Discussions and debate start. You should guide them with questions like: 

i. What is worthiness for you? 

ii. Do you give value to your colleagues? 

iii. Does everyone deserve to feel worthy? Can you help them feel that way? 

c. During this part of the discussion pay attention and lead the conversation, try to get good 

ideas to put into practice, make them understand the importance of making everyone feel 

worthy, and that everyone should feel that.  

4. Vulnerability (30 min. aprox) 

a. Maybe the most important keyword of the video is Vulnerability, in this part of the activity 

is important to lead. Show them that you too are vulnerable to some things, so they feel 

more open.  

b. Ask to students who are more secure of themselves and you know to open up, to tell things 

about possible vulnerabilities. If they don’t open, use case stories with situation that might 

happen to different people.  

c. Reach the conclusion of the importance of facing our vulnerabilities and being open about 

it, that there is no shame in it and you should help each other.  
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Learning unit B. SEL Theories 
 

Lesson B1. The importance of schools 
 

Schools provide by far the most important opportunity (outside the home) for students to develop socially 

and emotionally and, as they learn, to experience what it feels like to be safe, happy and appreciated in a 

community. 

 Schools can influence the attitudes of the local community. Schools could, for example: 

- Make and publicize clear statements of values and vision 

- Emphasise the values of the school with all parents/carers and encourage the application of those 

values in the home. 

- Encourage members of the community to engage with the school  

- Organize frequent opportunities for students to contribute to the local community 

 

Lesson B2. Attachment Theory 
 

John Bowlby was a prominent psychologist who believed that the parent-child relationship was the 

foundation for social relationships and sense of self; the interactions the infant has with their parent or 

primary caregiver helps them learn about themselves, others, and the world. Bowlby's attachment theory, 

the idea that the attachment, or emotional bond, formed between an infant and parent/caregiver help the 

child learn about the world and how to interact in it. 
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Key factor attachment theory - internal working model. 

- The internal working model can be defined as a thinking process, which is built on past 

experiences and helps the individual consider responses and actions. 

A positive Internal Working Model 

o Early experiences of having our physical and emotional needs met consistently 

A negative Internal Working Model 

o Early experiences of not having our physical and emotional needs met consistently  

Behaviors associated with Positive Internal Working Model:  

- Expect to trust adults 

- Believe that they are safe 

- Cope with changes to routine 

- Ready to learn because basic needs are met  

- Able to try something new and risk failure 

- Will comply with reasonable requests, has understood cause and effect  

- If reprimanded, can cope with shame/guilt induced and use it to motivate change in subsequent 

behavior  

Behaviors associated with Negative Internal Working Model:  

- Can’t trust adults – they are unpredictable 

- Feel unsafe – is vigilant, constantly scanning environment for danger 

- Changes to routine are threats 

- Need to be in control to be sure of getting needs met 

- Not ready to learn 

- Unable to take a risk or try something new 

- Reasonable requests are seen as loss of control 

- If reprimanded, shame is overwhelming 

What can we do in schools?  
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Schools can impact significantly on the Internal Working Models of students and the attachment/trauma-

related emotional and behavioural consequences of these. While it is true that the Internal Working Model 

is generally laid down early in life, and the impact of disrupted parenting and/or traumatic experiences is 

long-term, the evidence shows that it is possible to make a difference to students’ Internal Working Model, 

‘recondition’ default responses and help students to lead happy and successful lives.  

Internal Working Models can be changed over time or in response to life events. (Ref: Riggs 2005). 

Repeated interactions that contradict existing working models, for example a positive relationship with an 

empathic teacher, can alter attachment patterns and Internal Working Models can be modified 

continuously across successive periods of development through, for example, establishing responsive, 

nurturing environments (Ref: Simpson, Collins, Tran & Haydon, 2007) 

The behaviours can be understood as driven by the needs of the students and as an attempt at 

communication. 

It is of the utmost importance that they should not be regarded simply as ‘naughty students’ in need of 

firmer discipline and stronger sanctions.  

As well as knowing ‘what works’, it is necessary to understand the needs driving the behaviours – those 

that inhibit learning, and those that result in behaviours that challenge the individuals who work with them 

and school systems.   

To help students with a negative internal working behaviour there are initiatives schools can take to try to 

adjust this behaviour and offer these students a helping hand.  

 

The key adult 

Children with attachment difficulties are allocated a key adult within the primary classroom, who will have 

an active role as an additional attachment figure. 

This adult should be someone who is able to be there to consistently support the child. For children with 

attachment difficulties the building of relationships are important and help to facilitate second chance 

learning, building emotional well-being and resilience. This relationship should help the child learn to 

interpret their own thoughts and feelings, create social skills and help open opportunities to learn and 

develop by the use of supportive scaffolding. 
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For Whole school issues it should be ensured:  

- That the student has access to a “key” adult from the beginning of their time in school.  

- That there is a ‘back-up’ adult in case the key adult is away  

- That there is support in place for the key worker  

- That the key adult is involved in any meetings concerning the child 

They provide them with a “secure base” within school, someone who can help to regulate their emotions 

and build a trusting relationship with. Someone who can model the role of a trusting adult to a child to 

enable them to understand how to form and maintain trusting relationships with others.  

The aims of providing a key adult are for the child to:  

- learn to trust adult figures  

- learn that they are ‘kept in mind’ even when the adult is not with them 

- learn that it is OK (and helpful!) to ask for and receive help  

- learn to relinquish control – know that adults can be relied upon to meet their needs and keep 

them safe (this is sometimes referred to as ‘fostering dependency’ and is a temporary step on the 

way to real independence)  

- learn to contain and regulate their emotional state  

- develop an improved self-concept  

Tasks/Roles of the Key Adults 

- Getting to know and understand the child (attuning) 

- Being available for check-ins and ad-hoc support 

- Providing a safe base for the child – showing a ‘non-anxious presence’ 

- Enabling the child to experience being ‘kept in mind’ 

- Managing issues of control  

- Interpreting the world of school for the child through scaffolding and commentary 

- Helping the child to practice new skills – in particular asking for help 

- Model ‘constancy’ (demonstrating that adults can be reliable and predictable)  

- Managing times of anxiety (e.g. when there is a supply teacher) 

- Being involved in planning meetings concerning the child 
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- Liaising with parents/carers 

- Supporting with differentiated learning experiences 

- Working with the child during/following a behavioural incident 

Some useful tools and techniques 

- ‘Wondering aloud’ ‘I wonder if it feels a bit scary to…’ 

- ‘The Big Ask’, ‘I know it’s a big thing to ask – let’s see if we can…’ 

- Transitional objects.  Giving the child something of yours to look after until you next see them, a 

note, an object from home 

- Structured Choices. ‘Red or blue pen?’, ‘Here or by the computer’… 

- Commentary – ‘I can see you’re getting a little anxious because…’, ‘Mr X is doing that to make sure 

everyone is safe’ 

- ‘Debriefing’  

- Scripts and privately understood signals 

And remember: 

- Do not get put off if the student will not engage at the outset – keep trying by being friendly and 

accepting 

- Students need to learn that, no matter what they do or say you are not going away! 

- Have realistic expectations. Focus on making small steps forward and celebrate every sign of 

success. 

- Ensure where possible that that you let the student know of any changes/ if you are going to be 

away for any length of time. Remember that the child is expecting to be let down and it will take 

active and explicit work over time to challenge this belief.  

 

The importance of feelings of safety: 

Children with attachment difficulties are often ‘hyper-vigilant’ – constantly alert to potential danger. They 

are hard-wired in this way due to their early experiences.  Unlike most children, they need additional 

support to feel safe and secure.  
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We have two systems – the attachment system (which ensures our safety) and the exploratory system 

(which stimulates curiosity and promotes learning).  When one is switched on the other is switched off! 

Therefore, if a child doesn’t feel safe, the attachment system will be switched on and the exploratory 

system – necessary for learning – switched off, and the child will be unable to learn.  

Some ways to promote feelings of safety 

- Take steps to ensure that children with attachment difficulties feel safe through explicitly showing 

them security measures in the school,  

- Comment on, for example, how the wearing of badges, or making visitors sign a book when they 

arrive, ensures that only safe adults can be in the building,  

- Make frequent and regular reference to safety measures and the role of adults in keeping children 

safe.  

- Ensure that the child can see what is going on in the classroom from where they are sitting.  If you 

need to have them at the front, offer a side seat rather than one directly in the middle where they 

can see very little of what others are doing.  

- Understand that the child may need to be the last to sit down, and will find ways of occupying 

themselves until others are seated – plan for this.  

- When asking children to line up, be sensitive to the child’s need to be able to see what others are 

doing 

- Make arrangements for detention/isolation that do not require the child to sit facing the wall 

where he/she cannot see what is going on. 

- Do not expect the child to function straight away in a new or strange environment (e.g. with a 

supply teacher or in a new room) – allow them time to ‘risk-assess’  

- Be aware of the stress that might be caused by an ‘over-busy’ classroom – this may trigger anxiety 

as there is a sensory overload making feelings of safety less easy to achieve.  

- Be predictable, consistent and repetitive. Students with attachment disorder are very sensitive to 

changes in schedules, transitions, surprises and chaotic social situations. Being predictable and 

consistent will help the student to feel safe and secure which, in turn, will reduce anxiety and fear. 

- Transition periods and even the smallest change can be unsettling for a child who has never 

experienced security and stability, and who may have traumatic memories of change. Therefore, 

consider how you organise the day so that routines help build a strong sense of security and 
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familiarity. Think about the most stressful times of day for the child and try to make someone 

available to offer additional emotional support. Using visual timetables and preparing children well 

in advance of any changes can also help. 

- Create a ‘safe place/calm corner’ for the child to use as necessary. 

Building self-esteem  

Why children with attachment difficulties react differently to praise and shame? 

The self-esteem of children with attachment difficulties is damaged by their early experiences.  As humans 

we disbelieve evidence that does not confirm what we believe, and therefore praise can be problematic for 

children who believe that they are ‘bad’ or useless.  

Shame is a normal process, useful for most children in helping them to realize that they have done 

something wrong and need to put it right. However, children with attachment difficulties already suffer 

toxic amounts of shame and respond differently (and in very negative ways) to intended or unintended 

shaming experiences.  

Model that it is OK to not know something or to get in a muddle – comment on your own unsureness and 

the strategies you use when you have got something wrong. Talk explicitly about the different ‘parts’ of us 

– ‘the sharing part’ and ‘the angry part’ and comment on which you or the child is using at the moment  

A sense of ‘belonging’ is also central to self-esteem so use activities that include the child as part of the 

class, a valued member of the group, etc. Be aware that ‘you have made a mistake’ may be interpreted as 

‘you are a bad person’. If this happens make the difference explicit ‘oh, I was talking about this bit of the 

sum, but your ears heard “I think you are stupid” or “I don’t like you”.  

Use “I” statements and always talk about the behaviour not the person. Avoid using the words “lying” or 

“manipulating” and replace with these with “con” or “trick” e.g. you’re trying to trick me into getting upset. 

Avoid exposing children, using sarcasm or activating shame from previous experiences – they will respond 

with fear and panic (Fight or flight). 
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Lesson B3. Solution focused approaches 
 

The Solution Focused approach was developed by Steve de Shazer and Insoo Kim Berg. The main principles 

of the approach are to support people in making a shift from being problem–focused to being solution-

focused. This is achieved by holding a core set of beliefs when working with others: 

- We don’t need to fully understand the problem before we can find a solution. 

- Everyone has the strengths and resources to help themselves.  

- There will already be something that is working.  

- Change can happen in very small steps. 

- No matter how bad the problem is, it doesn’t happen all the time.  

- We can’t change the past so we should focus on the future.  

- Having a clear idea where you want to be makes it more likely that you will get there. 

 

Problem Focused Solution Focused 

How can I help you? How will you know that things are improving? 

What would you like to change? Could you tell me about the problem? 

What are the barriers to improvement? What will the future look like without the problem? 

Can you tell me more about the problem? What is the main issue on which you want to concentrate? 

 

 



 

 

Promoting students’ engagement  
in the prevention of bullying in schools 

18 
 

The Miracle Question 

The Miracle Question is a goal setting question that is useful when someone simply does not know what a 

preferred future would look like. By using the Miracle Question and asking each person what a better life 

would look like, people see perhaps for the first time, what individuals need from each other. 

We set you an example so you can practice with anyone who needs; 

While you are sleeping in your bed tonight, a miracle happens and your problem disappears.  

 When you wake up tomorrow morning: 

 What will be different? 

 How will you know? 

 What will be the first thing you notice? 

 Who else will notice? 

 How will you know that they have noticed? 

 What might happen? 

 What small signs have you already seen? 

This provides a lot of help, it catapults the individual from a problem saturated context into a visionary 

context where he/she has a moment of freedom, to step out of the problem story and into a story where 

they are more problem free. 

Other solution-focused approaches  

- Goal-setting - What do you want to do? 

- A good day - How do you know if you’re having a good day? 

- Exception-finding -Tell me about the times when it doesn’t happen. 

- Building on strengths - When you faced this sort of problem in the past, how did you resolve it? 

- Commitment - What would be good enough? 
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- Other perceptions - Where would your friend say you are today? 

- Managing - What are you doing to stop things getting worse? 

 

Practical activity 2 
 

Video: https://www.youtube.com/watch?v=h-rRgpPbR5w   

 Duration: 50-70 min 

 Type: video + debate 

 Objective: To initiate a debate together with the pupils about the importance of acknowledging 

and understanding our emotions 

 Skills and abilities developed by pupils: stimulate communication, improve capacity for 

understanding emotion, work in a team and decision making.   

Steps:  

1. Watch the video.  

2. The importance of meaning (15 min. aprox) 

a. One of the Keywords of the video is Meaning, this part of the activity is to debate with 

students about it. 

b. Discussions and debate start. You should guide them with questions like: 

i. Do you understand the importance of understanding what you feel? 

ii. No one is perfect, but we can help each other, can you understand what others 

might be feeling? (use case stories that apply to your organisation) 

iii. What would you like the school to do to help you? 

c. Shared ideas will be written down by one pupil who offers volunteer.  

3. Ownership (10 min. aprox)  

a. Another keyword of the video is Ownership, this part of the activity was to discuss this 

concept with your class. 

https://www.youtube.com/watch?v=h-rRgpPbR5w
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b. Discussions and debate start. You should guide them with questions like: 

i. What is ownership for you? 

ii. Do you give value to what your colleagues might be feeling? 

c. During this part of the discussion pay attention and lead the conversation, try to get good 

ideas to put into practice, make them understand the importance of making everyone feel 

that they are the main responsible for their happiness, and that everyone should feel that.  

4. The planet of emotions (30 min. aprox) 

a. Maybe the most important keyword of the video is Emotion, in this part of the activity is 

important to lead. Show them that you too have to handle many emotions and you have to 

learn how to manage them, not repress them.  

b. Ask to students who are more secure of themselves and you know to open up, to tell things 

about posible situations where they couldn’t manage how they felt, and how, with a 

different approach, everything changed. It is a difficult question. If they don’t open, use 

case stories with situations that might happen to different people.  

c. Reach the conclusion of the importance of knowing our emotions and knowing how to 

canalize them.  

 

 

Learning Unit C. Understanding SEL 
 

Lesson C1. SEL Approaches 
 

Effective SEL approaches often incorporate four elements represented by the acronym SAFE: 

- Sequenced: Connected and coordinated activities to foster skills development. 

- Active: Active forms of learning to help students master new skills and attitudes. 

- Focused: A component that emphasizes developing personal and social skills. 

- Explicit: Targeting specific social and emotional skills. 
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Ideally schools will use SAFE approaches to support the social and emotional development of their 

students. For example: 

- Children can to be taught through modeling and coaching to recognize how they feel or how 

someone else might be feeling. 

- Prompting the use of a conflict-resolution skill and using dialoguing to guide students through the 

steps can be an effective approach to helping them apply a skill in a new situation. 

- Through class meetings students can practice group decision-making and setting classroom rules. 

- Students can learn cooperation and teamwork through participation in team sports and games. 

- Students can deepen their understanding of a current or historical event by analyzing it through a 

set of questions based on a problem-solving model. 

- Cross-age mentoring, in which a younger student is paired with an older one, can be effective in 

building self-confidence, a sense of belonging, and enhancing academic skills. 

- Having one member of a pair describe a situation to his partner and having the partner repeat what 

he or she heard is an effective tool in teaching reflective listening. 

 

A whole-school approach to SEL means that all the adults in the building — not just teachers and 

principals, but lunchroom monitors, bus drivers, librarians, and specialists — have to be invested and on 

the same page with SEL. In their own interactions, as well as in their work with students, adults should 

model the type of behaviour they want their students to exhibit. 

So while regular professional development can teach adults the nuts and bolts of integrating SEL into the 

school day, one more step is crucial to a successful program: Ensuring that adults develop their own social-

emotional capacities. “Our approach has shifted towards supporting the adults’ own social emotional 

needs, addressing the stressors they may be experiencing as professionals in education,” says Bailey. 

Supporting adults means offering tailored SEL strategies — but it also means creating opportunities for 

school staff to listen, problem-solve collaboratively, and reflect and plan. It means proactively considering 

the social-emotional needs of all staff. 

SEL Programs that Make a Lasting Impact 
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- They take a whole-school approach, involving every student and every adult in every part of the 

building. 

- They offer all-staff trainings and the use of school-wide strategies. 

- They proactively consider the SEL needs of staff, with support from administrators and school 

leaders 

Lesson C2. The SEL Growth 
 

Four core elements of SEL 

- A positive ethos 

- Staff role-modelling 

- A structured curriculum to teach the skills of Social and Emotional Learning (SEL). 

- Reinforcement of SEL skills across the curriculum 

A positive ethos:  

  ‘ethos’: fundamental character of a community 

Key elements of a positive ethos:  

 Relationships: developing healthy relationships 

 Language: Words can heal or hurt, they have to be taken into account. 

 Environment: physical (attractive, safe), social (places to be/sit/talk), emotional (valuing work and 

attitude) 

 Celebrating Diversity  

Staff role-modeling:  

 Staff emotional health and wellbeing. 
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 Staff cannot be role models unless their own emotional health and wellbeing is attended to and 

their own social and emotional skills are developed. 

 Children copy adult behaviour: The way children are treated and the examples they are set by their 

peers and by adults are almost certainly the strongest influences on how they will treat others and 

their environment, and develop respect for themselves. 

 If you are not modelling what you teach, you are teaching something else 

 

Structured curriculum to teach the skills of Social and Emotional Learning (SEL):  

Key elements:  

 Quality systematic learning for all children. 

 An ‘entitlement curriculum’ for all. This should include: 

              Structured and progressive framework 

              Clear learning outcomes 

              Class-based quality teaching to all children  

Reinforcement of SEL skills across the curriculum 

Key elements:  

 Opportunities for reinforcement 

 Assemblies introducing ideas to the whole school 

 Posters and displays around the school  

 Break times 

 After school times  

 Family activities to send home  
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Practical Activity 3 
 

 Duration: 60 min 

 Type: debate + individual activity + group activity 

 Objective: To understand our values and the values of those surrounding us. 

 Skills and abilities developed by pupils: stimulate communication, improve capacity for 

understanding emotion, work in a team and decision making   

Steps:  

1. First you tell each student to choose 10 values from the following list:  

 

 

 Affection    Freedom    Power and authority    

 

 Achievement    Friendship    Recognition   

 

 Change and variety    Growth    Religion   

 

 Community    Helping society    Reputation   

 

 Competence    Honesty    Responsibility   

 

 Competition    Independence    Security   

 

 Cooperation    Harmony    Self-respect   

 

 Creativity    Integrity    Serenity   

 

 Decisiveness    Knowledge    Stability   
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 Democracy    Leadership    Teamwork   

 

 Ecological Awareness    Loyalty   

  

 

 Effectiveness    Merit   

  

 

 Efficiency    Wealth   

  

 

 Ethical practice    Nature   

  

 

 Excellence    Order   

  

 

 Expertise    Personal Development   

  

 

 Status    Pleasure   

   

 

2. What I value more 1 (15 min. aprox) 

a. Now make your students cross 5 values of the list they made (the values they feel are less 

important for them).  

b. What do they mean exactly? What are you expecting from yourself – even in bad times? 

c. How would your life be different if those values were prominent and practised?  

d. Does the vision of your school/organisation reflect your values? 

3. What I value more 2 (30 min. aprox) 

a. Divide your class in groups of 4 

b. Discuss about the values you chose, agree on 5 values for your group. 

c. What do they mean exactly? What are you expecting from yourself – even in bad times? 

d. How would your life be different if those values were prominent and practised?  

e. Does the vision of your school/organisation reflect your values? 
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Assessment  
Choose the correct answer. Each question has one single correct answer. 

1. Which of the following are not an aspect of SEL:  

a. Self-awareness and self-valuing 

b. Self-management 

c. Personal development 

d. Relationship skills 

2. Good self-awareness and self-valuing gives you the ability of 

a. Identifying emotions 

b. Have an accurate self-perception 

c. Recognizing strengths  

d. All of the above 

3. SEL is a process that requires:  

a. Time, patience and commited educators 

b. A lot of technical development teaching 

c. The same curricula for all the students 

d. A professional psychologist 

4. Which advantages SEL proved to have? 

a. Better academic performance 

b. Improved attitudes and behaviors 

c. Less work from the teachers 

d. A and B are correct 

5. A child with a negative internal working model 

a. Will always be like this 

b. Had her/his physical and emotional needs met consistently 

c. As a thinking process that can be reversed.  

d. A and B are correct 

6. SEL Approaches should be (acronym):  
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a. MAFE 

b. FALE 

c. SAFE 

d. PACE 

7. Adults should:  

a. Model their behaviour  

b. Be trained 

c. Let the children be act as they want 

d. A and B are correct 

8. SEL Programs that make a lasting impact:  

a. Take a whole school approach 

b. Offer all-staff training 

c. Considers SEL needs of staff 

d. All of the above 

9. Which of these is not a core element of SEL:  

a. A positive ethos 

b. Staff role-modelling 

c. A defined general approach 

d. Reinforcement of SEL skills across the curriculum 

10. The benefit-cost of SEL for society is:  

a. 5 to 1 

b. 2 to 1 

c. There is no benefit 

d. 11 to 1 
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MODULE 2. SUPPORTIVE CLASSROOM ENVIRONMENT 
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Abstract of the module 
This module starts from the premise that a supportive classroom environment is less about the physical 

classroom and resources (although these are important too) and more about values and relationships. Still, 

the two are very connected. By following this module you will understand how to create a supportive 

classroom environment in your school and how to become a model for other teachers. The final outcome 

of your efforts should be those of creating a better connection among peers, an atmosphere of peace and 

friendship.  

And, remember, the purpose of this module and of the entire training course, is to reduce bullying in your 

school.  

Following all 3 learning units of this module you will go deeper into:  

Lesson A1: What is a supportive classroom environment and how can this be created? 

Lesson A2: Who are the actors that can be involved? 

Lesson A3: How to maintain the good results achieved and become a model for the entire school? 

Lesson B1: Step by step – Create a safe and welcoming space in the classroom 

Lesson B2: Step by step – Build on values and relationships 

Lesson B3: Group cohesion – a theoretical approach 

Lesson C1: Positive effects of group cohesion on solving conflicts 

Lesson C2: Working more on group cohesion 
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Learning Unit A – GENERAL CONCEPTS 
Objective: Become familiar with the concept of „supportive classroom environment” and with the steps to 

create it.  

Knowledge: on how to re-design the physical space of the classroom in order to make it more efficient and 

favorable to learning; how to engage other actors of the school community  

Skills: planning, creativity, adapting ideas to own reality 

 

Lesson A1 – What is a supportive classroom environment and how can this 

be created?  
Let’s understand first the difference between classroom environment and supportive classroom 

environment.  

Every environment implies a set of values (beliefs) about the people who design the space and those who 

use it. Classroom environments reflect our values about children, about the act of learning (who is the 

teacher and who is the student), they are a social construct about the knowledge held by teachers.  

Example 

Tables arranged in rows suggest that teachers believe pupils learn best in isolation because they can pay 

more attention and so, they don’t disturb the entire class. Individual work activities are the most to be 

valued. 

On the other hand, tables arranged in circles, face to face or in pairs, value more the group work activities 

and collaboration.  
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Traditional classroom design 

 
 

 

Collaborative classroom design 
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Depending on the design, an environment may bore, may over stimulate, calm or agitate those in it.  

Therefore, the layout of the physical space of the classroom needs to be welcoming, to foster 

communication and relationships. Should also encourage choices, problem solving and curiosity in the 

process of learning.  

But, as anticipated at the beginning of this course, a supportive classroom environment is much more than 

just the space and the arrangement of the furniture. 

What is it then? 

Is a place where pupils feel Safe, Welcomed, Valued, Encouraged, Connected, Curious and Engaged.  

How can it be created? 

Here are few steps that you might take into consideration or reflect at: 

1. Divide the pupils from your classroom in small groups and give them minutes to reflect and talk 

about how would they like their classroom to look like. At the end of the time ask them to sit in a 

circle and share their ideas.  

2. Pupils need to be empowered to become promoters of change. In fact, all human beings love when 

they feel appreciated and when they feel so, they are ready to do more. Children even more. Once 

they share their ideas offer them space to put them into practice.  

3. A classroom environment should have the mark of the pupils. They should design the space and not 

be designed for them. Let their creativity boost and let them re-design the space.  

4. Initiate a debate about the rules and values that they most appreciate and why. Create a hierarchy 

of them and let the children write them down using their creativity. This is going to be the code of 

conduct of their classroom. Post that poster on a wall.  

5. Make the classroom an exhibition of every effort that comes out from intrinsic motivation but also 

from their academic progress and be proud of it. Post on the walls or in a dedicated space their 

most important projects and their civic initiatives, especially if they voluntarily engaged.  

6. Transform classroom hours and make them more creative. Use what you have at hand and engage 

more the pupils. Example: use short movies, youtube, PPT presentations, short games, make them 

work in teams, engage them in team projects in which they need to explore the nature or the 

community or certain social problems of the community or their school in order to approach a 

certain subject/topic etc. 
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Lesson A2 - Who are the actors that can be involved? 

First actors that can and should be involved are children themselves. Any change initiative must start with 

them. They need guidance and support from one teacher or their master. Also, they are the ones who need 

to present their new ideas to decision makers from the school (the school principle or other teachers). 

Encourage them to organize a meeting with decision makers but only after they have their ideas very clear 

and after they prepared a plan of implementation and expected results. In this way, they feel empowered 

and their initiatives might gain support.  

Depending on the change they want to produce (whether is about changing the design of their classroom, 

some cultural or civic projects they would like to implement or the way classroom hours are organized, just 

to give few examples) they can look for extra support from other school mates (other pupils) or their 

parents. Parents and school community can be involved more than just in the logistics of the classroom and 

individual counselling sessions.  

Therefore, here is a hierarchy of actors involved:  

 

 

 

 

 

 

 

 

PUPILS 

GUIDING TEACHER 

DECISION MAKERS 

SCHOOL MATES 

PARENTS/SCHOOL COMMUNITY 
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Teachers know best this thing: when it comes to wellbeing of the child, parents are ready to involve and to 

invest. And creating a supportive classroom environment as well as empowering pupils to contribute to this 

change, is about their wellbeing. 

We will go deeper in this aspect in the next lessons by providing detailed steps about how to involve all 

actors mentioned above, but for now let’s just bear in mind few critical things: 

1. To create a supportive classroom environment is needed to bring together the efforts of all actors 

that create a school community: pupils, teachers, decision makers of the school, parents and other 

members of the school community (police, local NGOs, specialists working in the field of school 

bullying, volunteers etc).  

2. There is a hierarchy of involving these actors but this does not mean that actors cannot be involved 

simultaneously. One essential aspect to be remembered is that pupils are the first to be engaged 

but effective results cannot be achieved if the rest of the actors don’t take part of the process.  

Take a look at this actors involvement chart.  

 

 

  

 

 

 

  

 

 

 

1. PUPILS 
2. TEACHERS 

3. DECISION MAKERS 

4. PARENTS 5. SCHOOL 

COMMUNITY 
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Lesson A3 - How to maintain the good results achieved and become a model 

for the entire school? 
Maintaining the good results implies that good results must first be achieved.  

The question is: how to obtain good results and how to maintain them? 4 steps are crucial: 

1. Create a framework in which every 3 months pupils together with the teacher who is responsible 

for the program, will reflect and evaluate the progress achieved. They will re-discuss the values 

and norms, what went good and what went wrong and take decisions for improvement. In order to 

do so, you may use individual anonym questionnaires together with free discussions which need to 

be led in such way as the pupils will feel encouraged to speak, to share their opinions. Start from 

the premise that no answer is wrong and don’t look at the way of answering. Pupils use a jargon 

that adults are not always ready to accept but what is important is what kind of message the jargon 

hides. See bellow a short example of a basic individual questionnaire. Questionnaires of satisfaction 

must be very specific. Do not use too broad questions or questions that cover multiple answers. 

Also, it is important to do the questionnaires and the discussions in the proper time not when 

pupils are too tired, too excited or too stressed because of exams.  

 

No Question 1 (not 

at all) 

2 (average) 3 

(very) 

1 How satisfied are you with the new design of the 

classroom (do you feel more comfortable now in 

the class than you felt at the beginning of the 

year?) 

   

2 Do you like your classroom? Is it clean and well 

organized? 

   

3 Do you feel you can concentrate better at hours?    

4 Do you believe that relationships among your 

colleagues have in general, improved? 
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5 Did your relationship with others improved?    

 

2. Every end of the school year time and space must be dedicated to assess the final results. Once 

again pupils and their teacher will do a final evaluation and make the necessary changes to their 

classroom code of conduct. In order to do a final evaluation you may use again questionnaires of 

satisfaction as first step. After that, you may start a discussion with the pupils about how they 

perceive the outcomes starting from the results of the questionnaires. This is a proper moment to 

re-evaluate decisions taken in the past, to go through norms and values and see what changes they 

want to make. Changes and possible effects of them must be discussed and once decisions taken, 

they must be written down and posted on the wall. Therefore, the Code of Conduct will be 

renewed and published in a visible place in the classroom. Do not forget to let them design it as 

creative as they like.  

3. Pupils must be encouraged to speak-up about their results in front of other teachers and pupils of 

the school. They need support in order to find the proper time in school and to prepare a dedicated 

moment to speak about their experience and the results they achieved. They don’t have to be 

forced to do that. There will always be pupils more engaged, who like to sit in the front and take 

action and pupils who prefer to sit behind the scenes. But, everybody can have a role and 

everybody is important. Make sure they understand that. Why is it important that they speak-up? 

Because they need to learn to be proud of their own efforts and of the results they obtain. In this 

way, they continue to be motivated. In learning unit C you will learn more about several possible 

ways to plan with your pupils a special moment in which they will present their project to the rest 

of the school.  

4. Repetition. Everybody knows that a baby needs repetition in order to learn about the world (when 

is the time for eating, when is the bath time, story time comes right after bath, sleeping comes 

right after story time and so on). Same rule applies to older children, to pupils. They need 

repetition to learn about how to put into practice the code of conduct (norms, values, rules) that 

they are creating for themselves.  
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Practical activity no 1  

Duration: 50-60 min 

Type of the activity: role play and debate 

Objective of the activity: To initiate a debate together with the pupils about the classroom atmosphere and 

the classroom design. To make the pupils work together as a team. To create group cohesion, stimulate 

imagination and have fun. 

Skills and abilities developed by the pupils: boost creativity, stimulate communication, improve capacity of 

planning, develop capacity of distributing the work within a team, work in a team, problem solving and 

decision taking. 

Description: 

Part I – should not take more than 15 min. 

Tell them that you will all play a game in which they will pretend to be architects, interior designers, 

planners, project managers.  

Very briefly, tell them about what is expected from each position: architects and interior designers are the 

ones to mentally re-design the space; planners are responsible with planning the available resources and to 

establish what other resources are needed at what costs; project managers are responsible for dividing the 

work within the team, for presenting the results, for making sure that the project of re-designing the space 

is possible.  

Create in advance little notes on which you write the names of the above functions. You should have as 

many paper notes as the number of the pupils from your classroom. Make sure you will have no more than 

4 planners and 4 project managers. The rest of the notes will be dedicated to architects, interior designers. 

Group the notes on your desk in this way: you will have one group with the architects, another separate 

one with the interior designers and so on.  

Tell to your pupils to come in front one by one to say which role they would like to play and to take a note.  
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After everybody has a note with a role, ask them to group themselves in 4 or 5 small groups and sit 

together (no more than 6 pupils at one table or in a circle). In the end, you should have a group (tabel) with 

project managers, another one with planners and other 3 or 4 with the rest.  

Part II – should last no more than 30 min.   

Tell them to step into their role and to think about the interior of their classroom and about how they feel 

there. Give them 1 minute of individual reflection in silence. 

Start the debate and facilitate it by using questions like: 

- Do you feel comfortable in your classroom?  

- Is there anything you don’t like in the design of the classroom or is there anything you would 

change? 

- Do you see a different way of arranging all things in the classroom in order to be more organized? 

- Would you like to have a special corner in the classroom in which you could express your creativity? 

Would that be useful? Would that make the classroom look more beautiful? 

- Would you like to have a special corner or a wall with your best projects exposed? 

- You are here architects, graphic designers, artists, planners and project managers. How would you 

design the interior of this classroom? How would you design this space in order to be more 

beautiful and better organized? You need to take into consideration also the limited resources you 

have (money, materials etc). 

Remember! No answer is wrong and your role is not to give solutions but to encourage them to speak and 

work in teams. To become enthusiasts about the subject.  

Most important decisions must be written down. Ask one of the pupils to write them on a flipchart paper or 

on the whiteboard. If they use the whiteboard make sure to take a photo at the end.  

Part III – should last around 5-10 min. 
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Tell them that by the next meeting you expect them to continue to discuss, to brainstorm ideas and to 

make an action plan of re-designing the classroom. They can use a flipchart paper, coloured pencils, a PPT 

presentation or other method they prefer in order to make the plan visual.  

In the next meeting, they should present the final work. 

Learning Unit B – Going deeper into the concepts: practical examples 
Objective: Provide key ideas for facilitating a supportive classroom and learning environment. Provide 

teachers with reflection points on the importance of creating a supportive classroom and learning 

environment. 

Knowledge: on how to engage pupils in creating their own safe and welcoming space of learning, how to 

build on values and to teach through relationships; characteristics of group cohesion. 

Skills: creating a code of conduct with your pupils; re-designing the classroom to make it more colorful; 

increased creativity; increased researching abilities; increased capacity to facilitate discussions within the 

group. 

Lesson B1 – Step by Step – Create a safe and welcoming space in the 

classroom 
In Learning Unit A1 we have talked about what is a supportive classroom environment while we reffered to 

both the physical space and to the way relationships and trust is built among the pupils themselves and 

among them and the teachers. In this lesson we will go deeper in understanding why is the physical space 

so important and how to create a welcoming and very organized space. Therefore, you will learn more 

about the subject and receive several ideas to put in practice in your school. And remember, a good 

classroom organization is part of the effective teaching!  

The basic idea that we will stress out in this lesson is that a place where pupils spend most of their daily 

time MUST have their mark. It is empirically demonstrated, but there are also plenty of studies on the 

subject, that human beings value more what they have when that is a result of their effort. Children even 

more! 
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In nowadays, in our societies dominated by consumerism and technology, when children are offered more 

than just their needs, there is always the risk that they will value lesser and lesser what they receive. Have 

you ever faced the situation in which pupils draw on their desks and made them look dirty in short time 

after the beginning of the school year? Do they behave the same with something they possess as a result of 

an effort they made? 

When pupils put effort in something, they learn a lot and feel more satisfied. They become better at 

problem solving and they are more likely to believe they could improve themselves by working hard. Also, 

they learn to value and to respect and so, they learn to care about the others and about the place they live 

in.  

Here are few steps to make the classroom friendlier, more creative and to offer to pupils a feeling of being 

safe and welcomed: 

1. Ask your pupils to think of a way of arranging the furniture in such way as to create more 

possibilities for them to work in teams and also to free space in the classroom. You may also think 

to keep the classroom layout flexible. Here is an image as example.  
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In order to optimize the classroom space you should take into consideration the following 5 categories: 

- Layout 

- Color 

- Walls 

- Light 

- Digital Spaces 

2. Make room for visual reflection  

  

Reflective activities provide students with an opportunity to absorb information more deeply. When 

reflective learning exercises are displayed visually in the classroom, they become of benefit not only for 

those who share them, but for every pupil in your class.  

There are many other creative templates you can use just by searching the internet. Adjust them to your 

liking, pin them on the wall and invite pupils to reflect and post their thoughts. 
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3. Encourage more color in the classroom 

Use color in creative and unconventional ways, such as displaying inspiration posters or creating themed 

„mood” corners. Here are few images to get inspired but if you google you can find thousands more. Best 

idea is to involve pupils in looking for them or in drawing them directly.  
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Lesson B2 – Step by step – Build on values and relationships 
First step is to collaborate with pupils to create a code of conduct based on a group agreement in the 

classroom. What is a group agreement and how is functioning? A group agreement is part of this code and 

it means that pupils together with their teacher should agree on certain rules. The rules apply to 

everybody, pupils and teachers. 

Rules of a group agreement:  

- All contributions are valued 

- Do not impose your point of view as teacher 

- Use a range of questioning techniques in order to open up discussion rather than trying to get to a 

quick right answer (eg. how would you like to have your desks arranged? Do you believe this will 

......) 

- Recognize that some pupils might not feel comfortable sharing. Explore ways of dealing with this 

such as using post-tickets, discussion in pairs etc. 

- Invite somebody from the class to write down decision taken 

- You as a teacher will act only as facilitator. Is better to sit among them, not at the front desk.  

- After the code of conduct is written down, pupils can make it more creative and post it on a wall.  
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The next step is to build on values and relationships. After the pupils have agreed on their code of conduct, 

they need support to put in practice what they have thought of. Building on values and relationships means 

to work on strengthening cohesion among peers but also among them and their teacher. But this is not 

something that you teach while telling to your pupils over and over again what they need to do, how they 

need to behave with each other or asking them to start every class by reading the code of conduct posted 

on the wall. Words have less power than example of self. What teacher needs to do is to teach through 

relationships. What does that actually mean?  

In theory, teaching through relationships describes a complex social environment in which pupils and 

teachers share experiences and participate in activities that, together, make for engaged learning.  

Teaching through relationships does not mean „fraternizing” with your pupils (like a friend or a buddy). 

Instead, it means forming close alliances with pupils and getting to know their learning styles or where 

they are in terms of knowledge, abilities and potential. More than that, it means getting to know their 

interests, personality and background because as Lev Vygostky explains, learning is relational. And the 

style that the teacher applies for accompanying the pupils in their learning process, is the one they will 

learn to apply between themselves and later on, as adults, in the relationship with others.  

 

Lesson B3 – Group cohesion – characteristics 

In this learning unit we will get to understand the theory and concepts that stand behind the group 

cohesion, while in the next learning unit we will go deeper into practical steps on how to implement it in 

the classroom.  

Take few second to reflect on what cohesion means in physics, „the force that unites the molecules of a 

liquid or of a solid”.  

If we try to define cohesion, we may say that this „is the tendency for a group to be in unity while working 

towards a goal or to satisfy the emotional needs of its members”.  

According to most researches, cohesion can be broken down into three main components as causes that 

create group cohesion: task commitment, perceived unity (group pride) and emotions or interpersonal 

attraction to the group.  

Let’s get a bit deeper into each of it.  
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Interpersonal attraction refers to the fact that group cohesion exists as long as its members develop 

mutual positive feelings towards one another.  

You as a teacher have already noticed the tendency of pupils to form small separate groups of interaction 

in the same classroom. Very often, when two such small groups or different members of the two groups 

enter into a conflict, the conflict escalades and may generate long term situations of bullying.  

Example: one pupil from one of the two groups becomes ridiculed by others and gets the „negative” 

attention of others too.  

Perceived unity (Group pride) creates a sense of belonging, of community and its members develop a deep 

sense of „we-ness”. This component is very related to interpersonal attraction and in early ages (primary 

and secondary school) is not something that can be „taught”, in the sense that adults cannot have an 

influence here but can use it to build on, to strengthen the cohesion of the group.  

Task commitment  

Several theorists point out that a strong group cohesion implies the fact that its members are committed to 

work together to complete their shared tasks and achieve their collective goal. Every individual 

commitment to the task creates feelings of responsibility for the group’s outcomes.  

Example: this is what happens in sport teams  

Also, the collective commitment to the task has a significant and positive relationship with performance, 

while group attractiveness and group pride are not significantly related to performance.  

Despite group pride or interpersonal attraction, task commitment can be strongly used by adults in order to 

develop and maintain the cohesion of a group, in the sense that while members of the group are 

encouraged to work together to achieve a goal they can develop also feelings of group pride (perceived 

unity) and even interpersonal attraction.  
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Practical activity no 2 

Duration: 50-60 min 

Type of the activity: brainstorming and team work 

Objective of the activity: To create a code of conduct (a group agreement) based on what pupils value the 

most for themselves and for the others. To make the pupils work together in a team. To create group 

cohesion using task commitment, stimulating perceived unity (group pride) and interpersonal attraction.  

Skills and abilities developed by the pupils: boost creativity/imagination, stimulate communication and 

team work abilities, stimulate a sense of belonging to the group, develop capacity of distributing the work 

within a team, problem solving and decision making, stimulate empathy.  

Description: 

Ask your pupils to reflect individually few minutes on values and relationships. You can write down on the 

whiteboard/flipchart few questions to guide them. 

Examples of questions that might guide them are: what is the most important for each of you when you 

join a new group? How do you perceive a newcomer, what would you do for him/her? 

Divide the pupils in small teams of 4 or 5 and ask them to share among themselves their opinions. Give 

them about 5 to 10 minutes for this task.  

After that, ask each team to share with the others keywords of what they found as being the most 

important for each member of the team. Somebody from the team should write down the keywords in 

front of the others. They can also discuss them if they feel the need.  

After each team took turn, depending on the time left over, ask each team to work together to include all 

the keywords in a code of conduct and to create a poster. They can also finalize it by the next hour session 

when they will have the possibility to present in front of the others all their „little projects” and to vote the 

best looking one. 
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Learning Unit C – Group cohesion among peers – a practical approach 
 

Objective:  Offer practical examples to teachers on how to create cohesion among peers as a key aspect for 

developing a supportive classroom environment.  

Knowledge: better comprehension about the relation between group cohesion and the appearance of 

conflicts within a group; restorative circles; 6 practical steps to strengthen cohesion among pupils and solve 

situations of bullying 

Skills: increased capacity to identify key figures within the group; to distribute work in a team according to 

pupils’ strengths; to make the act of teaching more creative, practical and engaging. 

Lesson C1 - Positive effects of group cohesion on solving conflicts 
Here are the characteristics of cooperative groups, which is facilitated by cohesion and shared goals: 

- More effective communication 

- A friendlier group atmosphere 

- Stronger individual desire to work on group tasks 

- Stronger commitment to the group 

- Greater division of labor 

- Greater coordination of effort 

- Greater productivity 

- Increased trust and development of lasting agreements 

- Increased ability to resolve conflicts 

Understanding the positive effects of a strong group cohesion leads to understanding the necessity for it in 

each classroom in order to solve situations of conflict or bullying. However, group cohesion does not 

guarantee the elimination of conflict or every source of bullying. There is always space for situations in 

which informal leaders face divergent opinions or when a newcomer disturbs the cohesiveness of the 

group.  
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That is why, one of the things that a teacher should do when trying to stimulate and strenghten the 

cohesion among pupils is to identify 3 important figures of that group: 

 

 

Who are the 3 figures exactly and how and why is important to identify them? 

 Informal leaders are those who might have a bigger influence than others over the group due to 

various reasons like: they are popular, they are smart and admired, they take initiative, they are the 

first to engage in various projects, they are supportive, they communicate well with most of their 

peers, they are capable to motivate others etc 

 Peace builders are those pupils who are very empathetic, who always try to solve unjust 

circumstances, who calm down spirits, detention the atmosphere etc 

 Instigators are those who tend to create tension, who disturb the hour, who seek to receive 

attention, who try to find few allies for their actions, who bully the weak ones etc. 

An important aspect to be remember here is that those figures are not necessary the ones identified with 

good pupils with good marks (eg. informal leaders or peace builders) and bad pupils with bad marks 

Other 

pupils 

Other 

pupils 
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(instigators). We are taking into consideration only the profile of those pupils, their temper and personality 

and not their school performance.  

Once you identified those figures, it is important to go to the next step on placing them strategically in the 

economy of the class. Basically, that means the following: 

- When working for projects in teams (small groups of 4 or 5) place always an instigator and a peace 

builder at the same table 

- An informal leader may join a group in which are placed each of the other two but make sure that it 

doesn’t overwhelm the group (doesn’t take too much attention on itself or doesn’t seek to impose 

own direction) 

- Teach relationships – try to understand better their personality in order to know who is best at 

what (their strengths)  

- and give them responsibilities accordingly (eg. an instigator might excel in organizational skills or in 

convincing others – give him/her tasks according to that strong ability) 

- When working in pairs, never place an instigator with a pupil that tends to be bullied often 

Other ways that you may take into consideration to support pupils to deal with conflicts are: 

- Create unconventional moments of self-reflection such as to offer to pupils a space in the physical 

classroom to post small notes on a wall with their feelings, their fears, their expectations, their 

goals, their mindset moments 

- Create a routine to have group discussions under the facilitation of the teacher following the 

method of restorative circles. In restorative circles are participating the teacher and/or the school 

counsellor or another person who knows or practiced before this method, together with pupils 

who bully and others who are bullied. Other pupils may join with two conditions: 1) if they were 

affected in any way by the situation and 2) if there is a balanced number of those who support the 

bully one and those who support the bullied. Restorative circles are not punitive, they are methods 

of helping pupils reflect on their actions, talk to each other and understand the other (put 

themselves in the other’s shoes) and should not be larger than 8 people in the circle. The teacher 

only facilitates the whole process, does not conclude, nor punishes and doesn’t take sides.  
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Lesson C2 - Working more on group cohesion 
 

We have demonstrated already the benefits of a strong group cohesion and the impact on creating a 

supportive classroom environment.  

In this lesson you may find other practical ideas on how to strengthen the cohesion among your peers and 

how to create a sense of a supportive classroom environment. 

1) Keep a classroom diary by filming a video or doing a photo collage during one school year. The idea 

is to help your pupils look retrospectively on their own learning process. If you use the video 

method, you may ask them questions like: who has helped you learn something this week? What is 

the most exciting thing you learned from this experience? Etc. If you use a photo collage, 

remember to add significant messages to the most representative photos you take. Take a special 

moment at the end of the year to enjoy together the result.  

2) Rewards and recognition are key to motivating your pupils. Rewarding achievements visually in 

your classroom give pupils an incentive to continue doing the great work and other to follow.  

3) Pair struggling learners with pupils who excel. For pupils who have mastered the content, being 

tasked with teaching a peer encourages them to come up with creative ways to reframe the 

content. For those who struggle, it is demonstrated that they learn faster from a peer and that this 

type on interaction strengthen connections between the two.  

4) Introduce unconventional learning materials. In the need to follow the curriculum, try to use as 

many unconventional materials as possible to make the content more relevant (more practical, 

linked to the reality) and more attractive. Use for example, TED talks, short movies, cartoons, visit 

to a museum/a company/a factory etc, social media, listen to educational podcasts, video 

conferences to connect with guest speakers etc.  

5) Teambuilding exercises/projects/non-formal activities. Give to your pupils as many as possible team 

projects. Engage them in non-formal activities to implement projects that are extracurricular and 

that are very powerful in creating a strong cohesion among them. Explore more this subject by 

following Module 8 of this training course – Creation of a non-formal and informal environment in 

the school in order to strengthen cohesion among peers. Also, for any recreational project that you 

plan with your pupils (such as organizing a trip, a camp, a contest etc.) give them the task to 
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organize it. Encourage them to work as a team and plan every detail (from budget to thematic 

activities).  

6) Celebrate wins and group projects with ceremonies. Allow your pupils to feel a great pride in their 

achievements by allowing them to plan a victory ceremony. Don’t plan it yourself for them, let 

them think about it and plan it. 

Practical activity no 3 

Duration: 90 min 

Type of the activity: team work 

Objective of the activity: To plan a trip, a camp or a ceremony for the end of the semester/year. To make 

the pupils work together in teams and develop their organizational, planning and communication abilities. 

Skills and abilities developed by the pupils: boost creativity/imagination, stimulate communication and 

team work abilities, stimulate a sense of belonging to the group, develop capacity of distributing the work 

within a team, problem solving and decision making, capacity of planning, budgeting.  

Description: 

If you plan to organize during the school year a trip of one day or a camp or a simple ceremony with your 

pupils, this is a perfect moment to dedicate on planning it. Give this task to your pupils and see what comes 

out. You might be very surprised. Don’t plan it yourself together with their parents, let them work on it and 

after that, you can present the results to the parents and take together a final decision.  

When giving the task, guide them a bit by presenting them a plan that they need to follow. Make sure that 

they can visualize it on a flipchart paper or a blackboard/whiteboard. It could be possible that their plan will 

not be perfect at first, but after they will receive your feedback, they will have the chance to improve it. 

They can start the plan in one hour session and they can continue with it as a homework until your next 

meeting.  
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Here is an example: 

Date of the trip/camp/ceremony (make sure does not interfere with exams or other important days of the 

school year):.............................................. 

Location (take into consideration also the weather):................................... 

Transport (take into consideration a minimum number of 

participants):........................................................................ 

Accommodation (seek for best 3 options that balance quality-price):................... 

Meals:..................... 

Plan daily thematic activities for the entire group and make a summary with the needs (materials, 

equipment etc):............................ 

Research and see what can be seen/visited in the area:............................. 

Build a budget taking into consideration all the above. Important advice: when looking for prices, search on 

the internet, give phone calls and see if you can receive discounts for groups, negotiate prices for meals, 

look for special offers etc.  

Divide the entire amount per person and see how much would that cost:............ 

See who cannot participate because of the costs. What can you do to solve the situation? Can you re-

budget (cut some costs)? Can you organize a fundraising in your school? Come up with ideas.  

Present the plan on one or two flipchart paper in the next hour session.  
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Assessment 

Choose the correct answer. Each question has only one correct answer.  

1. What is a supportive classroom environment? 

A. It is a learning environment where building on values and relationships means to work on 

strengthening cohesion among peers but also among them and their teacher.  

B. It is a learning environment where only relationships between teachers are being built. 

C. It is a learning environment where only relationships between pupils are being built. 

 

2. How to best design a supportive classroom environment? 

A. Be the one who arrange the desks before starting the lessons with the pupils 

B. Encouraging the pupils to design the learning space using their own creativity 

C. Control every aspect of the classroom design so that everything is clean and in perfect order 

 

3. How to maintain the positive results achieved in designing a supportive classroom environment and 

become a model for the entire school? 

A. Every year, educators make an evaluation graphic for every classroom 

B. First step is to make a school research based strategy involving parents 

C. Every 3 months, pupils together with the responsible teacher will reflect and evaluate the progress 

achieved (using for example questionnaire of satisfaction) 

 

4. Referring to the physical space, what are the most important steps in creating a welcoming and 

organized learning space? 

A. Pupils together with the teachers arrange chairs in semicircles, dysplay inspirational posters on the 

walls and create an art corner for every pupils’ works 

B. Involve pupils to arrange the furniture in the classroom, make room for visual reflection and use 

color in creative and unconventional ways. 

C. Invite pupils to rearrange setting every time they enter into the class, provide enough natural light 

and offer space to stick posters on the walls 
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5. Why is the physical space design so important in creating a safe and supportive classroom 

environment? 

A. So that it respects the necessary school regulation and policies 

B. Involve pupils to arrange the furniture in the classroom, make room for visual reflection and use 

color in creative and unconventional ways. 

C. Invite pupils to rearrange setting every time they enter into the class, provide enough natural light 

and offer space to stick posters on the walls 

 

6. Why is the physical space design so important in creating a safe and supportive classroom 

environment? 

A. So that it respects the necessary school regulation and policies 

B. So that it fosters a space where pupils can feel safe, welcomed, valued, encouraged, connected, 

curious and engaged 

C. So that it forces learning performance and class pride 

 

7. What are the actors that can be involved in creating a supportive classroom environment? 

A. The only actors who can be involved are the children themselves 

B. The actors who can be involved are children, teachers and parents 

C. The actors who can be involved are pupils, teachers (guiding teachers), decision makers, other 

school mates and parents/school community (police, NGOs, specialists working in the field of 

school bullying, volunteers, psychologists, and so on so forth) 

 

8. What is the best way to collaborate with pupils? 

A. Encourage pupils to create a Group Agreement or Code of Conduct that should be respected by 

both teachers and pupils 

B. Encourage pupils to create a Code of Conduct and force them to respect it 

C. As teacher, make a list of rules to be followed by the pupils in your classroom 

 

9. What does it mean to teach through relationships? 

A. It is a learning context where both teachers and pupils are facilitators of the learning process 
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B. It is a space where teachers and pupils share a learning experience, being engaged in the learning 

process 

C. It is a space where teacher and pupils are actors of the learning process 

 

10. What group cohesion reffers to? 

A. It is a component of the group pride 

B. It is a concept about people pleasing the other members of the group 

C. It is the tendency for a group to be in unity while working towards a goal or to satisfy the emotional 

goal of all its members 

 

11. What are the positive effects of group cohesion on solving conflicts? 

A. Greater coordination of efforts 

B. Deterioration of group effectiveness 

C. Success of the individual, not the group („I” instead of „we”) 

 

12. When working in groups, how is the best way to place the 3 figures (instigators, peace builders and 

informal leaders) strategically for avoiding a conflict? 

A. Invite an instigator to join the team where there is a a peace builder 

B. Invite instigators to join the same team where there is pupil that is bullied often 

C. Depends on the tasks and the responsibilities 

 

13. Which of the following represents positive practical ideas that you can apply on creating a strong 

group cohesion? 

A. Make a video or a photo collage during the whole school year and project it at the end of the school 

year 

B. Create a visually reward system in the classroom only for students who have good marks 

C. Always form groups involving struggling learners with learners who have the same of lowest level 

of study performance 
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Learning Unit A. First Steps to understand peer training 
 

Lesson A1 - What is peer training?  
Peer training is the process whereby well-trained and motivated individuals undertake informal or 

organized educational activities with their peers (those similar to themselves in background or interests) 

over a period of time, aimed at developing their knowledge, attitudes, beliefs and skills. 

Peer-to-peer training is a great way for employees to learn information in a non-threatening way and this 

form of training is the ideal way for employees to learn from one another. 

Some of the primary benefits of peer-to-peer training include: 

 Team building-through peer-to-peer training all team members are able to come together without 

the pressures of daily routines. 

 Development-one of the best benefits of peer-to-peer training is it allows for both personal and 

professional development; it improves the expertise of all team members concerned. 

 Quick and easy to organize-peer-to-peer training is easy to organize. There is typically no need to 

request additional funding 

Lesson A2 - Introductory Theories for Peer Training 
When undertaking a peer education programme, the overall goal is to develop a recommended behaviour. 

The following theories and models of behaviour change are of particular relevance for peer education: 

Theory of reasoned action 

This theory states that the intention of a person to adopt a recommended behaviour is determined by: 

 the person’s attitudes towards this behaviour and his or her beliefs about the 

 consequences of the behaviour. For example, a young woman who thinks that using contraception 

will have positive results for her, will have a positive attitude towards contraceptive use; and 
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 the person’s subjective (a person’s personal viewpoint about an issue) and normative (that which is 

the norm or the standard in their society or group beliefs) based on what others think he or she 

should do, and whether important individuals approve or disapprove the behaviour. 

In the context of peer training is relevant because:  

 young people’s attitudes are highly influenced by their perception of what their peers do and think; 

 young people may be highly motivated by the expectations of respected peer educators. 

Social learning/social cognitive theory 

This theory is largely based upon the work of psychologist Albert Bandura. He states that people learn: 

 indirectly, by observing and modelling on others with whom the person identifies (for example, 

how young people see their peers behaving);  

 Through training in skills that lead to confidence in being able to carry out behaviour. This specific 

condition is called self-efficacy, which includes the ability to overcome any barriers to performing 

the behaviour. For example, practicing correct condom-use in a condom demonstration is an 

important activity leading to self-confidence when talking about safer sex methods with a partner. 

In the context of peer training is important because:  

 It means that the inclusion of interactive experimental learning activities is extremely important, 

and peer educators can be important role models. 

Diffusion of innovation theory 

This theory argues that social influence plays an important role in behaviour change. The role of opinion 

leaders in a community, acting as agents for behaviour change, is a key element of this theory. Their 

influence on group norms or customs is predominantly seen as a result of person-to-person exchanges and 

discussions. 

In the context of peer training is important because:  
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 It means that the selected peer educators should be trustworthy and credible opinion leaders 

within the target group. The opinion leaders’ role as educators is especially important in outreach 

work, where the target audience is not reached through formally planned activities but through 

everyday social contacts. 

Theory of participatory education 

This theory claims that empowerment and a full participation of the people affected by a given problem is a 

key to behaviour change. 

In the context of peer training is important because: 

 Many advocates of peer education claim that the (horizontal) process of peers talking among 

themselves and determining a course of action is a key to the success of a peer education project. 

Lesson A3 - Turning theory into practice 
 

Experiential learning  

“I hear and I forget. I see and I remember. I do and I understand.” Confucius  

‘Involving’ the participants in a training workshop in an active way that incorporates their own experience is 

essential. Such experiential learning gives the trainees an opportunity to begin developing their skills with 

immediate feedback. It also gives them the opportunity to participate in many of the training exercises and 

techniques first-hand, before they engage other peer educator trainees in such exercises.  

The training of trainers proposed in this manual is based upon an experiential learning model, using highly 

interactive techniques. The model includes four elements: 

 direct experience (an activity in which learners create an experience),  

 reflection on the experience 

 conceptualization (lessons learned)  

 Applying lessons learned 
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Lesson A4 - The role of a peer trainer 
 

The main role of the peer educator is to help the group members define their concerns and seek solutions 

through the mutual sharing of information and experiences.  S/he is the best person to disseminate new 

information and knowledge to the group members and can become a role model to others by “practicing 

what s/he preaches”. Since s/he is from the same group, s/he can empathize and understand the emotions, 

thoughts, feelings, language of the participants, and, therefore, relate better. 

The basic requisite for becoming a peer educator is to be a peer, if you are a peer, you speak the same 

language and are familiar with the cultural norms and values of the group/community. 

It is important for them to have had some training in group facilitation or peer   education. In order to 

answer questions clearly and correctly, the peer educator also needs to have an overall knowledge of the 

subject. It is not necessary to be an expert.  
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It is generally better to refer people to organizations or leaflets where more information can be found. A 

peer educator should be aware of where more information and support can be accessed. As a person 

grows into the role of a peer educator, one should increase one’s knowledge of the subject and include 

related subjects. 

A peer educator should be sensitive, open minded, a good listener and a good communicator. S/he should 

be acceptable to the community and be trust worthy. In brief, s/he should possess good interpersonal skills. 

A peer educator should also develop leadership and motivation skills. People often tend to judge others. 

Peer educators need to be non-judgmental and open minded.  Being non-judgmental means not making 

judgement statements out loud or in one’s mind. Skills such as:  

Active Listening Communication skills Trustworthiness 

Leadership Motivation Non judgmental 

Open-mindedness    

Tips for a peer educator 

Peer educators need the skills to bring out the views and concerns of the participants. It is important to 

realize that the peer educator’s role is to give information, and let people make their own decisions based 

on facts. A peer educator should always avoid being directive and authoritarian. S/he is a peer and not a 

parent.  Make sure participants know that there will be no report of the session made. Ask them to try not 

to discuss the opinions of particular individuals outside of the group, but warn them that confidentiality 

cannot be guaranteed. The discussion should be conducted in a manner that is not personalized and 

specific. If possible, give out information about where individuals, who want to discuss a personal situation, 

can get confidential advice. At the end of the training, do not   forget to ask them to fill out the evaluation 

forms you have prepared. It makes the work much easier the next time around.   
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Practical activity 1 
 

Video: https://www.ted.com/talks/bill_gates_teachers_need_real_feedback/transcript 

 Duration: 80-110 min 

 Type: video + debate 

 Objective: To initiate a debate together with the peers about the importance of feedbacks and 

ways to receive it more.  

 Skills and abilities developed by peers: stimulate communication, improve capacity for empathy, 

work in a team, decision making and feedback giving.  

Steps:  

1. Watch the video.  

2. Feedback (30 min. aprox) 

a. Discussions and debate start. You should guide them with questions like: 

b. What real feedback means to you? 

c. Do you ask for it? 

d. Do you foment it in your organisation? 

e. Shared ideas will be written down by one peer who offers volunteer.  

3. What can we do to improve the feedback system (20 min. aprox) 

a. You should guide them with questions like: 

i. Can we help ourselves improve even without the ideal organisational structure? 

ii. What type of feedback would you like to receive? 

iii. Do you give feedback to your peers? 

b. Shared ideas will be written down by one peer who offers volunteer. These questions are to 

develop during the conversation, you should develop them in a freeway and depending on 

the engagement it can take more or less time.  

 

 

https://www.ted.com/talks/bill_gates_teachers_need_real_feedback/transcript
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4. How can we improve the feedback system (30 min. aprox) 

a. You should guide them with questions like: 

i. What type of feedback do you receive in your organization right now?  

ii. What would be the ideal system for receiving feedback? 

iii. Are you willing to try to propose a plan for the development of a feedback system 

in your organization? 

b. Shared ideas will be written down by one peer who offers volunteer. This part of the 

activity is very important because you can create a draft of a plan to try to implement a 

feedback system in your organization.  
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Learning Unit B. Development of Peer Training 
 

Lesson B1 - Advantages and Importance of Peer Training 
 

Peer tutoring activities — whether occasional or frequent — can deliver research-backed benefits to both 

the peers. 

Here are five benefits that exemplify the importance of peer training: 

Increased Literacy Scores — Peers who read and discuss story passages with their peers recall more 

content and score higher on assessments, according to an Ohio University pilot study. The researcher 

divided four average-reading 6th grade students into pairs. The first pair participated in peer reading 

activities twice a week, whereas students in the second pair read the same passages individually at the 

same frequency. The first pair scored higher on each reading assessment. 

Developed Reasoning and Critical Thinking Skills — Students who work in pairs and groups typically 

perform better on tests that involve reasoning and critical thinking, according an oft-cited study about 

science education. This is largely because students must become active learners, discussing and 

rationalizing lesson concepts in their own words. 

Improved Confidence and Interpersonal Skills — Many studies about peer teaching point to students 

building confidence and communication abilities. Pioneering research from 1988 states tutors improve self-

esteem and interpersonal skills by giving feedback. Tutees realize these benefits by asking questions and 

receiving immediate clarification. A later study of at-risk students echoed these advantages. 

Increased Comfort and Openness — The same 1988 study indicates that “students generally identify more 

easily with peer helpers than with adult authority figures.” This helps create an environment in which 

students are more comfortable to ask questions and work through challenging problems in an environment 

free from class ridicule. 

https://www.ohio.edu/education/academic-programs/teacher-preparation/department-of-teacher-education/masters-programs/loader.cfm?csModule=security/getfile&amp;PageID=2184174
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.929.6924&rep=rep1&type=pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.929.6924&rep=rep1&type=pdf
https://eric.ed.gov/?id=EJ374509
https://eric.ed.gov/?id=ED319132
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Versatility — You can run a range of peer teaching exercises based on different subjects and objectives, 

possibly involving other grades and classes. Lots of ideas can lead to lots of fun for your students. 

 

Lesson B2- Disadvantages and Limitations of Peer Training 
 

There are reasons why other teachers hesitate to run peer tutoring activities, many of which concern how 

students interact with each other. 

Here are four disadvantages to weigh against the aforementioned advantages: 

Peer Inexperience — Although you can share teaching tips and guidelines with students, they won’t 

become expert educators. There’s always a chance the tutor won’t properly support the tutee, giving 

ineffective feedback or unneeded criticism. Many peer teaching activities fail due to this, according to a 

book of compiled research.  

Peer Hesitancy — Pairing peers together can backfire, as some may feel inferior being taught by certain 

peers. On the other hand, some tutees won’t put effort into the exercise, as they won’t be keen on it from 

the get-go. This can lead to tense relationships and, according to the same book, scarce content coverage. 

Lack of Confidentiality  

In many types of peer training scenarios, other peers can clearly see who’s the one less prepared. This 

means there may be too much transparency with regards to whose excelling and who’s struggling. 

Perpetuates errors 

If a peer trainer has bad habits, this will only perpetuate them. If there are within the peers, peer-to-peer 

training is a good way to multiply them. 

In the end, no training is perfect, everything has its limitations.  

https://www.amazon.com/Peer-assisted-Learning-Keith-Topping/dp/0805825010
https://www.prodigygame.com/blog/growth-mindset-in-students/
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However, peer training can offer a lot, if properly used, can educate and expand good practices among 

peers.  

It can change the way peers approach their duties and make the community better.  

Lesson B3 - Strategies for Peer Training Success 
 

Role playing is a way of working through a situation, a scenario, or a problem by assuming roles and 

practicing what to say and do in a safe setting. This kind of learning experience has several benefits and 

advantages when it's implemented skillfully by a good trainer or teacher. Instructors can supplement their 

teaching methods with role playing in any context where it seems relevant. 

Role-playing collaboration activities 

Role Play/Practice: Making connection with quiet child 

Practice making a connection with a child who is quiet, shy, or sad. Think about how to be close to that 

child without overwhelming him/her. 

Role Play/Practice: Daily greeting students individually 

Set up practice where teacher greets students individually in the morning. Instruct students to represent 

different personalities (happy, exuberant, shy, angry/difficult 

Role Play/Practice: Daily goodbye ritual 

Ask teacher to demonstrate his/her regular daily goodbye ritual (may change with developmental level - 

songs for younger students, verbal or signals such as thumbs up for older students). 

Role Play/Practice: Helping discouraged child 

Practice how to respond to child who is discouraged and frustrated about assignment. 
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Role Play/Practice: Phone call to parents 

Practice phone call to parents to establish a positive relationship. Focus of the call should be to get to know 

parent, open lines of communication, and convey enthusiasm about child (Nothing negative!). After doing 

one practice in large group, have teachers practice in pairs. 

Role Play/Practice: Encouraging peer relationships 

Practice setting up a situation where a more competent student helps a peer who is struggling. Think of 

ways to do this so that all students feel valued. 

Preventing Behavior Problems Role-playing activities  

Role Play/Practice: Teaching children rules  

Break teachers into groups of 4-5 people. Assign each group one rule and ask the group to brainstorm 

developmentally appropriate ways of helping students understand the rule (e.g. role plays or games 

students might do, visual cues). Then have the group pick a teacher to demonstrate how to teach to his/her 

students, using their brainstorm ideas.  

Role Play/Practice: Sharing stretch games  

Ask teachers to share stretch break games or songs they use in their classes. Have at least one teacher 

taught his/her song/game to the whole group.  

Role Play/Practice: Transitions  

Have a teacher practice leading a transition including a warning and then directions for the actual 

transition. Coach him/her to praise students who are ready. Use developmental principles to suit age group 

of students.  

Role Play/Practice: Opening circle time  
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Practice a transition to circle time. Emphasize beginning a song or other interesting activity that will capture 

student attention and minimize waiting. Have students join circle at various points. Have teacher focus on 

students who are engaged; ignore those who are not.  

Role Play/Practice: Commands  

Have a teacher give clear, positive commands for a transition (make situation developmentally appropriate 

to age group).  

Role Play/Practice: Nonverbal signals  

Have a teacher practice using a nonverbal signal while conducting circle time (e.g. finger to mouth/quiet 

hand up).  

The Importance of Teacher Attention, Coaching and Praise Roleplaying activities 

Role Play/Practice  

Ask a teacher to circulate among several students who are working on academic tasks. Challenge him/her 

to give each student a descriptive praise, using the list of academic persistence coaching statements.  

Role Play/Practice: Praising positive social behaviors  

Set up a situation where children are following directions, listening, or attending (e.g. lining up, circle time, 

transitioning). Have teacher focus on praising positive behaviors (listening, hands to self, calm bodies). 

Ignore minor off-task behavior.  

Role Play/Practice: Social Coaching (large group)  

Choose two teachers to be students and have them play cooperatively with toys. Have a teacher use social 

coaching (use hand out) to reinforce helping, sharing, waiting, taking turns, etc.  

Role Play/Practice: Social Coaching (small group)  
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Break up into small groups. Ask several teachers to role play being children while one “teacher” practices 

social coaching and one is an “observer.” After the practice, the observer gives feedback on the types of 

social behaviors coached. The “children” give feedback about their feelings. (Use the Teacher as Social 

Coach handout.) Reiterate instructions for children to be cooperative.  

Role Play/Practice—Proximal Praise  

Pick several participants to be students and ask a teacher to model/demonstrate proximity praise.  

Role Play/Practice: Ignoring  

Set up a practice with a student calling out answers. Coach teacher to ignore calling out, and praise prompt 

and quiet hands.  

Role Play/Practice: Persistence coaching  

Practice persistence coaching using the academic/persistence coaching handout. Have teachers praise 

persistence, trying hard, keeping at it, trying again, sticking with it.  

Motivating Children Through Incentives Role-playing activities 

Role Play/Practice: Transition incentive  

Set up a role play using incentives for a transition time. Have the teacher use a transition warning, clearly 

give instructions for the transition, and then use a developmentally appropriate system to reward child 

who follows directions (hand stamp, getting to line up first, ticket, or points). Make sure to combine 

incentive with coaching and descriptive praise. Instruct a group of children to get ready at different rates, 

so teacher can practice giving incentives as children are ready, but make sure all children do comply with 

directions.  

Role Play/Practice: Not earning reward 

Set up a scenario where a child does not earn a specified reward. Have teacher give this information to the 

student in a way that focuses on future chances for success. 
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Role Play/Practice: Spontaneous rewards 

Set up a circle time and have teacher use a spontaneous reward to highlight children who are paying 

attention. 

Role Play/Practice: First/Then 

Set up a practice using the “first/then” rule (e.g. first you finish cleaning up, then you can have a snack). 

Decreasing Inappropriate Behaviour Roleplaying activities 

Role Play:  

Teacher working with two students at table. One student is off task with minor disruptive behavior and the 

other student is mildly distracted but is working. Teacher ignores disruptive behavior, focuses on positive. 

Looks for chance to engage disruptive student. 

Role Play:  

Practice ignoring a tantrum during circle time. Instruct child to be loud, but not destructive. Brain storm 

with teachers’ ideas for keeping the class engaged while ignoring.  

Role Play: Contrasting styles 

Set up a role play where child engages in disruptive and disrespectful behavior (name calling, back talk) 

during circle time. First, have teacher try to stop student with commands, threats, warnings. In other words 

- DO NOT ignore, but try to make child stop. Freeze role play and “re-do”, first brain storming with the 

group about how to ignore this kind of extremely disruptive behavior (praise others for ignoring, make 

activity more fun, pull other children closer). Instruct teacher to look for a chance to praise or draw in 

disruptive child.  
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Emotional Regulation, Social Skills and Problem Solving Role-playing activities;  

Role Play/Practice:  

Put teachers in small groups and give each a children’s book containing a social problem. Have one teacher 

read the book and discuss with “students”. 

Role Play/Practice:  

Have teacher coach two “students” who want to play with the same toys. Focus on waiting, patience, 

sharing, trading, and taking turns.  

 

Peer Coaching 

Is an interactive process between two or more teaching professionals that is used to: 

 share successful practices through collaboration and reflective practice 

 act as a problem-solving vehicle  

 reduce isolation among teachers 

 create a forum for addressing instructional problems 

 support and assisting new teachers in their practice 

 build collaborative norms to enable teachers to give and receive ideas and assistance 

Peer coaching also provides a mechanism through which teachers can gain deeper insight from workshops. 

Having a peer coach allows a teacher to try out new strategies learned in a workshop and get feedback on 

how these strategies worked in the classroom. Peer coaching also helps teachers to internalize what 

they’ve learned and to apply it in their own classroom, and then take part in professional discussion about 

it. 

A Peer coaching activity consists of three basic parts: 

 Pre-conference 
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During the pre-conference, teachers meet and discuss the elements that the teacher being 

observed wants to focus on. They discuss the specific lesson planned, its context, and other 

relevant factors that influence student outcomes. The peer coach is responsible only for providing 

that teacher with another perspective of the learning environment so they can mutually improve 

teaching and learning. 

 Observation 

The peer coach observes in the teacher’s classroom as an observer.  

 Post-conference 

The peer coach schedules a post-conference, to discuss the outcome of the lesson. The observed 

teacher should take the lead in this conversation, with the observer adding factual information 

about what happened during the lesson. They may discuss what worked well, what didn’t work at 

all, and what could be changed or improved to have a positive impact on the teaching and learning 

in the classroom. Important aspects of this stage are: 

• The observed teacher is in control of the lesson. 

• The emphasis is on reflection on what has happened during the lesson and analysis of its 

impact on student learning 

Peer coaching is not: 

1. One teacher acting as an expert and the other a novice or apprentice. 

2. It is not based on evaluating and judging performance. This is a system for continual improvement 

and growth for both educators. 

3. It is not just a process for initiating new teachers into the profession. 

4. It is not intended to be part of an evaluation process.  

Peer coaching, is built on a trusting relationship between a pair of teachers that is designed to be 

noncompetitive and mutually respectful focused on the continual improvement their teaching methods. 
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Practical Activity 2 
 

Video: https://www.ted.com/talks/drew_dudley_everyday_leadership?language=en 

 Duration: 60-80 min 

 Type: video + debate 

 Objective: To initiate a debate together with the peers about the importance of leading and being 

important to the people we are with.  

 Skills and abilities developed by peers: stimulate communication, improve capacity for empathy, 

work in a team, decision making, self-confidence and feedback giving.  

Steps:  

1. Watch the video.  

2. Help to help (30 min. aprox) 

a. Discussions and debate start. You should guide them with questions like: 

i. What is leadership for you? 

ii. What it is to be important 

iii. Do you feel important in your organization? 

b. Shared ideas will be written down by one peer who offers volunteer.  

3. How to be more important (30 min. aprox) 

a. You should guide them with questions like: 

i. Do you feel you have the power to be important in your organization?  

ii. In what way?  

iii. How can we be important to each other? And to our students? 

b. Shared ideas will be written down by one peer who offers to volunteer. These questions are 

to develop during the conversation, you should develop them in a freeway and depending 

on the engagement it can take more or less time.   

 

https://www.ted.com/talks/drew_dudley_everyday_leadership?language=en
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Learning Unit C. The Road-Map of Peer Training 
 

Lesson C1 - The principles for potentiating learning on peer training 
 

Peer learning is most effective when learning objectives are clear, and peer engagements are structured to 

maximize these objectives. 

When individual peers are matched appropriately and authorized and empowered to engage effectively, 

peer learning is optimized. Learning is best facilitated when peers do things together, and reflect regularly 

on what they are learning. 

Other driving factors for successful peer learning are that peers engage with each other in an honest and 

committed manner; they engage with each other over a medium to long run 2 periods and they engage in 

multiple ways, including through shared work and site visits. 

It is important that the learning gains of individual peers are communicated back to those authorizing the 

engagement of these peers, to ensure continued support for the learning process. This is enabled when the 

home organizations of each peer commit to allow peers to communicate their learning back into the 

organisations, and structure a strategy to ensure this is done regularly. Peers should be encouraged and 

empowered to share their learning back into their organisations. This process is facilitated if the 

organisations authorizing peers to engage give formal authorization to these peers. 

It is important for facilitators to simplify the process of peer engagement, to ensure peers find this process 

as easy-as-possible (with limited administrative demands and costs). The many facets of peer learning gains 

are evaluated—from initial engagement through individual learning, to organizational learning (from the 

peers) and final reform impact. 

 

Lesson C2 - The stages of peer training 
Research suggests common stages involved in the peer learning process. These stages combine into a peer 

training process map and involves:  
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A pre-foundational engagement where consideration is given to basic questions about peer engagement, 

followed by: 

1. A foundational event 

2. A period whereby peer engagement is sustained over time (to build trust and sharing) 

3. Structured engagements to actually foster relevant learning outcomes in individuals 

4. A period whereby learning is diffused from individuals to organizations to foster impact at scale. 

Achieving deep individual peer training, that also diffuses and leads to impact, requires addressing 

challenges in all four stages; initiatives that do not pass through these stages can still add value—facilitating 

peer engagement, for instance, or adding to the learning of individuals—but the real potential of peer 

learning involves covering the full territory shown in this process map. 

In the pre-foundational stage, it is important to remember that peer training is a specific tool and needs to 

be adopted when appropriate and possible. Clarity about the goals of peer training is vital. Peer learning 

can be a valuable approach to generate and disseminate knowledge and even a motivational tool in many 

sectors, it tends to work best when targeted at a specific sector or area, when a community of practice 

already exists to mobilize peers to participate in the learning process. 

Peer training is valuable in fostering learning about many dimensions of reform, but the most valuable 

dimension is in facilitating the sharing of tacit knowledge among peers. One can also note that peer 

engagement is valuable to foster more than learning (like professional networking or support).  

The more effective peer training initiatives are clear about what the peers are expected to learn from each 

other. This does not mean they are prescriptive, but they can describe whether the initiative is about 

disseminating technical, process or other knowledge. This clarity helps in attracting peers and in designing 

the peer training process. Peer training initiatives should target peers carefully. Peers are individuals, not 

organizations, so there is a need to target real people — and ensure that the type of peer can be described 

before the initiative is launched. 

 

Lesson C3 - Phase 1 – Establishing Foundational Engagement 
Peer learning processes usually begin by assembling potential peers together. There are many ways to do 

this, and it matters how it is done. Effective foundational engagements can build commitment and trust 
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and interest in future engagement and sharing. Less effective engagement can undermine future learning 

potential. If one wants to foster learning among peers, it is vital to bring the right group together and 

facilitate an effective communication and sharing environment. Peers who learn from each other are 

individuals, not organizations. This means that you cannot match an organization with another 

organization. You must match people in the organizations, who have ideas to share and brains to receive. 

It is often effective to involve peers in the matching process, asking them to complete surveys before the 

peers are assembled (where they note the challenges they are facing, for instance). This pre-foundational 

engagement often helps build motivation and interest in peers.  

One can match peers based on a variety of factors, but some stand out as more effective than others. 

Evidence shows than one of the most effective when matching is doing it according to shared challenges 

and problems. Learning also happens when matched according to position and task or policy initiative. 

Peers find each other in foundational engagements when those attending engage fully, which is 

encouraged by ensuring that peers are motivated to attend. It is important to make communication easy 

between peers, ensuring the engagement space and agenda allow easy interaction, making peers 

confident to engage, and fostering commitment among peers. Trust is the cornerstone of all peer 

learning. Trust building exercises must be incorporated in the foundational phase in order to enable later 

stages.  

Who the peers are 

 Identifying the peers to engage with/involve in the process 

 Ensuring peers are effectively matched through initial events. 

 Managing differences among peers (personalities, cultures, etc.). 

Getting peer to engage fully 

 Building trust among peers 

 Ensuring all peers have the same willingness to learn 

 Ensuring peers are fully engaged from the start 

 Ensuring peers have authority to engage fully in the peer learning process 
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Logistics of peer interaction 

 Ensuring peers have the time to engage with peers (at face-to-face events) 

 Ensuring peers have the means and the time to engage with peers (after face-to-face events) 

 Finding the appropriate venues for face-to-face peer engagement 

 Finding the appropriate media for non-face-to-face peer engagement 

 Ensuring logistics are effectively and continuously addressed (so as not to get in the way of peers 

wanting to engage) 

Lesson C4 - Phase 2 – Achieving sustained engagement 
 

This is the stage in the peer training process map, after the foundational engagement, where peers keep 

connected and engaged. It is the stage where they build trust and learn from each other in a potentially 

deep and experiential way.  

Few facilitators of peer training activities have explicit strategies in place to foster sustained peer 

engagement. However, peers learn from each other most effectively when they engage over long periods 

of time. In order to foster deep and experiential sharing between peers, ensuring sustained engagement is 

key. 

Different tools promote different parts of the peer learning process 

  Interaction Facilitation Knowledge Generation Sharing and Exchange 
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Creating the 

foundational 

engagement 

 Purposeful 

matching 

 Big group 

meetings 

 Small group 

meetings 

 Common assessment 

product 

 Externally produced 

knowledge products 

 Peer produced 

knowledge products 

 Training sessions 

 Expert group peer review 

 Single peer self-

assessment 

 Multi-peer self-

assessment 

The tools most commonly used to sustain individual contacts include paired engagements, online 

networking, peer produced knowledge products, cite visits, joint peer activities, and a variety of tools to 

foster sharing and exchange. 

Sustained engagement is not just about having the right opportunities, peers need to be committed and 

motivated to continue engaging. This requires ensuring that they have a personal commitment to the 

process, are interested in continued engagement, and have the support of their home organization to 

continue engaging. The most effective tools to ensure peers remain motivated and committed to 

engaging involve face time connections where peers get to be with each other and even work together or 

experience each other’s work environment first-hand. 

Peers will keep connected to each other if they have an explicit incentive to do so. This need not be 

financial, and is probably most effective if it ties to their career progress or effectiveness at work. Peer 

training initiatives that connect activities to actual work tend to be more sustained than others. 

There is a need to ensure that there is a specific reporting process for the training, and that this process 

emphasizes the value of continued peer engagement for the participants and their organizations. 

Continued peer engagement requires technological solutions for communication. Peers who want to 

engage with each other will be put off if they have to organise all the engagements. Sustained engagement 

is more likely if a facilitating agency provides logistical support to peers who want to continue engaging. 
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Lesson C5 - Phase 3 – Achieving training outcomes 
Peers can engage with each other in sustained ways but not learn from each other; or they can learn only 

easily observable things, with little transfer of latent knowledge of shared experience. This can undermine 

the value of a peer learning initiative, where even individual peers fail to learn from each other. There are a 

number of practical ideas to help ensure learning goals are met. The most effective peer learning focuses 

on sharing of tacit knowledge between peers, which includes knowledge about how to do reforms 

(managing politics, and more). This is only one kind of learning goal, however (others include formal 

knowledge sharing, peer to peer support and collaboration, specific training support, and more.  

 Most peer training engagements do not specify the details of what kind of learning is expected or hoped 

for., however this actions are something the most successful trainings have in common. 

Using evidence in the peer learning process helps provoke real learning. Real and deep peer training is 

often effectively produced through meaningful and inclusive conversations between the peers. 

 Many peer trainers note the value of combining more directed and specific training activities (sometimes 

tied to certification) with other peer training activities. The training activities have stand-alone value for 

individuals (and their organizations) but could also provide opportunities for peer engagement and 

relationship building, and offer ways of framing more flexible follow-up peer training connections. 

Reflection is a key part of improving the effectiveness of individual learning and of providing guidance on 

the overall impact of the peer training community so that strategy and direction can be improved for the 

future. Research has shown that taking time away from the process of training and reallocating that for 

reflection on what has been learned significantly enhances peer training. 

It is useful to communicate learning objectives before starting a peer training initiative, and to report on 

learning gains as the process progresses. It is important to have a mechanism to evaluate the learning gains 

from peer trainers; this is used to guide the trainers about what is expected, to promote the kind of tools 

that will maximize the learning, and to ensure accountability in the process (for peer to peer and facilitator 

to the involved organisations).  

However, the common factors captured in evaluations of peer learning engagements do not focus on actual 

learning outcomes of individuals. Research shows that evaluations tend to focus on initial engagements and 

overall outcomes and not the intermediate learning objectives. Intermediate learning objectives need to be 

evaluated.  
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Lesson C6 - Phase 4 – Creating change at scale 
The final stage of the peer training process map involves diffusion (or scaling) of lessons learned from peer 

engagements back to each of the participants’ organizations, sectors, and communities. This is the stage 

where peer training at the individual level is ratcheted up to impact actual reform progress—and hence 

where the practical tacit knowledge gained from peers helps improve the success of reforms. 

Unfortunately, there is limited evidence that this kind of diffusion happens very often. The following ideas 

will assist those designing peer learning engagements (or engaging in such) to diffuse more often. 

Effective diffusion starts with some knowledge of what is being diffused. Organizations that know what 

learning they are trying to facilitate tend to have a better chance of structuring an appropriate and 

effective diffusion process. 

Getting peers to share forward Ensuring “peers” reflect effectively on their peer training gains 

Ensuring “peers” are willing to share learning back into their 

organizations 

Ensuring “peers” are able to share learning back to their 

organisations 

Ensure “home” organizations are open to 

learning 

Ensuring organizations are open to learning from “returning 

peers” 

Ensuring organizations are willing to invest in learning from 

“returning peers” 
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Creating time and spaces to bring lessons home 

 

In order to ensure diffusion and scaling of peer learning, both the peers and the organizations in which they 

work need to be considered. 

Not all home organizations are open to learning. The peer learning initiative needs to ensure that home 

organizations actually want their peers to learn and return home with new ideas. 

Individual peers are more likely to share forward into their organization if they are aware of this as a 

requirement up-front, and if methods of sharing are established by the home organisation. 

Peer learning can diffuse from individuals to organizations through networks; these can be constructed in 

various ways, including as mimics of the outside peer network where the peer individuals are accessing 

new lessons. Building local peer networks is thus an interesting strategy to promote diffusion of learning. 

There are other tools that can be used to create links between the home context and the learning 

environment; the appropriate tool should be chosen for each situation. Learning in groups is an effective 

way of ensuring diffusion of peer lessons; group-based learning involves people from the home 

organisation working alongside colleagues who have benefited from external peer training. They work 

together on the job and this gives opportunities for diffusion to the colleague who has been through 

external peer learning.  

Coalitions are very effective means for diffusing lessons, especially when these lessons involve tacit 

knowledge transfer. Organisations should invest in coalition building skills among both those who benefit 

most directly from peer training and those who are targeted as secondary beneficiaries. 

Diffusion of peer learning gains may be enhanced if it is actually measured. This is difficult to do, but could 

be possible and influential if organisations are clear about the kinds of lessons they expect to come from 

the peer training and how they expect these to impact home organisations and scale into reform impacts 

(as will have been identified in any theory of change).  
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Practical activity 3 
 

Video: https://www.ted.com/talks/christopher_emdin_teach_teachers_how_to_create_magic 

 Duration: 80-110 min 

 Type: video + debate 

 Objective: To initiate a debate together with the peers about the importance of feedbacks and 

ways to receive it more.  

 Skills and abilities developed by peers: stimulate communication, improve capacity for empathy, 

work in a team, decision making and feedback giving.  

Steps:  

1. Watch the video.  

2. Engagement (30 min. aprox) 

a. Discussions and debate start. You should guide them with questions like: 

i. How do you engage your students? 

ii. How do you engage yourself? 

iii. Do you understand the need to be engaged to inspire others? 

b. Shared ideas will be written down by one peer who offers volunteer.  

3. Inspiration (20 min aprox) 

a. You should guide them with questions like: 

i. Do you seek inspiration for your clases? Where?  

ii. How do you promote your students to seek inspiration? 

iii. What does your organization do to promote students’ inspiration? What could it do 

more?   

https://www.ted.com/talks/christopher_emdin_teach_teachers_how_to_create_magic
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b. Shared ideas will be written down by one peer who offers volunteer. These questions are to 

develop during the conversation, you should develop them in a freeway and depending on 

the engagement it can take more or less time.   

 

Assessment  
 

1. In the first phase for creating a peer training activity you have to:  

e. Achieve a sustained engagement 

f. Create change at scale 

g. Get peers to engage fully 

h. All of the above 

2. Which of these are disadvantages or limitations of peer training? 

a. Peer inexperience 

b. Peer Hesitancy 

c. Lack of Confidentiality 

d. All of the above 

3. Which of the following are advantages of peer training? 

a. Developed reasoning and critical thinking skills 

b. Increased IQ 

c. Better wages 

d. Less work 

4. Which interpersonal skills should a peer trainer have? 

a. Active Listening 

b. Communication Skills 

c. Judgmental mentality 

d. A and B are correct 

5. Which of the following are not part of the experiential learning process? 

a. Direct Experience 

b. Reflection 
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c. Indirect Experience 

d. Conceptualization 

6. Social influence plays an important role in:  

a. Getting better grades 

b. Reducing antibullying 

c. Behavior change 

d. All of the above 

7. The theory of reasoned action says that the intention of a person to adopt a recommended 

behaviour is determined by:  

a. Persons attitudes towards the behaviour 

b. The beliefs about the consequences of the behaviour  

c. What others think s/he should do 

d. All of the above 

8. Peer training can be:  

a. An asymmetrical training between peers 

b. A symmetrical training between peers 

c. A great way to show who knows more 

d. A and B are correct 

9. To achieve the training outcomes of peer training is very important to:  

a. Define really structured activities without the possibility of adaption 

b. Be physically close to your peers 

c. Reflect on the overall impact so strategy and direction can be improved 

d. Defining who leads and who follows 

10. The most important stage of a peer training activity is:  

a. The foundational event 

b. The sustained engagement 

c. The diffusion of learning 

d. All are equally important for the success of peer training 
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Reasons for this project 

1. The phenomenon of Bullying is something that unfortunately affects us all. Its devastating effects are 

now more visible than ever, thanks to social networks. But this is not something new, we can say that 

it has always existed, in fact the most chilling cases without doubt happened years ago.  

2. This module that we present here tries to systematize the way to create groups of student helpers 

with the clear intention of preventing and detecting bullying in schools. 

3. But it is no less true that intimidation does not present the same face in all societies. We can speak of 

clear differences according to the cultural, socioeconomic and even racial environment. 

The fact that young people can be afraid of denouncing some bullying behaviors is something 

common in all countries and cultures. They do not want to be considered a snitch since it is the worst 

stereotype to fight against. 

 

Abstract 

1. Some students are selected to be part of a program that helps their classmates in difficult 

situations. 

2. Raise awareness among the whole school community about bullying and bullying prevention, 

which is a key aspect at school and in society.  
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Learning Unit A – Bullying Prevention Awareness & Peer Mediator 

Program 
 

Didactic Objective: To announce the program, inform and encourage students, teachers and families.  

Knowledge: 

-   What being part of the school community means.  

-   The kind of problems we can have at school. 

-   People who can help a student if he/she has problems at school.   

-   How to identify when a child has a bullying problem. 

-   Show with practical activities the importance of the program implementation. 

Skills: 

-  Engage the school community in the improvement of the school environment. 

-  Manage school resources in the peer support process. 

-  Identify situations in which assistant students will act.  

-  Be able to identify different positive personality traits. 

Peer mediator program general presentation: 

A set of measures have been developed for the Safe School project with the aim of preventing conflicts and 

developing values and attitudes that can ensure the well-being of all our students. A Peer Mediator 

Program has been created in which certain students have been selected to be trained in social and 

communication skills. This program will support peers in difficult situations by generating a climate 
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Lesson A1 - Awareness course for staff 

• Understand the different elements of conflict1. 

• Be able to see our limitations as teachers when detecting conflicts among pupils. 

• Provide the students with tools to solve their own problems and create positive communication.  

• Learn about the program dynamics and different ways to collaborate on it. 

• Show the importance of peer support to improve the school environment. 

• Identify situations in which assistant students should act.   

• Raise awareness among teachers of the importance of their role in the program. 

• Create some classroom ideas and activities to work at different school levels to promote a Safe 

School.  

• Encourage teachers and staff to be involved in school bullying prevention.   

• Learn about Safe School Program in order to collaborate on it. 

 

THEORY OF “THREE P´s 

 Problem: the most visible and obvious issues in a dispute 

 Process: story of the conflict  

 Person: a person´s individual views and feelings that are hidden but fundamental 

Every conflict involves people, a process and a problem. These elements are the main parts of a conflict and 

it is essential to know them. It is also important to differentiate among them in order to reach the optimum 

outcome 

What is a conflict? RELATIONSHIP could be deteriorated or strengthened. 

Lesson A2 - Awareness meeting for parents 

• Raise awareness of bullying situations among students at schools in order to prevent them. 

                                                           
1 A conflict is like an iceberg, only one part is visible at the beginning 
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• The importance of communication among teachers, students and families and the importance of 

their roles in a school plan. 

• The importance of positive peer communication skills as a major tool in the detection and 

eradication of bullying.  

• Increase awareness of bullying facts and actions that can be taken among the school community 

(students, parents and teachers).  

• Develop and incorporate school management problems among peers. 

 

Peer Mediator Profile (parents explanation) 

A peer mediator is someone trustworthy, who likes to listen and tries to help their peers. They are 

always available and they are able to put themselves into the place of others. They should mediate, 

encourage, respect  others, commit to the program and know about the resources that the program 

offers. A peer mediator is not more important than the rest. Under no circumstances is he a 

psychologist, a judge, a policeman or a professor. 

 

 

Lesson A3 - Awareness session for students 

The presentation is given in a tutoring session at the end of May. The guidance counselor informs the entire 

group of the student-assistants program. 
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To introduce the program: 

1. Be aware of the kind of problems we can have at school. 

2. Know who can help me if I have a problem at school.  

3. Know the program’s implementation process. 

4. Identify situations in which assistant students will act. 

5. Encourage students understand the many benefits of peer support 

 

PRACTICAL ACTIVITY Nº 1. 

UNDERSTANDING THE STUDENTS 

Duration:         100 min aprox 

Objective The students, teachers and parents are encouraged to share their ideas about bullying. To 

understand how a peer mediator could be the easiest and most effective way to detect, 

identify and prevent bullying situations.  

 

Target Group Parents, teachers, students.  

Implementation 

description 

 

Participants are divided into three different role playing groups: students, parents, 

teachers. The dynamics of the activity are explained to them. They are given some colored 

pieces of paper (depending on the group they represent). 

Activity 1- Film Pictures: Some still pictures of the film are shown and the participants are 

asked to write down the first words that come to their mind when they see them. Then, 

they are also asked to think about a possible title of the film.  
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Brainstorming ideas: The participants are encouraged to share their ideas and compare 

their titles with the real one. 

There are many possible titles for this movie. Participants are encouraged to think of some 

suitable titles.  

Activity 2 - Film: Participants are asked to watch some cuts of the film "Cobardes" in order  

to identify and write down attitudes, feelings and actions related to the group they 

represent (students, teachers or parents). 

• Participants  are asked to write down the things they can see in each scene related 

to: 

• Behaviour 

• Emotions 

• Attitudes 

Discussion moment 

Participants are asked to put together all the things they detected in the film. This is 

discussed among everyone.  

Some probable ideas/thoughts can be seen below:  

Duration  Around 100 minutes everything. 

 

Needed Materials A white board and a pen. Projector and internet to see the movie. 
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Context of 

implementation 
This activity is thought to be implemented with parents, families and students.. 

Assessment  During the development of the activity, the teacher must be attentive in order to 

understand if students, parents and theachers are being able to participate in the 

activity the way is desired. 

Links / Resources USE THIS LINK TO SEE ALL THE MOVIE OR SOME TRAILERS. 

MOVIE: https://www.youtube.com/watch?v=bnS6pM6tF6w 

TRAILERS: https://www.youtube.com/watch?v=4o3BjL2ekaA&t=12s 

https://www.youtube.com/watch?v=VsmRvg6M0Jg&t=20s 

https://www.youtube.com/watch?v=h3TaBBLWu6A 

https://www.youtube.com/watch?v=j7B5GBl6LqE&t=4s 

 

PRACTICAL ACTIVITY Nº 2 
We have a Problem. 

Objective Two groups of students in class confronting different ideas. Reach an agreement between 

them. 

Target Group Students. 

Implementation 

description 
Example case: Messi and Ronaldo have a conflict between them. To think about it, the 

group is divided in two. One group has the information about Messi and the other group 

https://www.youtube.com/watch?v=bnS6pM6tF6w
https://www.youtube.com/watch?v=bnS6pM6tF6w
https://www.youtube.com/watch?v=4o3BjL2ekaA&t=12s
https://www.youtube.com/watch?v=4o3BjL2ekaA&t=12s
https://www.youtube.com/watch?v=VsmRvg6M0Jg&t=20s
https://www.youtube.com/watch?v=VsmRvg6M0Jg&t=20s
https://www.youtube.com/watch?v=VsmRvg6M0Jg&t=20s
https://www.youtube.com/watch?v=h3TaBBLWu6A
https://www.youtube.com/watch?v=h3TaBBLWu6A
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about Ronaldo.  Both groups have two different points of view. People of different groups 

make small groups to talk about their character.  

Group has a document they have to fill in with concepts we talked about in the previous 

explanation. (see next slide) 

- Person 

- Relationship 

- Feelings 

- Process 

- Needs 

- Position 

- Solutions 

It can also be used to allow students to add questions about bullying without feeling 

embarrassed by it. 

Duration  Around 10 minutes for reading the two conflicts. 

 Around 10 to 20 minutes for group discussion (it will depend on the number of 

students involved) 

 Around 5 minutes for the assessment of the activity in group discussion. 

Needed Materials 

for 

implementation 

Papers with two different roles. 
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Context of 

implementation 
This activity is thought to be implemented within the classroom, however this can be 

implemented within the most varied contexts. 

Assessment  During the development of the activity, the teacher must be attentive in order to 

understand if students are being able to participate in the activity the way is 

desired: are they being able to express feelings and own perspective? 

 Through group discussion, at the end of the activity, the teacher must understand 

how his/her students felt during the activity by approaching them directly through 

direct questions. 

Links / Resources 
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Learning Unit B – Peer Leader Selection & Training 

Didactic Objective 

- Create student support groups by choosing a specific number of peer leaders according to positive 

aspects of their personality. 

- Create a comfortable atmosphere among the participants in order to start a conversation about the 

topic in a relaxed way. 

Knowledge 

- Know a wide range of personality traits in order to select a person you would trust.  

- Be able to choose a person to tell a secret to, based on their strengths and qualities. 

- Familiarize participants with key words and phrases related to bullying.  

- Learn existing anti-bullying dynamics. 

Skills 

- Build a peer support team. 

- Allow participants to familiarize themselves with bullying vocabulary by identifying what being bullied 

means. 

- Use audio visual tools in bullying prevention at school.  

- Improve students’ social skills. 

- Select and guide peer mediators in the accomplishment of their tasks by providing them with the tools 

needed to achieve their goals effectively. 

- Provide tools to solve their own problems and create positive communication.  

- Children should be encouraged to be honest with themselves about what they can do better, taking 

responsibility for themselves, their language and their actions, learning what is essential to build healthy 

relationships. 
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Lesson B1 - Peer Leader Selection, Role, Duties and Limits 

The Peer Mediator selection process is presented in a tutoring session in late May or early June. The 

tutor informs the entire group about the student-assistant program.  

Brainstorming: 

• The tutor and the counselor write on the board the qualities that the participants think a 

person should have in order to be told a secret.  

• The participants are encouraged to reflect on positive personality qualities in order to improve 

school coexistence.  

• All the qualities will be written on the board and finally the key question will be asked: 

“According to you, What person from the class has these qualities?”  

• Choice-making process (see practical activity no. 3): 

• The participants are asked to secretly write the name of three classmates they believe they 

have these qualities. The results of the vote are collected and then, students Socio-Metric tests 

results will be checked in order to contrast and validate the information about the selected 

candidates. 

Peer Leader Duties: 

1. Be aware of possible bullying situations, discuss them with adults in order to take early action. 

2. Launch the mediation program.  

3. Promote positive coexistence at school as a preventative measure. 

4. Address more complex problems to adults in charge. 

5. Welcome and host new and/or isolated students. 

6. Listen to students that need to be heard, without giving any advice or judging. 

Teachers Duties: 

1. Training. 

2. Accompany. 

3. Encourage. 

4. Support. 

5. Monitor.  
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The process always will be: New training- Evaluation – Feedback. 

 

Lesson B2 - Peer Leader Training; Introduction and Icebreaker 
 

Didactic Objective 

- Create a comfortable atmosphere among the participants in order to start a conversation about the topic 

in a relaxed way. 

Knowledge 

Familiarize participants with key words and phrases related to bullying.  

Get to know the teachers and school counsellors in charge of the program. 

Learn existing anti-bullying dynamics. 

  

Skills 

- Allow participants to familiarize themselves with bullying vocabulary by identifying what being bullied 

means. 

- How to use audio-visual tools in bullying prevention at school.  

- Improve students´ social skills. 
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ACTIVITY. GRAFFITI ROLE PLAY 
 

By creating some graffiti posters, a comfortable atmosphere is created among the participants in order to 

start a conversation about bullying.  

Students play a very important role in creating a safe and friendly whole-school environment. We hope that 

after exploring this site, you will be motivated to take positive action towards making your school a Friendly 

School.  

 

 

POSITIVE ATMOSPHERE: Share the responsibility: everyone 

has a responsibility to help stop bullying. Spread the word 

that bullying isn’t cool.  

 

 

 

Lesson B3 - Peer Leader Training; Effective Communication Skills 
 

Didactic Objective 

- Explore different communication styles in order to identify them and be able to incorporate them when 

interacting with others. 

Knowledge 
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-   Identify aggressive, assertive and passive behaviour patterns. 

-   Learn the consequences and benefits of using such types of behaviour.  

-   Raise awareness of the importance of non-verbal communication in all interactions with others. 

Skills 

-   Be able to incorporate assertiveness as a useful communication tool.  

-   Be able to use language strategies to reduce stress when facing difficulty. 

-   Be able to develop active learning.  

 

Effective Communication Skills 

The ability to communicate effectively is key to preventing bullying at schools. Communication can have a 

positive or negative effect in the relationships we all have.  

Building and incorporating social and emotional skills at schools can be a protective factor against bullying. 

Schools should facilitate this process with the purpose of improving their relationships with others. 
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Agressive Assertive Passive Passive-agressive 

Shouting  

Kicking 

Hitting 

Swearing  

Insulting 

Active listening 

Expressing ideas and feelings 

in a quiet way 

Respecting others 

Eye contact 

Smiling 

Appropriate gestures and body 

posture 

Well-modulated tone of voice 

Afraid to speak up 

Speaking  softly 

Needing other people's 

permission 

Agree with people despite 

personal feelings 

Never saying no 

Arched back posture 

Avoid looking at people 

  

Complaining and never 

changing circumstances 

Showing resentment 

Avoiding contact 

Silent treatment 

Slow walking 

 

Effects of Assertive Communication 

Assertiveness helps children to express ideas and feelings in an open, honest and direct way. It allows them 

to take responsibility for themselves and their actions without judging or blaming other people. 
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Differences between Victimized and Responsible language 

• Promoting an appropriate use of language at schools in situations of conflict can have advantages 

such as: 

• Help children feel good about themselves and others. 

• Lead to the development of mutual respect with others. 

• Increase their self-esteem. 

• Minimize hurting other people. 

• Reduce anxiety. 

• Protect them from being taken advantage of by others. 

• Enable them to express a wide range of feelings and thoughts, both  

• Positive and negative. 

 

4. VICTIMIZED LANGUAGE 5. RESPONSIBLE LANGUAGE 

6. Justifying yourself 

7.  Making excuses 

8.  Blaming others 

9.  Accusing others 

10. Accepting circumstances 

11. Avoiding victimization 

12. Expressing your feelings 

13. Accepting negative emotions in 

oneself 

 

Importance of Active Listening 

Active listening is hearing not only the words that another person is saying but the whole message by 

focusing on the speaker and avoid being distracted, and not interrupting or judging. Active listening is 

designed to promote respect and understanding. It also helps to solve problems and build relationships. 
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Non-Verbal Signs of Attentive or Active Listening 

Smile  Small smiles can be used to show that the listener is paying attention to what is being said or as a 

way of agreeing or being happy about the messages being received. Smiles can be powerful in affirming 

that messages are being listened to and understood. 

Eye Contact  Combine eye contact with smiles and other non-verbal messages to encourage the speaker. 

Eye contact can however be intimidating, especially for more shy speakers.  

Posture   Posture can tell a lot about the sender and receiver in interpersonal interactions.  The attentive 

listener tends to lean slightly forward or sideways whilst sitting.   

Other signs of active listening may include a slight slant of the head or resting the head on one hand.  

 

Mirroring  Automatic reflection/mirroring of any facial expressions used by the speaker can be a sign of 

attentive listening.  These reflective expressions can help to show sympathy and empathy in more 

emotional situations.  

Distraction  The active listener will not be distracted and therefore will refrain from fidgeting, looking at 

a clock or watch, doodling, playing with their hair or picking their fingernails.  

 

Lesson B4 - Peer Leader Training; Identifying Emotions 
 

Didactic Objective 

- Learn how to better identify my emotions and emotions in others. 

Knowledge 

-  Primary and basic secondary emotions. 

-  Identify my emotions and emotions in others. 
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Skills 

-  Be able to better identify how I feel. 

-  Be able to recognize what made me feel that way. 

-  Be able to recognize emotions in others. 

-  Be able to convey my emotions to others. 

 -  Develop empathy as a tool to improve communication with others. 

Identifying Emotions in Others 

 

 

 

 

 

Identifying and managing our own emotions is essential to our personal well-being and happiness. 

Accurately identifying other people´s emotions is essential to our social well-being and happiness. The 

ability to pick up on the emotions of others helps us to manage, communicate, and collaborate with them 

more effectively.  

Recognize how I feel and how others can feel in certain situations. 

Be able to better recognize different emotions in others. 

Improve empathy as the greatest tool once we understand how others feel. 

 

 

 

 

Serenity  
Astonishment  
Concern  
Shame  
Shyness 

Happiness  
Surprise  

Pride 

Optimism  
Disappointment  
Nervousness  
Envy  
Disgust  
Pain 

Satisfaction  
Enthusiasm  
Irritation  
Annoyance  
Frustration  
Hate  
Bitterness  

Repentance  
Guilt  
Loneliness  
Humiliation  
Hope  
Pleasure  
Pain 

GAME OF EMOTIONS: 
One person places a card on their forehead which represents 
an emotion. They have to guess what feeling is represented 
on the card. The rest of the group gives them clues without 
speaking.  
Everyone plays and participates. 



 

 

Promoting students’ engagement  
in the prevention of bullying in schools 

106 
 

Lesson B5 - Peer Leader Training; Elements of Conflict 
 

Didactic Objective 

- To understand the different elements of conflict and to know the assistant student role and limits. 

Knowledge 

- Show the importance of peer support to improve the overall school climate . 

- Identify situations in which assistant students will act.   

- Raise awareness among teachers of their important role in the success of the program. 

 

Skills 

- Create some classroom ideas and activities to work at different school levels to improve school climate 

- Be able to see our limitations as teachers when detecting conflicts among pupils. 

- Provide tools for students to solve their own problems and create positive communication.   

- Learn about the program dynamics and the many different ways to collaborate on it. 

 

PROCESS: story of the conflict 

A conflict could be:  

- Latent. 

- Polarized. 

- Relaxed. 

- Embedded. 

It is very important to realize if there is a difference of power. 
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DISTORTION ELEMENTS:  

Rumors  

Prejudices  

Expectations  

Stereotypes 

 

Ways of Dealing with a Problem 

Sometimes, conflicts can seem confusing and impossible to resolve. It’s even hard to figure out what the 

conflict is exactly, and it may make you want to just not deal with it at all or to resort to giving the other 

person the silent treatment.  

Ignoring conflicts may seem to work in the moment, but in the long run, the problem is not being dealt with 

in a healthy way. Today we’ll learn how to look at a problem in small steps to help us see the conflict more 

clearly in order to problem-solve in a situation. 

 

PRACTICAL ACTIVITY Nº 3  
SELECTING THE MEDIATORS 

Objective To find the best candidates possible selected by the group. 

Target Group Students. 

Implementation 

description 
The students are told to think of a personal secret but they will not have to tell anyone.  

They must think of something that is really important to them. They are then asked to 

choose a classmate to tell their secret to (but they are not actually going to tell them). 

Phases: 

1. Students must think of something that is really important to them, a secret.  
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2. They then are asked to choose a classmate that they would tell their secret to, but they 

are not actually going to tell them. 

3. Students write down three qualities of that person which led them to choosing 

him/her. The tutor takes note of the people chosen and the various qualities attributed 

to him/her. 

4. The common qualities are written on the board, but the names of the students are not 

given.  

5. After that, the participants are divided into groups of four and they are asked to share 

the qualities they have selected without sharing the name of the chosen classmate. 

They are then told to make a single list with all the qualities. 

6. Afterwards, the tutor and the counsellor take note of the people chosen and the 

qualities attributed to him/her.  

Duration  55 minutes 

Needed 

Materials for 

implementation 

Just a paper to write their elections. 

Context of 

implementation 
This activity is thought to be implemented in the classroom. Skills and Abilities Developed by 

Pupils: Honesty in selecting classmates, recognizing who is a trustworthy person and 

reflecting on the people around you. 

 

Assessment - At the end of this activity, the tutor speaks individually with the students selected by 

others.  
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- These students are encouraged to enter the program, making it clear at all times 

that it is voluntary. 

- Finally, the classes are told who the chosen people are.  

 

Links / Resources 
 

 

PRACTICAL ACTIVITY Nº 4 
Icebreaker: creating a student support group. 

Objective To create the best atmosphere to work with peers mediators. 

Target Group Students. 

Implementation 

description 
Activity to unite the group through a rap song called “Brave people are wanted“: 

1. The song is played twice.  

2. Participants are given the song lyrics and students are asked to identify the most 

important     words.  

3. They are asked to work on the definition of the word brave. 

4. A group discussion is held and everyone works to make a poster using graffiti. 

Participants are asked to work in pairs in order to create a meaningful graffiti poster to 

spread anti-bullying messages by using colored paper and markers. Teachers are asked to 
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help the participants by sharing their ideas with them. Finally, they are asked to share and 

display their work. 

We show the kids the video clip of the song and we tell them that the singer is a disabled 

man. “El Langui”(Spanish Rap singer) is also an actor and maybe someone asked him to 

create this song to fight against bullying.  

Then we give them costumes to dress like a professional rap singer and we make our own 

video clip. 

Duration  115 minutes 

Needed 

Materials for 

implementation 

Papers, colors, Rap music. Rap music costumes. 

Context of 

implementation 
 This activity is thought to be implemented with the peer mediator group once they 

have been selected by their mates.  

Assessment - These students are motivated to enter the program. 

Links / Resources https://www.youtube.com/watch?v=A9DBINuUucA 
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PRACTICAL ACTIVITY Nº 5 
Effective communication. 

Objective Guided discovery and different types of practical examples. 

 

Target Group Students, teachers and parents. 

Implementation 

description 
The aim of the activity is to explore different types of behaviour when interacting with 

others and learn the consequences and benefits of using such types of behaviour.  

Participants are divided into groups. Each group is given an envelope with some 

information about different communication styles. (Four pieces of colored paper, four 

types of communication and twenty four types of behaviour.) 

Participants are asked to organize all the information correctly within three minutes. The 

first group that finishes will win. 

Participants are then asked to stand in a circle and practice different communication styles 

while only using body language. 

Listen to some statements and say if they are related to responsible or victimized language 

by moving to different parts of the room. If they are not sure about the answer they have 

to stay in the middle of the room. Discuss the participants’ answers. 

 Example statements: 

 Go away. You give me a headache. 

 I didn't finish the essay because I organized myself badly. 
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 Nobody understands me! 

 I am happy for having told you 

 Sorry, I don't feel very well about it. I could have done it better. 

Then, colored circles are put on the ground and each color is assigned a type of 

communication.  

Music is played and when it stops, one person says a type of communication and the 

participants should run towards the correct circle. The last one to arrive demonstrates that 

type of communication for the others along with the teacher. 

Duration  45 minutes 

Needed Materials 

for 

implementation 

Colored circles, music, white cards, 

Context of 

implementation 
This activity is thought to be implemented with the peer mediator, parents or teachers in 

order to discover what different types of communication we use. To realized how 

important is to use an assertive way of communicate.  

Assessment To realized how important is to use an assertive way of communicate. 

Links / Resources https://www.youtube.com/watch?v=A9DBINuUucA 
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Learning Unit C: Mentoring and Evaluation 
 

Didactic Objective 

- Throughout the year some sessions/meetings are organized with the aim of guiding, assisting and 

monitoring the helper students’ progress. 

Knowledge 

- Identify useful qualities to resolve conflicts. 

- Use their own experience to help others. 

- Be aware of the feelings and emotions that are part of helping others. 

- Learn different types of communication styles. 

 

Skills 

- Identify situations in which they should and shouldn’t act 

- Understand their specific role. 

- Develop important values and skills such as trust, compromise, respect, solidarity and availability. 

- Clearly understand the phases involved in the process of helping others. 

 

Lesson C1 - Mentoring the Peer Leaders 
 

Peer support is well-liked by young people. It is a positive resource that creates a culture of listening, 

empathy and support. Peers provide valuable support and are able to help with low level school-based 

issues and personal matters.  

Peers are trained to listen well, provide support and encouragement, be non-judgmental and reflective and 

are excellent role models. 
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Giving examples of bullying: 

• Spreading malicious rumors or gossip that is not true 

• Excluding or isolating someone socially 

• Intimidating a person 

• Undermining or deliberately impeding a person’s work 

• Physically abusing or threatening abuse 

• Withholding necessary information or purposefully giving the wrong information 

• Making jokes by spoken or written word that are obviously offensive 

• Intruding on a person’s privacy by pestering, spying or stalking 

• Underwork – creating a feeling of uselessness 

• Yelling or using profanity 

• Criticizing a person persistently or constantly 

• Belittling a person’s opinions 

 

Follow-up meetings: 

- Take place monthly or at the request of the students. 

- The students are asked what situations have occurred since the last meeting.  

- Some aspects of the September training sessions are reviewed. 

- A role play is performed using situations similar to those that have been given or new possible 

situations are created. 

- Students are asked to tell us how they feel about being a peer mediator.  

 

 

 

 

 

KEYS ELEMENTS OF THESE MEETINGS: 
- Identify useful qualities to resolve conflicts. 

- Use their own experience to help others. 
- Be aware of the feelings and emotions that are part of helping others. 
- Identify situations in which they should and shouldn’t act 
- Understand their specific role. 
- Clearly understand the phases involved in the process of helping others. 
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Lesson C2 - Evaluation of the Positive Effects on the School 
In general, program evaluation answers not only the question of  

“Did peer support work?” 

 but also  

“How did it work?” 

Overall, it is crucial to identify reliable measures, indicators, tools and instruments that are relevant to the 

overall goals, objectives and activities of the program. 

INDICATORS: 

Every term, the number of conflicts in the school is counted and recorded. 

Follow-up meetings with the tutors of each cycle are held. 

Meetings with the counsellor department are also held. 

Follow-up interviews with the families of those students with bullying problems in the past will take 

place. 

 

ASSESSMENT: 
 

1. Social skills... 

a) play a very important role in a child's emotional health and well-being. 

b) are not necessary to communicate our messages, thoughts and feelings with others. 

c) consist of just verbal communication and good manners.  

2. Assertive communication style... 

a) is not appropriate to be used by young people because it is direct and aggressive. 

b) can be trained at schools among young people in order to improve social interactions. 

c) has  few advantages and benefits in communication with others. 

3. With regard to communication styles: 
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a) Every person has a unique communication style in which they interact with others. 

b) In all styles, people state their opinions while being respectful of others. 

c) A person’s communication style can change depending on the circumstances. 

4. The use of language... 

a) has minimal importance in interaction with others. 

b) is a key factor that can have a positive or negative impact in social relationships. 

c) is not a useful strategy to avoid conflict and reduce anxiety. 

 5. When facing a conflict... 

a) only take into account the personal situations of the people involved. 

b) consider the conflict and the problem to be the same. 

c) be able to treat the problem, the process and the person separately. 

6. A conflict... 

a) is unlikely to happen if you pay attention. 

b) can deteriorate or strengthen people’s relationships. 

c) always has a negative impact on the people involved. 

 

7. Part of the helper students´ training is... 

a) being able to put yourself in someone else’s shoes. 

b) being able to judge people's behaviours. 

c) being able to act in all situations. 

  

8. Emotional intelligence... 

a) can't be taught. 

b) can be enhanced by practicing. 

c) is something you are born with. 
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Abstract 
 

We live in a society where the fast pace of events causes a permanent change of the reality. That is why, 

being an integral part of this constantly moving mechanism, we often feel the need to find a solid basis to 

report on, which we can find peace and enjoy a moment of respite. In education, this base can be 

represented by establishing solid relationships between all factors involved in education: school, family and 

community.  

Organization: 
Training sessions addressed to all the concerned categories: teachers, parents, community members, pupils 

aged less than 16 years. 

Goal:  

Learning some methods and effective strategies to strengthen school-family-community relations. 
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Learning Unit A - The Actors of Relationships in a School 

 

TITLE: The Actors of the Relationship in a School 

REFERENCE MODULE: School-Family Collaboration 

DIDACTIC OBJECTIVE: 

 Creating an optimal communication between parents and teachers; 

 Removal of disruptive factors within the school-family communication; 

 Increasing the involvement degree of parents in all school and extracurricular activities; 

 Changing the inappropriate mentality of some parents towards the school; 

 Parents ' aknowledgement of the possibilities and psycho-physical needs of children; 

 

KNOWLEDGE & SKILLS 

School 

• Formulates and imposes very different requirements to its 3 main pillars of support: 

Students- teachers/Parents -Educators 

• Creates Inter-human relationships based on respect, a secure emotional and social environment for the 

harmonious development of each pupil and for the preparation for life. 
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A.1. STUDENTS 

The students learn: 

• To build social relations 

• To form a sense of membership to school and their class 

• To give birth and implement their own ideas in an appropriate manner 

• To be able to manage disappointments and constraints (BZgA, 2002) 

• To accept and comply with the rules 

 

WHAT PROBLEMS DO STUDENTS EXPERIENCE NOWADAYS? 

 Managing relationships with colleagues/family/teachers 

 Dependency on IT means 

 The difficulty of using school purchases (cognitive, affective, social) beyond the walls of the school 

Manifesting inappropriate behaviours, sometimes asocial, because they misunderstand some rights and 

freedoms, or that they do not respect/assume their duties. 

The pupils of the "digital" generation today are truly «Postmodern», for the purposes of a culture regarding 

the fragment, the areas, the quick thinking, and the readymade delivered information from the 

technological environment." "Basically, they are not so" different "; they have the same problems of 

teenage, which they give, however, the answers of the environment from which they come – the family, 

the social group. Unfortunately, they believe less in school as a possibility of training. But here the causes 

are multiple.  

The attitude is the big problem in school of the students, and of the teachers, and of the parents. They see 

each other in different camps from the beginning, like enemies, they don't see that they actually belong to 

the same camp.  

Openness, honesty, desire to know and to progress, the respect for those around, the confidence in others, 

the creativity – are traits that any "ideal" student has them". 

A.2. TEACHERS  
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Even if he cannot be solely responsible for the formation of generations of pupils, the teacher is the central 

factor in all this. The reason is simple: teacher is the only one of the three acting parties remembered which 

has a dimension of professionalization. The teacher follows pedagogy and methodical courses, makes 

education a profession and is thus the main vector of educational dynamics. Therefore, it is his duty to find 

the best ways to boost the capacities of the pupils and to conjugate the efforts of the parents for an 

educational climate proper for development. 

Extrinsic motivation for teaching career: 

      • Family Influence 

      • Influence exercised by friends 

      • Influence from a positive/negative didactical frame model 

      • The need to ' make a difference ' – in the sense of supporting the community from which they 

originate, to offer equal opportunities for developing pupils 

      • "The call" felt towards the teaching profession 

      • Love towards children/people or passion for teaching 

      • Long vacations and the pleasure of learning 

 Intrinsic motivation for the teaching career: 

      •Challenge – a teacher is motivated to achieve his goals; every day is a challenge to accomplish what a 

teacher proposes 

      • Curiosity – The need to stay in the learning area and the desire to transmit not only information to 

pupils, but also the desire to know, development, professional evolution 

      • Control – which he wishes to have on the class; In case of insufficient class management knowledge, it 

may become frustrated, which may result in diminishing motivation for the profession 

      • Fantasy – Using imagination and creating mental images to influence specific thinking and behaviours, 

generating a rich learning environment, building new and fresh didactic means 

      • Competition – A good, valued teacher appreciated by the community will develop continuously and 

even exceed the level achieved, while the teacher receiving negative feedback from society, who does not 

feel sufficient recognition, will be less efficient and more de motivated 
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  • Cooperation – The school should be a type of organization that teaches, a positive educational 

community from which all educational acting parties to learn to work together for the benefit of their 

pupils 

      • Recognition – The teacher wishes to be appreciated and valued for his achievements. 

        If all the "ingredients" above are reunited, the teacher can become a true professional. At the opposite 

pole, the de motivated professor is a real "time bomb" for the evolution of society. 

THE TEACHER’S TYPOLOGY 
 

Considering how important the role of the didactic framework is and what are the main values that become 

career attraction factors, it is interesting to investigate the profile of the didactic framework in order to be 

able to highlight those elements that distinguish between the person from the teaching chair and a good 

teacher. We need to know that often a significant obstacle to the preparation we provide to children for 

the future is their own experience and mentality. The situation facing many teachers is well illustrated by 

Mark Eppler (2007) through a trap in which any of us can fall, called "when you fail to anticipate change". 

Depending on the EDUCATIONAL CLIMATE it develops in the classroom, the following profiles of the 

teacher are distinguished: 

      • The profile of the directive – the learning environment is well structured and oriented to solving tasks, 

the teacher is effective, starts time on time and ends the same, is fully involved and has high standard, is 

not very close to pupils 

• Authoritarian profile – The learning environment is well structured, with clear rules and procedures, the 

teacher is enthusiastic and open to the needs of the pupils, the lesson is well planned and structured, the 

preferred method is the lecture, the pupils consider him a good student 

  • Tolerant and authoritarian profile – learning environment is thought to empower pupils, but also to 

freedom, methods are varied and responsive pupils, the teacher is close to pupils, ignoring some 

inappropriate minor behaviors 

  • Tolerant profile – learning environment is a bit confusing and disorganized; pupils have a lot of freedom 
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   • Uncertain profile – tolerant – learning environment is intended to be cooperative, but tends to be 

chaotic; pupils do not feel enough involvement in the class management, inappropriate behaviours arouse 

different case-by-case reactions from the teacher 

   • Uncertain profile – aggressive – learning environment is disorganized, pupils and teacher are from the 

beginning in different camps, and they are always in different conflicts 

   • The repressive profile – the learning is structured, but is not well organized, the teacher has exaggerate 

expectations, students are afraid of examination 

   • Routine profile – learning environment is never competitive, supportive, enthusiastic, the teacher 

maintains the routine of what he has always done, forbids to experience new things. 

 

Depending on the COMMUNICATION/TEACHING style that they show in the classroom, they can be: 

  • Teachers with active communication style – spontaneous, vivid, open, energetic, charismatic, inclined to 

exaggerate by any type in order to show off, reduced empathy capacity 

   • Teachers with communication style based on connection – open, easily approachable, empathetic, 

involved in the student's personal life, coming with advice and emotional support, but being subjective 

   • Teachers with communication style based on theorizing – they analyze things, respond carefully, focus 

on teaching content, may seem distant, are rarely funny 

    • Teachers with organized communication style – they do not support interruptions, communicate 

actively, but ask pupils to listen to each other, though boredom interferes. 

        

As a conclusion about the characteristics that a teacher must have, in the list offered by the Harvard 

Business School Press (2005), the teacher should: 

     • Be trustworthy 

     • Have the ability to communicate opinions and ideas in a convincing way 

     • To present achievements which deserve admiration and respect? 

      • Demonstrate a charismatic style that trains emotions and makes pupils follow the indications of the 

Teacher 
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      • To put into practice strong ideas and attractive 

      • To have a lot of enthusiasm and dedication to work 

      • To have self-confidence 

      • To prove a contagious energy 

 Finally, Cruickshank, Jerkins and Metcalf (Steel, 2010) believe that the effective teacher "takes care and is 

concerned about the welfare of his students, he is well informed regarding the subject of study he teaches, 

he is able to achieve (success) with others... and at a general level, he is enthusiastic about the work he 

does. Efficient teachers are able to help their students learn ". Thus, teachers must have a high level of 

efficiency, good verbal communication skills and nonverbal and strong leadership skills. 

A.3. PARENTS 

• Come into contact with a new environment, institutionalized, expanded, whose rules must be accepted 

• Are put in a position to assume a new role, of social partner 

• As indirect beneficiaries (tertiary), who have both rights and duties 

• They live, by emotional transfer, the life experiences of the children. 

 

The education, defined in very general terms, is a process whose essential purpose is to ease a certain 

change of behaviour. The parents are the first teachers of the child; they begin educating him in the family 

environment. Most of the time, parental behaviour is inspired by their own life experience, thus 

perpetuating both positive and negative aspects over the course of several generations. Together with 

parents, the school has a well-established role, intervening in the primary development of the child. In this 

context, educating parents according to scientific principles of pedagogy becomes a necessity.  

For a child to succeed in school and later in life, specialists, including Daniel Goleman ("Emotional 

intelligence"), say there are seven key elements: 

1. Confidence – the sense of safety, the certainty that it can rely on the help of those around you in its 

knowledge and becoming; 

2. Curiosity – The desire to know something new; 
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3. Intention – Inward, conscious starting, accompanied by the desire to accomplish what you propose; 

4. Self-control – the control capacity on its own facts; 

5. Reporting – the desire and ability to join a group, to participate in the work of that group trying to 

make sense and understand others; 

6. Communication – The ability and willingness to transmit and make known to others, their own 

ideas and feelings; 

7. Cooperation – the ability to work together with someone for the purpose of achieving a common 

goal. 

       It depends on parents and educators as a child to acquire during schooling these qualities. 

Pupils do not need extraordinary parents, but they need human beings who speak their language and who 

are able to get into their heart. Our generation wanted to offer children everything that is the best: The 

best toys, best walks, best schools; A TV and a computer in each child's room; Many foreign language 

activities and courses, informatics, music. What they're forgetting about is that the children also need their 

childhood; they need to invent things, to face risks, to suffer deceptions, to have time to play and enjoy life. 

Often, parents are confused and end up raising children who live conflicting states. 

PARENTAL STYLES 
•Authoritarian parent (High level of control, low level of warmth, imposes rules and orders without 

justifying them, emotionally abusing) 

•Democratic parent (high level of emotional security, justified actions, communication in both directions) 

•The permissive parent (low level of control, high level of warmth, avoids confrontation with children) 

•The uninvolved parent (no control, no emotional involvement, runs away from parental responsibility) 

 

NEEDS AND NECESSITIES IN THE “PARENTING JOB” 

•Expressing love – permanently and should be expressed in everything children do; they feel the need to 

know and see that they are loved, to be sure of it; 

•Providing support – for the problems and obstacles children face, praise and encouragement; 
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•Setting boundaries – responsible for the physical and emotional safety of children through supervision 

adapted to their age  

•Offering a role model – which will always be copied by children who "do what they see" 

•Teaching the lesson of responsibility– starting with punctual tasks (cleaning, family help) to reach those in 

which the child accepts and reflects the positive or negative consequences of his or her behaviour; 

•Providing life experiences – where the parent is a guide and support for the child who discovers his own 

talents and concerns  

•Demonstrating respect – by trying to understand its interests and choices, empathy with the child, 

providing confidence. 

Nowadays, it isn’t enough to be a good parent, because the crisis of education requires us to seek 

perfection, and after Augusto Cury they must exhibit 7 skills to become "good", "intelligent": 

•Good parents offer gifts; intelligent parents offer their own being 

• Good parents feed the body, intelligent parents fuel the personality 

•Good parents correct mistakes, intelligent parents teach their children to think 

• Good parents prepare their children for applause; intelligent parents prepare their children for failures 

• Good parents speak; intelligent parents have a dialogue as friends 

• Good parents give information, intelligent parents tell stories 

• Good parents offer opportunities, intelligent parents never give up  

Schooling is an important, difficult stage with profound implications in the evolution of the child.    Teacher-

parent cooperation for the benefit of the pupil is an imperative of the progress. As participatory models, 

parents can help coordinate the educational efforts and orientation of the school's adaptation to the 

changes in society. 

Practical Activity 1: What kind of parent are you? 
Choose the description which suits you best. 

Style 

 

What is this parent like? 

 

Yes/No 
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The Gardener  

 

• is less concerned about what the child will become, instead it 
offers a protected space to explore. The style of "gardening 
parents" involves "creating a rich, educational, but diverse, 
variable and dynamic ecosystem for the child". 

 

The “Cool” 

Parent 

• being considered "cool" by the child is more important than 
imposing limits, rules or saying "NO". 

 

The “Second-

place” Parent 

 

• gives up their influence on the child, allowing external 
influences, including the press, advertising, computers, 
YouTube, video games, TV, iPods, cell phones, and Facebook 
take over.  

• begins to lose authority in front of children who spend a lot of 
time on their mobile, tablet or in front of the computer 

 

The “No-Name” 

Parent 

 

• does not care about the child in any way, or even abandons or 
entrusts the child to others (relatives or streets). - has no 
concerns to provide the child with a comfortable microclimate, 
healthy eating, adequate rest 

 

The Accessory 

Parent 

 

• measures their personal value and success according to their 
child’s success. In the last decades, there appeared "Trophy 
Child Syndrome". Each achievement, however small, each 
grade, is a reason for praise for the accessory parent. 

 

The Carpenter  

 

• thinks his child can be modeled. "The point is that if you do the 
right things, acquire the right skills and read the right books, 
you will be able to turn your child into the type of adult that 
you desire." 

 

The 

Overprotective 

Parent 

 

• protects the child, with eyes always set on the child; is always 
ready to remove any obstacle that might get in the way.  

• completes homework, makes and rema1kes essays; 
• is always there to remove any obstacle, however small, that 

occurs. 
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Einstein’s Parent 

 

• forces the child to gain certain knowledge too early for their 
cognitive age and level of development. Parents of this kind 
insist, oblige, put pressure on the child to accumulate as many 
successes, achievements, trophies, prizes, incentives, etc. 

 

The Accessory 

Parent 

 

• measures their personal value and success according to their 
child’s success. In the last decades, there appeared "Trophy 
Child Syndrome". Each achievement, however small, each 
grade, is a reason for praise for the accessory parent. 

 

 

Practical Activity 2: How to say No  
Child: “Mum, I want to have a birthday party!” 
Parent: “Of course; let’s organize it! How many children are there in your class?” 
Child:    “30, but I want to invite only my best friends.” 
Parent: “It’s inappropriate not to give invitations to all of them.” 
Child:    “But I want to invite only five girls!” 
Parent:  “And why is that?” 
Child:    “I don’t want them to come because I don’t like all of them!” 
Parent:  “But you were invited and you went to all their birthday parties. It would be nice to invite them to 
yours too.” 
Child:    “Don’t you understand I really don’t want this?” 
Parent: “Then, there will be no party!” 

 

Which is the target group? Parents 

Which is the purpose? To identify some situations which can generate bullying and to temper the parent-

child conflict 

Which are the time resources? 15 minutes 

Which are the material resources? Flipcharts, markers 
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Which is the scenario? The situation, the parent and the child behaviour analysis, as well as the weak and 

strong points were presented, and there were discussions about the risks, the solutions and the 

conclusions. Each team has to fill a chart in which they will analize behavior, risks and solutions.   

 

 Parent’s 

behaviour 

 

Student’s 

behaviour 

 

Risks 

 

Solutions 

 

What was good? 

 

    

What was wrong?     

  

Learning Unit B – Bullying in School 

TITLE: Bullying in School 

REFERENCE MODULE: School-Family Collaboration 

DIDACTIC OBJECTIVE 

 Developing communication between the important factors in the relationship school  - family in 

order to prevent diminish and eliminate the bullying phenomenon in school; 

 Applying the strategies of diminishing and eliminating the bullying phenomenon in school; 

 Facilitating the communication between school and family through the school counselor. 

KNOWLEDGE 

 strategies of preventing, diminishing and eliminating the bullying phenomenon in school; 
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 Knowledge of a good management of a class; 

 Acknowledgement of the importance of a school counselor; 

SKILLS 

 Improvement of the social skills of the factors involved in the educational process; 

 Participation in school counseling, thus acknowledgement its benefits in communication and 

collaboration between school and family ; 

 Increasing the parents′ interest in direct and indirect involvement in counselling activities. 

B.1. Bullying Phenomenon - Bullying in School 

Educational systems involve a series of actors (stakeholders) who can contribute to or influence the 

presence of bullying in the life of the students.  

AIM:  Developing an awareness strategy in each stakeholder involved in the educational process in a school, 

by using more instruments with the view of creating the RELATIONAL HYGIENE necessary for preventing 

and removing the sources that generate bullying.  

  

B.1. 1.Child – Parent Relationship 

Bullying starts at the age of 1-2 when children by different ways of manipulating, dominate their 

parents/siblings. 

Manifestations: cry in order to get benefits, repeat making noises when they notice that they annoy the 

others, throw accidentally but intentionally food or other objects.  

Effects: negative feelings (annoyance, frustration, exasperation) in the case of the parents, perceived by the 

child in a positive way (he/she has fun, feels good seeing that he/she can dominate). 

The parents who are thus dominated, easily assume the status of their child’s authority without stopping 

his/her behaviour. 
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B.1. 2. Student – Student Relationship 

The relationship dominant – dominated is manifested through competition (school performances, clothes, 

material possessions, social and affective relationships). 

Factors that generate bullying in school: 

1. misunderstanding of freedom and democracy              

2. the family’s lack of implication in education                   

3. the  financial situation of the family                                

Forms of the manifestation of the violence: 

1. Verbal                                                                               

2. Physical violence                                                                

3. Damage of material goods                                                 

4. Cyberbullying                    

                                    

B.1. 3. Student – Teacher Relationship 

Types of relationships: 

1. Autocratic relationship – the teacher orders; the student obeys 

2. Free relationship – education takes place according to the child’s nature and contains in itself the 

tendency to improve.  The teacher creates proper conditions for the student to freely develop their 

own personality. 

3. Non-directive relationship is based on the teacher’s accepting attitude. There are no obstructions 

or interventions coming from the teacher, thus allowing the students to find themselves, to explore 

their own interests, reasons and ambitions.  

4. Democratic relationship - is one of collaboration and cooperation.  

5. The student is guided and helped. This type of relationship is based on the principle of 

responsibility. 

 

Student-aggressor’s Profile 
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 Insecure, impulsive, vulnerable 

 Feels fear and has an internal trauma history which is not  adequately managed in the family 

(LISTEN!, 2016) 

Factors which lead to the urge/need to bully: 

 lack of love between parents or between parents and children; 

 lack of  empathy; 

 using all kinds of  violence(especially physical violence)and family abuse combined with the lack of  

some clear and reliable rules to guide the child; 

 needs: a status of bigger power, o strong desire to control and dominate, a pleasure provoked by 

the image of the oppressed victim(Rigby, 2002) 

  Student-victim Profile 

1. Shy, insecure, passive, with low self-esteem; 

2. Worried and nervous; 

3. Has an acute sense of shame and even feels guilty about what has  happened to him/her 

4. Fears: of intrusion, of criticism (taken as a threat), of being disqualified, of being dependent on 

someone or owing something to someone, of trusting in people. 

5. Needs: of recognition, of approval, of keeping the outer world at a proper distance 

6. Negative consequences it affects their mental health and academic results; decreases the 

motivation of going to school and study. 

B.2. Strategies of Preventing, Diminishing and Eliminating the Bullying Phenomenon in 

School  

The specialty works provide for selection a number of intervention strategies for the teachers (Kessel, 

2005): the domination strategy, negotiation, fraternization, ritual-based strategy and routine, therapy 

and moral support strategy. 
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1. The domination strategy can be found in the space before punishment and which he aims on a practical 

level. The theoretical approach is done through asymmetrical relational structures and prestige and 

authority teaching behaviours. 

2. Negotiation may be defined as "the form of a meeting between two parts: Us and the others, in order to 

achieve an understanding" (Scott, Bill, The art of negotiation, 2006). From the perspective of class 

management, negotiation dresses two forms: explicit (consensual, open) and implicit (hidden, with 

students who will try to explore and exploit the tolerance limits of explicit normative culture, determining 

the teacher to accept certain things that exceed the normative structure of the classroom). 

The conclusion of any negotiation is the understanding, which is much better than anything that would be 

achieved without negotiation. It can satisfy common interests and needs, being the best option of all the 

alternatives proposed and the most correct for everyone involved. Understanding is effective, including 

realistic, practical, achievable arrangements.   

Any educational intervention supposes: 

 Awareness of problem/problems; 

 Diagnosis of the problem/problems; 

 Choosing the solving solutions; 

 Consultation of a group of specialists, if necessary; 

 The status of all possible solutions and the consequences for each; 

 Choosing the best solution. 

Methods of Intervention: 

• Creating a balanced learning climate; 

• Avoiding and preventing educational mistakes; 

• Cultivation of interests and school concerns through recognition and appreciation of successes; 

• Integration into a group therapy system. 
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Plan of intervention – stages 

      a. Overcoming the discomfort that is based on the idea that the effort is too difficult; 

       b. Removing feelings of helplessness, lack of hope about the idea that the problem is far too difficult 

and he is too weak to do anything; 

      c. Waiving the fear of failure and inoculation of the idea that any small success is significant; 

      d. Removing the tendency to rebellion resulting from the subject's view that it must have full control 

over its own destiny and that he can do whatever he wants, by practicing the value judgment techniques. 

The following elements may be taken into account in the plan of intervention: 

a. Adjacent problems, hostilities: 

- Shortcomings of social relations; 

- The apparent acceptance of the situation in which the student is; 

- The lie 

- The relationship with parents, friends and teachers; 

b. The duration of the intervention and its type; 

c. Evaluation of the intervention. 

The members of an intervention team may be as follows 

- The teacher; 

- One of the parents (or both, in situations where the student's trust in the two parents is diffused, 

uncertain); 

 - School counsellor; 

- Police bodies (where applicable) 

- Judicial bodies (where applicable); 

- Re-education factors (where applicable). 

The team will not include his classmates, as it is advisable to isolate and keep away the class group from a 

situation with a high degree of risk and interpretative subjectivity. 
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The teacher meets in many situations of educational crisis the role of mediator, which involves managerial 

skills of the type of identification the needs of the students or of the classroom and then finding the 

resources needed to solve the arising problems. 

Plan of intervention 

The problem 

 

Objectives 

 

Measures/ 

actions 

 

Expected 

results 

 

The 

implementation 

time 

 

The 

human 

resource 

involved 

Coordinator 

 

The 

evaluation 

indicators 

 

        

        

 

B.3 Bullying and school counselling 

 
School counselling is an intensive process of providing psycho-pedagogical assistance to pupils, students 

and other people involved in the educational process (teachers, parents, tutors and school authorities). 

In school groups, counselling is a particular form of interaction and influence, which helps to homogenize 

the group of pupils. 

 

Counselling  

 

 Seeks the personal, educational and social development of pupils; 

 Supports the pupil to become able to help himself, to understand both himself and the surrounding 

reality,  
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 Helps him to have a positive attitude and a better picture of themselves, thus managing to achieve 

the success of the school 

 Attempts to prevent personal and educational crisis situations 

 Focuses on the family-child-school unit. 

Counselling teacher 

 

Role and purpose of counselling  

  It is, in particular, a proactive one, which means that it seeks to prevent situations of personal and 

educational crisis. Furthermore, it seeks the personal, educational and social development of 

pupils. 

 Supporting the beneficiary (pupil, parent or teacher), in order for him to become able to help 

himself, to understand both himself and the surrounding reality  

 Achieving a harmony between the three terms of the relationship in order to conduct an effective 

education and optimal development of the child's personality. 

Gaining by the pupil of an acceptable and appropriate conduct is naturally an evolutionary process that 

depends on various factors, such as: parental influence, relations with colleagues, past experiences and 

effectiveness of behaviour improvement techniques used by the teacher. 

In order to achieve the pedagogical principle of individual treatment of pupils, the 

teachers/parents/school counsellors should know: 

1. age characteristics; 

2. the individual peculiarities of the pupils, both physically and mentally. 

They determine certain manifestations of pupils in the school activities /or extracurricular, in their 

relations with other children, with the collective. 

The teacher must steer his efforts in two main directions: on the one hand, to take into account the 
individual peculiarities, appropriately adapting the methods, processes and educational measures, and 
on the other hand, to pursue continuously cultivating, developing positive traits and chaining the 
negatives. 
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Where the teacher does not handle, he can cope with the school counsellor, but not alone, but 
together with the parents, with the teachers, with the school doctor and other people involved in the 
student's counselling process. 
The child is easier to talk about his problems with the school counsellor than with his teacher. He 

knows that his referrals are not deducted in the counselling cabinet nor will he take a bad score if he 

does not express himself correctly. For the child, the counselling cabinet is like an "oasis in the Desert". 

Why? Because it's the only place he can tell his problems, and kids have as much trouble as adults. 

Most kids don't have the joy of having parents to listen to their problems. On the contrary, they charge 

them with their problems. Teachers are not always cooperative in such situations. How often did a 

teacher ask himself the question, “What problems does this student have that he has not prepared for 

today?”  "Or, why does the pupil behave like this? “ 

The school counsellors include in their psycho-pedagogical counselling special training programs for the 

parents that have children with behavioural disorders. Essentially, these programs aim to change the 

manner in which parents interact with their child. Thus, parents are taught to describe the child's 

behaviour (both positive and negative) in observable terms; Observe and record behavioural 

sequences; Consistently respond to the behaviours they observe; To use specific rewards and 

punishment techniques; Use appropriate ways of communicating. 

 

Creative Exercise 1 

The child is an aspiring person: I respect him; 

The child is curious: I talk to him; 

The child wants to assert his personality: I help him to know himself; 

The child discovers his body: I show him that health is a force; 

The child doubts him: I appreciate what he does; 

The child wants to be independent: I invite him to be responsible; 

The child knows only himself: I teach him and others. 

                                                             (Georges beam "Code of Life" Apud Joachim, 1999, p. 48) 

Starting from the metaphor shown above, give examples of situations of the child and attitudes that the 

adult should adopt towards him. e.g. "The child has too much energy: I help him discover the sport; the 
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child is withdrawn and shut down: I help him relate with other children; the child wants to talk only about 

his favorite heroes: talk to him about them etc.” 

 

Creative exercise 2 - Strategy of concentric circles 

It is a useful strategy for students who have trouble revealing feelings. 

You will begin by drawing five concentric circles, denoted from the inside out with letters from A to E. 

Circle A- Represents the private territory, feelings and thoughts that the individual does not share with 

anyone. 

Circle B – Contains information that the pupil shares only to close friends and family.  

Circle C – Contains thoughts and feelings shared only to good friends.  

Circle D-Contains thoughts and feelings revealed to classmates, neighbors, various people. 

Circle E – it contains those facts, events about the student that anyone can discover. 

Once you explain that the material in the circle contains, as a rule, problems related to guilt, lie, money, 

etc. You will tell the pupil that these problems are, more or less, the same for any person. Generalizing, the 

pupil will understand that not only he has such problems and will become less reluctant in revelations. 

Practical Activity 3: Fishbowl. Needs 
• What we aim at: practicing collaborating and communicating within the group; identifying the 

main needs of students (as they see them) 

• How to do it: 5 students sit in a circle and talk for 5 minutes on the theme: the needs of today's 

students. 15 other students sit around them in a circle. Within the group, one student is the 

moderator of the discussion, one is the observer, one is the rapporteur and one is in charge 

with the time management. After 5 minutes, the rapporteur summarizes the discussions. 
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• Questions: How did you collaborate within the group? What did you notice during the 

discussions? Are your needs the same as the others’? Did the students 10-15 years ago have 

the same needs as you? What's different? 

Practical Activity 4: Mythbusters 
• Myth #1 – Students need adult intervention in every conflict they have.  
• Myth #2 – Students must take revenge on those who have assaulted them.  
• Myth #3 – The bullying phenomenon develops the character.  
• Myth #4 – Bums and stones can hurt you, but the words never hurt you. 
• Myth #5 – This is not bullying, it’s just teasing.  
• Myth #6 – This has been happened for ages, but it was not called bullying. 
• Myth #7 – Children are children, such conflicts are normal between them. 

Which is the target group? Parents, teachers 

Which is the purpose? School-family collaboration; breaking myths to reduce the phenomenon of bullying 

Which are the time resources? 10 minutes 

Which are the material resources? Projector, flipcharts, markers, worksheets 

Which is the scenario? The moderator presents the most common bullying myths. Participants are divided 

into groups of 4 people and the myths are distributed. The task is to show, on a flipchart sheet, how the 

parents can change these concepts with arguments and activities.  

 

Creative exercise 3  

We propose an exercise of imagination: What do you think your school would look like without 

any trace of aggression or violence? 

 

 

 
 



 

 

Promoting students’ engagement  
in the prevention of bullying in schools 

141 
 

Learning Unit C. The educational partnership  
  

TITLE: The Educational Partnership  

REFERENCE MODULE: The School-Family Collaboration 

DIDACTIC OBJECTIVES 

 The development of the cooperation and  collaboration between parents and teachers in order to 

correspond the specific conditions of the institution to the general social exigencies; 

 The endorsement of dialogue and communication between school and parents; 

 The effective implication of pupils and their parents in the organization of some extracurricular 

activities which lead to the qualitative and quantitative growth of these activities 

KNOWLEDGE 

 The improvement of the study programs and of the school climate; 

 Knowing and respecting the values of the nowaday’s generation of pupils and parents; 

 The awareness of  family’s importance in  school life; 

 The transfer of cognitive acquisitions in new contexts (school, crosscurricular or extracurricular 

activities) 

SKILLS 

 The improvement of communicative competences; 

 The improvement of the students’parents’ social abilities; 

 The development of some  leadership abilities of the parents; 

 The participation in group activities for all partners’ benefit; 

 The stimulation of the students’parents’ interest by directly and indirectly implying them in these 

activities. 
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C.1 The Educational Partnership - the Way of Communication, Collaboration 
The educational partnership is the way of communication, cooperation and collaboration in supporting the 

child during the educational process. It implies a series of educative requirements, options, decisions and 

actions between the educational factors: 

 the acceptance of the differences and the tolerance of different options; 

 the equalization of the chances of taking part in educative activities; 

 interactions accepted by all partners; 

 effective communication between participants; 

  collaboration(common action in which everyone has his/her own different role) and 

cooperation(actions in which interrelations and common roles happen) 

WHAT ARE THE SCHOOL’S EXPECTATIONS? 

 parents should offer excellent development conditions;  

 should offer a safe, quiet and good for learning environment; 

 should suggest their children the importance of education for their adult life; 

 should guide the children in having a balance between school activities and those from home; 

 should communicate often and openly with the teachers; 

 should teach children self- discipline and the respect for the others; 

 should accept the responsability of being a parent; 

 should support schools’actions. 

  

WHAT ARE THE PARENTS’ EXPECTATIONS? 

 to be receptive to their children’s needs, interests and abilities; 

  fair school tasks to be assigned to all pupils; 

 to show dedication in educating the children; 

 to treat fairly all the pupils; 
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 to intensify pupils’ positive discipline; 

 to give indications regarding the way parents could help their children how to study. 

WHAT ARE THE PRACTICAL ACTIONS OF THE ONGOING PARTNERSHIP? 

 parents’ meetings; 

 parents’ lectorates; 

 individual meetings(discussions); 

 psycho-pedagogical counselling; 

 home visits; 

 trips, school celebrations; 

 children’ works exhibitions; 

 Open day; 

 demonstrative lessons; 

 workshops with parents; 

 volunteering activities. 

C.2  Public Relations Plan 
       

WHY DO WE NEED A PLAN? 

Nicolas Poussin said that „What is worth to be done, is worth to be well done!”. We could adapt this 

aphorism in the field of education underlining the idea that if we start drafting and working on a 

partnership, then we should do all these according to high standards. 

No school organization can develop by itself without having connections with the community. Being by 

definition an educational institution which responds and adapts to the needs of a continuously changing 

society, it is bonded or, better said, it is part of the group of partners who help and support each others and 

who have a common purpose – the development in the large sense of the word. 
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In order to be able to make a progress, any organization-either we talk about a school or not- implies a 

process of continuous readjustment, year after year, a successful handling of the problems. Even if the 

applied methods are different, the final goal is the same: uppermost value. 

 The progress we were talking previously can’t take place by accident, but it needs an accurately made plan, 

called public relations campaign.  

WHEN DO WE MAKE A PLAN OF PUBLIC RELATIONS CAMPAIGN? 

 Before a/any times of crisis 

 Effects: 

 Avoidance of stress and time pressure; 

  Getting out the organization from an immediate dead-end. 

 

HOW IS THIS PLAN OF PUBLIC RELATIONS CAMPAIGN MADE? 

 A SWAT analysis is made in order to identify the strengths, the weaknesses, othe pportunities, and the 

threats of a project. 

1. The target-public categories are settled: 

a) the main target-public(the parents, the pupils, the teachers); 

b) the secondary target-public(other relatives); 

c) undifferentiated diffused secondary target-public(acquaintances, other members of the 

community). 

2. The ways of action are settled 

 Direct communication with parents (parties, contests with prizes, trips, walkings in the park, etc) 

 Massive communication (articles, advertisments, educational fairs, leaflets and brochures, etc)  

3. Objectives are settled; 

4. The chronological action plan is done; 

5. We start the course of the plan itself. 
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HOW IS THE IMPLEMENTATION OF THE PLAN OF PUBLIC RELATIONS CAMPAIGN EVALUATED? 

Evaluation will be done in two steps: 

a) during the campaign – by the management team; 

b) after the campaign – using the survey technique 

      

The evaluation process will indicate: 

1.  if the objectives of the campaign have been fulfilled; 

2. if the campaign plan has been well conceived and if the strategies have been adequate; 

3. if all aimed public categories have been achieved; 

4.  if there have been any unexpected events which might have affected the progress of the 

campaign; 

5. If there are ways of making the campaign more efficient. 

The evaluation is made on the obtained products. It must be formative, summative and illuminating. 

 

C.3. Improving the Partnership Quality 
 We appeal to Deming’s circle in order to make a good projection of the partnership                           

”To plan” - implies establishing the objectives and looking for ways to accomplish them. 

”To do” – implies to implement, to develop the actions according to the settled schedule. 

”To check” – implies evaluating the existent results, comparing the obtained results to the initial objectives. 

It is necessary to settle form the beginning the objective measurement indicators in order to have o good 

check result. These indicators inform the unit about the evolution of the quality, about the extent in which 

the objectives and the results interfere. 

”To act” –is synonym for ”to improve”. Once the errors are located, they are analyzed in order to 

determine their origin and to study the way in which the causes can be eliminated. 
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The stages of PDCA cycle applied in the educational partnership 

 

1. Plan 2. Do                                                             

Ellaborating the operational plan 

-meetings with the partners; 

-establishing the final draft of the necessary 

documents; 

Settling the partners’ responsabilities: 

- the involved teachers’ commitment; 

-orientation towards beneficiaries ; 

- planning the actions inside the partnership; 

 - responsability, authority and communication; 

 Resources management: 

- supplying the material resources;  

- human resources: teachers and children                                                                                                                                                                           

Method  of monitoring the partnership 

- controlling the recordings through minutes, 

footages and photos; 

Carrying out the partnership: 

 - planning the partnership’s stages; 

 - processes regarding the beneficiaries;  

 - projecting and developing the partnership ; 

 - preparing the activities ;                                                                                                                                                                                                                  

                         3. Check 

Measurement, analysis and improvement the 

partnership  

 -monitoring the impact on beneficiaries 

 - controlling the recordings through questionnaires 

or parents discussions during meetings 

-  monitoring and measuring the processes        

-  monitoring and  measuring the  results regarding 

the quality and the efficiency of the activities  

 -  controlling the official documents.                                                                     

                                                            

                                                                                   

 

3. Act 
The management responsability     

- performing the management analysis  

- the analysis in-put data 

 -the analysis  out-put data  

  Measurement, analysis and improvement 

- sustained improvement through new actions 

suggested by parents  

- correction actions  

 - prevention actions                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                         

                                                        

 

 



 

 

Promoting students’ engagement  
in the prevention of bullying in schools 

147 
 

CONCLUSIONS                                                                                                                                               

A quality partnership must: 

i. be flexible; 

ii.  focus on the specific needs of each partner; 

iii.  be continuously improved by settling new directions and action plans.                    

In the same time we mustn’t forget about the element which brings the partnership to life: the human 

resource. A partnership might have an excellent operational plan, but this totally depends on the partners. 

They must cooperate permanently, solving all possible problems which might appear because the finality is 

the same for both parts implied.  

Practical Activity 5: Exchange of experience 

Which is the target group? Students’ parents 

Which is the purpose? To create conditions for a positive learning experience 

Which are the time resources? 2 hours 

Which are the material resources? Flip chart, markers, board, projector, questionnaire 

Which is the scenario? 

1. The teacher introduces himself/herself and announces his/her role in the exchange. The parents who are 

present are asked to introduce themselves and to speak about the relationship with their own child and the 

school . 

2. The teacher gives each participants  a sheet of paper and asks them to write down one  thing they expect 

from this activity, then  sticks the sheets on a board. 

3.Presentation of theme and objectives. Setting the time limit for each activity and planned breaks. By 

common agreement the rules are decided(cells, time limit, polite communication).The  rules are written on 

a board or on a flip chart to be obeyed. 

4.The teacher makes a short presentation  of the project that includes the activity ‘Weekend School’, 

indicating  the main concepts, the partners involved, the purpose of the activity.  

5.Parents get a questionnaire regarding training needs within the activity ‘Weekend School’. 

6.Conclusion: 

-taking part in extracurricular activities, parents and students together, helps them to understand 

themselves through observing and interpreting their own behaviour during these activities; 
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Practical Activity 6: Children See, Children Do 

Which is the target group? Parents, teachers 

Which is the purpose? School-family collaboration; highlighting how children learn from the behaviour they 

see in their environment; the importance of the personal model for a harmonious parent-child relationship 

Which are the time resources? 10 minutes 

Which are the material resources? Projector, flipcharts, markers, worksheets 

Which is the scenario? After watching the prepared video clip participants are invited to say what 

word/phrase they have in mind in connection with the content of the movie being watched.  

The participants should then ask to some questions on post it: How does parenting behaviour influence 

schoolchildren’s behaviour? How do I see my child at 25-30 years old? What can school offer to correct 

these behaviours?  

Practical Activity 7 

Make an educational plan according to the stages of PDCA cycle. 
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Learning Unit D. EXAMPLES OF GOOD PRACTICES 
  

Title: Examples of Good Practices 

Reference Module: School-Family Collaboration 

Didactic Objectives: 

- facilitating the communication of family and educational issues; 

- building relationships specific to a balanced family climate; 

- identifying solutions in order to create a climate favorable to the development of a teenager; 

- identifying the causes and the effects of the emotional states experienced by children, in order to react 

correctly and to help them if necessary; 

- explaining the importance of education in personal and professional development. 

Knowledge: 

-to know how to manage emotional states and to use them in new experiences; 

-to teach children to make good choices, to assume decisions; 

-to develop the students’ creativity, utility-applicative motor skills, abilities, the capacity to respond to 

work-tasks; 

-to form moral qualities of collaboration and competition, fair-play, team spirit, competitive spirit; 

-to create a favorable atmosphere for the parts involved in the partnership. 

Skills: 

-to prepare children to handle situations anytime, anywhere; 

-parents: positive attitudes towards school, better children-parents relationships; 

-teachers: increased motivation for the improvement educative methods; 

-children: academic performance, attitudes and behaviour, school attendance, adaptation, involvement, 

good school results; 

-to stimulate parents to get involved in children’s schooling with the aim of forming and developing  

communicative and learning abilities.   
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Our responsibility (as educators and counselors) implies not only giving information to the young but also 

teaching them the necessary abilities to become successful in life. 

  

Practical Activity 8 - Exchange of experience – Weekend School 
i. Which is the target group? - Parents, students  

ii. Which is the purpose?  - to create conditions for a positive learning experience. 

iii. Which are the time resources? - 2 hours 

i. Which is the scenario? –  

1. The teacher introduces himself/herself and announces his/her role in the exchange. The parents 

who are present are asked to introduce themselves and to speak about the relationship with their 

own child and the school (15 min.) 

2. The teacher gives each participants a sheet of paper and asks them to write down one thing they 

expect from this activity, then sticks the sheets on a board (10 min.) 

3. Presentation of theme and objectives. Setting the time limit for each activity and planned breaks. 

By common agreement the rules are decided (cells, time limit, polite communication). The rules are 

written on a board or on a flip chart to be obeyed (20 min.) 

4. The teacher allows the parents to ask questions (15 min.) 

5. The teacher makes a short presentation of the project that includes the activity ‘Weekend School’, 

indicating the main concepts, the partners involved, the purpose of the activity. This was designed 

to bring parents back to school, so that parents should discover new communication and learning 

methods .It is meant to be a useful exchange of experience for both parents and teachers offering 

various opportunities such as improving student-parent-school collaboration, raising awareness in 

parents and children, increasing tolerance and mutual respect (30 min.) 

6. Parents get a questionnaire regarding training needs within the activity ‘Weekend School’. 

 

Conclusions: 

-taking part in extracurricular activities, parents and students together, helps them to understand 

themselves through observing and interpreting their own behaviour during these activities; 
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-this can also be associated with positive school results, decrease in the number of students who abandon 

school, better mental state, including a higher level of self-esteem, fewer worries about the future, reduced 

feeling of social isolation.(10 min.) 

 

Practical Activity 9: The School-Family Relationship 
Which is the target group? Parents, teachers 

Which is the purpose? involving the parents as active participants using the school space as a space of 

communication.  

Which are the time resources? 1 hour 

Which are the material resources? Projector, flipcharts, markers, worksheets 

Which is the scenario? 

Workshop:   4 teams; each team is given a task to complete.  

-1 team will represent the characteristics of the Relationship school–family through WORDS; 

-1 team will represent the Relationship school–family through DRAWINGS; 

-1 team will represent the Relationship school–family using FORMULAS and EQUATIONS; 

-1 team will represent the Portrait of the involved family in the school life through WORDS. 

Each team will present their final products; discussions about team collaboration with the aim of creating a 

profitable climate for all educational partners. 
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Practical Activity 10 - Sessions with parents. Theme: The ABC of education  
Which is the target group? - Parents of secondary – school students (from all classes), teachers/form 

teachers 

Which is the purpose?  - Practicing the school space as a space of communication of all kinds and on any 

topic related to school education and involving the parents as active participants. By involving we mean, on 

one hand, the degree of activism manifested by the parents in exercising their rights and honoring their 

obligations in building a partnership with school. On the other hand, the opportunities created by the 

school and the assistance offered to the parents for building a functional partnership. 

Which are the time resources? - 2-3hours (depending on the length of initial discussions, team 

presentations, final talks).  

Which are the material resources? - Projector, flipcharts, markers, badges, worksheets 

Which is the scenario? –  

Exercises to get to know each other: each participant will tell the others his/her name and a personal non-

verbal characteristic (gesture, body posture, mimic, etc.) and will present the information given by previous 

speakers. 

Covering ‘a man figure’ on a flipchart with the small sheets of paper containing their parents ‘ideas related 

to the topic. 

Short theoretical presentation on communication. 
1. Technical language and communication applications (National Evaluation): barriers in 

communication, the importance of solid justification, of sustaining an idea, common mistakes in 
solving exam tasks.  

2. Applying questionnaires to participants. 
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Questionnaire 1 
  

Dear Participant, 

In order to prepare for future activity, please fill in this questionnaire: 

1. How often do you communicate with your child’s form teacher? What difficulties have you 

encountered?  

…………………………………………………………………………………………………………………………………………………. 

2. Have you ever taken part with your child, in any activity unfolded in the school? 

Tick the appropriate box 

      Yes                      No 

3. If yes, specify your role. 

…………………………………………………………………………………………………………………………………………….. 

4. Do you have a good communication with your child? 

Tick the appropriate box 

Yes                                       No 

5. If you have encountered difficulties in communicating with your child, please mention some. 

……………………………………………………………………………………………………………………………………………. 

  

6. In which way do you assist the educational process in school? 

………………………………………………………………………………………………………………………………………………. 

 7. Does your child have equal chances in the relationship with other children? 

Tick the appropriate box 

Yes                                       No 

8. Have you taken part in training activities before? 

Tick the appropriate box: Yes                                       No 

Questionnaire  2 
 

1. What expectations do you have from the school? 

……………………………………………………………………………………………………………………………… 
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2. What ways of communication with school do you know and use? How often? 

…………………………………………………………………………………………………………………………………………… 

3.What barriers have you encountered in your communication with  school/teachers? 

……………………………………………………………………………………………………………………………………. 

4. Which are the issues most frequently discussed? 

………………………………………………………………………………………………………………………. 

5.To what extent are you satisfied with the meetings you have with the form-teacher/teachers? 

………………………………………………………………………………………………………………………. 

6.What is your opinion about  the state of the educational system? 

………………………………………………………………………………………………………………………. 

7.Which are the symptoms/effects of this state? 

…………………………………………………………………………………………………………….. 

8.How do you appreciate  (with pros and cons ) …..? 

  -the act of education in our school  

………………………………………………………………………………………………………………………………….. 

  

  

-your child’s attitude towards the didactic act 

…………………………………………………………………………………………………………………………………………………. 

-your activity as a parent in connection with the didactic act 

…………………………………………………………………………………………………………………………………………… 

 
 

Practical Activity 11 - Counseling programme – sessions for parents-workshop. 

Theme: Emotions Catalogue 
Which is the target group? -  Parents of secondary-school students (from all classes) and teachers. 

Which is the purpose?  - in a world dominated by written engagements rather than action/facts, a world  in 

which constructive emotions die in favor of lack of reaction/brutalization ,we are trying to offer some 

guidelines for each child. 
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Which are the time resources? - 2-3 hours (according to the length of initial discussions, team 

presentations, final talks). 

Which are the material resources? - Projector, flipcharts, markers, badges, worksheets 

Which is the scenario?  

1. Preparation: the invitation sent to the parents who take part in this session, contains the request 

that they should bring an object that aroused an emotion. 

2. The theme, the objectives and the procedures are presented: team-work, work-sheets. 

3. The participants are divided into 6 groups: 3 groups deal with Positive Emotions- Joy, Love, 

Compassion and 3 groups deal with Negative Emotions- Fury, Guilt, Sadness .They all get theme 

badges (emoticons). 

4. Ice-breaking activity: name of each participant, one positive and one negative emotion experienced 

recently- written on small pieces of paper and stuck on a tree drawn on a flipchart. They are 

compared with the names of the groups. 

5. Theory presentation regarding various pure emotions, emotional states, character traits, virtues. It 

is advisable to invite the school counselor who can bring his/her own contribution to the theme, 

according to personal experience. 

6. The participants follow the instructions on the worksheets and speak, in turn, about the memories 

aroused by the objects they brought, in the past/now. 

7. The participants write individually about 2-3 moments in their personal life related to the thematic 

emotion in their group. They briefly describe: cause, situation and thoughts, consequences, lesson 

learned (use of acquired experience).Group talks, exchange of ideas. 

8. Creating an emotional management guide-suggestions for the’ theme emotion’ of their group: 

ways of increasing or decreasing emotional moments, choice of answer, acceptance, empathy. 

They can think of situations when they experienced that emotion, the consequences, the feed-back 

they got from the others, what suggestions can be made to avoid unpleasant situations or 

experience again the pleasant ones. Each group gets a thematic story or film. 

9. Final presentation of the group results 

Conclusions 

Parents can understand the emotions of children, accepting them, children-parents communication. 
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Assessment 

1. The actors of a relationship in a school are… 
a. Pupils-parents 

b. Pupils-teachers-parents 

c. Pupils-teachers 

2.    What problems do students experience nowadays: 

a. Managing relationships with colleagues/family/teachers 

b. Dependency on IT means 

c. The difficulty of using school purchases (cognitive, affective, social) beyond the walls of the school 

d. All of them 

 

3. What is the role of school: 

a. Formulates and imposes very different requirements to its 3 main pillars of support: Students- 

teachers/Parents –Educators; 

b. Creates Inter-human relationships based on respect, a secure emotional and social environment for the 

harmonious development of each pupil and for the preparation for life; 

c. Develop the ability to communicate opinions and ideas in a convincing way; 

d. First and second answers are correct. 

4.  The aggressor-pupil’s profile is… 

a. secure, not frightened and without internal traumas; 

b. Any pupil 's one; 

c . Insecure, impulsive, vulnerable and frightened, who has got internal traumas inadequately handled in 

the family; 
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d. an acute sense of shame and even feels guilty about what has  happened to him/her. 

5. The victim-pupil’s profile is… 

a. shy, insecure, passive, with low self-esteem; 

b. worried and nervous 

c. secure, active; 

d. First and second answers are correct. 

6. In the pupils’ school counselling we imply… 
a. Pupils and teachers 

b. Pupils and parents 

Pupils, parents and teachers 

7. Improving the quality of an educational plan implies the following steps 

a. Planning, implementing, evaluating  

b. Planning, implementing, evaluating, revising 

c. Implementing, evaluating, revising 

8. Any educational intervention implies… 

a. To be aware of the problem/problems and to choose the solutions 

b. To be aware of the problem/problems 

c. To choose the solutions 

9. Is the teachers’ behavior of a partner, coworker and supporter a good strategy in diminishing the bullying 

phenomenon in a school?  

a. To a lesser extent 
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b. Yes 

c. No 
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Abstract 
 

In this session (module) you will learn: 

1. The concept of the reflection activities; 

2. The role of educators in the reflection activities; 

3. The steps needed to implement a reflection activity; 

4. The steps needed to report a reflection activity; 

5. The steps to develop your own reflection activities.  

With this module the trainees will learn about reflection activities applied to the topic of Bullying, what 

they are, why they are important to implement with students and what is the role of the facilitator. 

Trainees will also get to know some reflection activities, when, with whom and how to apply them. And 

finally, will have the chance not only to apply them but also to develop new ones and receive feedback 

from it. 
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Learning Unit: A 

INTRODUCTION TO THE CONCEPT OF REFLECTION ACTIVITIES 

 

Before moving to the content of the module, please read the following statements and reflect on their 

messages:  

14. “As educators, we know how critical reflection is to the learning process. Getting students to reflect- 

deeply and meaningfully- is often one of the most challenging lessons we teach” 

(https://www.teachwriting.org/612th/2017/12/28/10-unique-and-creative-reflection-techniques-

lessons-for-the-secondary-student)  

15. “The power in learning is in the action of doing the activity. Reflection provides the same power 

through the action of articulating thoughts. Reflection is the necessary bridge in the learning process 

that takes place when a student is involved in a service-learning experience.” 

(http://www.umsl.edu/services/ctl/faculty/instructionalsupport/reflection-strat.html) 

16. “Reflection activities play an important role in helping us analyze, understand, and gain meaning… 

Reflection activities can be used at the beginning, middle, and end of a learning experience” 

(http://www.landmark-project.com/ebistro/documents/ReflectionActivities.pdf)  

https://www.teachwriting.org/612th/2017/12/28/10-unique-and-creative-reflection-techniques-lessons-for-the-secondary-student
https://www.teachwriting.org/612th/2017/12/28/10-unique-and-creative-reflection-techniques-lessons-for-the-secondary-student
http://www.umsl.edu/services/ctl/faculty/instructionalsupport/reflection-strat.html
http://www.umsl.edu/services/ctl/faculty/instructionalsupport/reflection-strat.html
http://www.umsl.edu/services/ctl/faculty/instructionalsupport/reflection-strat.html
http://www.landmark-project.com/ebistro/documents/ReflectionActivities.pdf
http://www.landmark-project.com/ebistro/documents/ReflectionActivities.pdf
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A1. WHAT ARE REFLECTION ACTIVITIES? 

 

The act of taking the time to reflect about one’s feelings, actions and beliefs is of extreme relevance, 

because this is what allows one to be self-conscious, to look inwards and analyze where one stands and act 

accordingly and not in an impulsive way, which many times may cause on to have a less appropriate 

response to a certain event.  

In the case of Bullying, being able to reflect about one’s feelings, actions (or lack of action) and beliefs takes 

up an even more important role. Especially, in the case of Bullying, having the capacity of reflecting about it 

will enable students to analyze, understand and recognizing, which consequently will empower them to 

find solutions, to act less impulsively, to weigh the consequences of one’s actions. 

In general, reflection activities must, initially involve a period of individual reflection, and after that they 

can be developed with peers. These activities can occur: 1. in many different formats, class discussion, role-

plays, journals, quizzes, questionnaires, etc – involving reading, writing, and telling; and 2. in many different 

contexts, such as the classroom, a field trip, in the playground, etc. When choosing a specific reflection 

activity, it is very important to consider the ones that are in line with the students’ skills and development 

stage. 

Depending on the objective of the activity, the reflection activities, can be implemented in the beginning, 

middle and at the end of a learning experience. 

 

A2. WHAT ARE THE MAIN PURPOSES OF REFLECTION ACTIVITIES? 

 

While implementing reflection activities, the facilitator can also take the opportunity to clarify with 

students what is Bullying, in what forms it can occur, what can be the motives that may push someone into 

being a Bully, what can be the consequences to those who bully and to the victims, how to collaborate with 

the school to prevent and solve problems related with Bullying. 
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In a broader sense, reflection activities have also an enormously relevant role in the learning process since 

it is highly potentiated as soon as students are able to reflect about it, giving meaning and acting on it. 

 

A3. WHAT IS THE ROLE THAT EDUCATORS PLAY? 

 

For the reflection activities attain the desired goal, it is essential that facilitators ensure that the selected 

activities follow the defined path, that students are oriented correctly towards the reflection that they are 

expected to make. Additionally, facilitator must act as mediator when students share their reflections, and 

correct or re-orient towards a positive path, when the conclusions gathered, or plan of actions designed are 

not the most appropriate ones.  

Even more importantly, during the reflection activities, the facilitator must be very attentive in order to be 

able to identify among the students any current case of Bullying that may be needing immediate 

intervention. 
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Learning Unit: B 

IMPLEMENTATION OF REFLECTION ACTIVITIES 

 

The following activities already exist in the literature, however, here they are adapted in a way that allows 

them to be implemented within the topic of Bullying. Some focus more on the individual perspectives, 

other go a little further, allowing to explore these thematic also as a group. 

All of them are presented in a way that enables the facilitator to implement them, since all the information 

is provided: 1. objective; 2. target group; 3. implementation description; 4. needed materials; 5. context of 

implementation; 6. assessment; and 7. links and sources. 

These activities aim at enabling and potentiating reflection about Bullying through a playful and intelligent 

way. They will also encourage students to express their feelings, concerns and frustrations. 

At the end, students should be more aware of what is Bullying, what it may cause the victim to feel, what 

can lead the Bully to have these type of actions, what actions one may take in order to solve or prevent a 

Bullying situation, and of one’s feelings. 

 

B1. REFLECTIVE SKETCHES 

 

Objective By drawing about what they have seen/learned/discussed students get into touch with their 

own, individual, true constructed perspective about the experienced lived. 

Target Group Best when used with students over 10 years old – This reflection activity requires the 

capacity to express one’s feelings through drawing 

Implementation 

description 

 

This is an excellent activity to be implemented within the classroom context and it can be 

implemented after different moments or situations and by any teacher, since it does not 
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require specific knowledge. 

 

The different situations to which this activity can be applied can be after a situation of 

Bullying having occurred; once the teacher finds out that a student may be a victim of 

Bullying; after having discussed Bullying with the students, etc.  

 

In order to well implement this activity, the teacher asks the students to draw a sketch about 

what has been discussed/learnt or what has occurred.  

 

Through this sketch, a simple picture, the students must transmit the lessons learnt but also 

and more important, their feelings towards the topic/situation. The important here, is their 

individual interpretation/perspective and feelings, and never the quality of the drawing. 

 

This can be a fun, unique and creative way of, not only involving all students, but also to 

have them reflect about the situation. However, in order for this activity to work well it is 

very important that they clearly understand that their drawing abilities are not under 

evaluation here. 

 

The richness of this activity will be discovered once the teacher sees that each student will 

draw about different things, which will mean that the situation has a different impact from 

one student to another. 

 

Along with their sketch the students are also encouraged to write a few words describing 

their drawing and what it represents about their reflection. 

 

Discussion moment 

After the drawing moment, all students are invited to present their sketch, to explain what it 

is, what it means, why they draw that specific drawing and what feelings it should transmit.  
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Duration  Around 15 minutes for drawing; 

 Around 2 minutes/per student for discussion 

 Around 5 minutes for the assessment of the activity in group discussion. 

Needed 

Materials 
A white paper and a pencil. 

Context of 

implementation 
This activity is thought to be implemented within the classroom, however this can be 

implemented within the most varied contexts. 

Assessment  During the development of the activity, the teacher must be attentive in order to 

understand if students are being able to participate in the activity the way is desired: 

are they being able to express feelings and own perspective through drawing? 

 Through group discussion, at the end of the activity, the teacher must understand 

how his/her students felt during the activity by approaching them directly through 

direct questions. 

Links / Resources 
http://www.teachhub.com/student-reflection-classroom-activities-try  

http://www.teachhub.com/student-reflection-classroom-activities-try
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B2. THE SNOWBALL 

 

Objective Enable students, through anonymity, to share their most honest feelings and thoughts about 

bullying 

Target Group Best when used with students over 10 years old – This reflection activity requires the 

capacity to express one’s feelings through writing 

Implementation 

description 

This is a very adaptable reflection activity, since it can be implemented inside the classroom, 

outside the classroom after a school trip, for example, also to discuss a bullying situation 

that may have occurred or that a colleague (or even oneself) is undergoing, or simply for 

discussing the topic of Bullying in general.  

One of the main important characteristics of this activity is based on the fact that it allows 

for anonymity, which will help guarantee that students feel free to be honest about what 

they write as their reflections. For this to work effectively teacher must   

 Firstly, students are asked to write down, in a piece of paper, a small paragraph with 

their reflection about the event in question (this must be adapted to the situation 

that the teacher may want to analyse): the feelings that it creates in them; their 

opinion about the situation, how they think one should act in order to help or solve 

the situation, etc. 

 Secondly, students are expected to turn their papers into paper balls; 

 Thirdly, students must throw their ball across the room and each player picks up 

someone else’s snowball and reads a reflection aloud. 

This activity can be used to intervene in a situation of bullying by modifying it and asking 

students to add to their reflection some compliments for one another. 

It can also be used to allow students to add questions about bullying without feeling 
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embarrassed by it. 

Duration  Around 10 minutes for writing down their reflection; 

 Around 10 to 20 minutes for group discussion (it will depend on the number of 

students involved) 

 Around 5 minutes for the assessment of the activity in group discussion. 

Needed 

Materials for 

implementation 

A white paper and a pencil. 

Context of 

implementation 

This activity is thought to be implemented within the classroom, however this can be 

implemented within the most varied contexts. 

Assessment  During the development of the activity, the teacher must be attentive in order to 

understand if students are being able to participate in the activity the way is desired: 

are they being able to express feelings and own perspective? 

 Through group discussion, at the end of the activity, the teacher must understand 

how his/her students felt during the activity by approaching them directly through 

direct questions. 

Links / Resources https://educationrickshaw.com/2017/10/26/5-reflection-activities-to-help-students-glow-

and-grow/  

 

https://educationrickshaw.com/2017/10/26/5-reflection-activities-to-help-students-glow-and-grow/
https://educationrickshaw.com/2017/10/26/5-reflection-activities-to-help-students-glow-and-grow/
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B3. CRITICAL INCIDENT JOURNAL 

 

Objective Through this reflection activity, students are given the opportunity not only to deeply analyse 

their thoughts and feelings towards a certain event related to Bullying, but also to think 

about what to do next time they happen to be in the same or similar situation… All this, done 

in a guided way. 

Target Group Best when used with students over 10 years old – This reflection activity requires the 

capacity to express one’s feelings through writing 

Implementation 

description 

 

When one has to write about his/her reflection, the reflection process becomes a double 

effort since the process of writing (in comparison to speaking) requires that more thoughts 

are out into the reflection activity, it is not as direct nor allows for impulsiveness. 

Students report on critical incidents by explaining what makes these incidences critical. 

These incidents can be positive or negative events, which the student participated in or 

witnessed but did not play an active role in. 

In particular, in this activity, students are asked to write about the analysis they construct 

of a particular event that occurred during the week. Here, the facilitator needs to have a 

more active role in order to ensure that students make a true link between the event that 

they are describing and the learning process it may have triggered, and not simply a long 

describing the situation. 

One of the following sets of prompt questions can (and should) be used by the facilitator in 

order to provide the needed guidance: 

1. “Describe a significant event that occurred (…); Why was this significant to you? 
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What underlying issues (societal, interpersonal) surfaced as a result of this 

experience? How will this incident influence your future behaviour?” 

2. “Describe an incident or situation that created a dilemma for you in terms of what 

to say or do. What is the first thing you thought of to say or do? List three other 

actions you might have taken. Which of the above seems best to you now and why 

do you think this is the best response?” 

By following these questions, students will need not only to students are asked to consider 

their thoughts, reactions and feelings, but also to think about the action they plan to take 

in the future. 

This activity can be done during the class time, on paper, or as a home reflection activity 

that can be shared with the facilitator through email, for example. 

Afterwards, it is important that the facilitator takes the time analyze all the journal entries 

and to give some adequate feedback, especially concerning the actions thought to be taken 

in a future situation. 

Duration  Around 20 to 30 minutes for writing down their reflection; 

 Around 5 minutes for the assessment of the activity in group discussion. 

Needed Materials 

for 

implementation 

A white paper and a pencil, and/or access to a computer, email connection and an email 

address 

Context of 

implementation 

This activity is thought to be implemented within the classroom or it can also be developed 

individually at home. 

Assessment  Through group discussion, at the end of the activity, the teacher must understand 

how his/her students felt during the activity by approaching them directly through 

direct questions. 

Links / Resources http://www.umsl.edu/services/ctl/faculty/instructionalsupport/reflection-strat.html 

 

http://www.umsl.edu/services/ctl/faculty/instructionalsupport/reflection-strat.html
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B4. UNFINISHED STORY 

 

Objective With this activity, the facilitator will be able to promote team work and effort, not only to 

come up with an adequate ending but particularly to collaboratively make a reflection about 

the Bullying situation/lesson. 

Target Group Best when used with students over 10 years old – This reflection activity requires the 

capacity to express one’s feelings through writing 

Implementation 

description 

For this activity, students will need to work in pairs of 2. 

The facilitator will tell 80% of a story/lesson about bullying. 

After, students, in a pair, will complete the stories according to what they believe could be a 

realistic ending.  

With this activity, the facilitator can also work / explore assumptions, stereotypes. 

Before ending, the facilitator should try to understand what each student was able to reflect 

about: 1. the story, common to all students; and 2. the different constructed endings. 

Duration  Around 15minutes for writing down their reflection; 

 Around 10 minutes to share results with the rest of the class; 

 Around 5 minutes for the assessment of the activity in group discussion. 

Needed 

Materials for 

implementation 

A white paper and a pencil. 

Context of 

implementation 

This activity is thought to be implemented within the classroom. 

Assessment  During the development of the activity, the teacher must be attentive in order to 

understand if students are being able to participate in the activity the way is desired: 
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are they being able to express feelings and own perspective? 

 Through group discussion, at the end of the activity, the teacher must understand 

how his/her students felt during the activity by approaching them directly through 

direct questions. 

Links / 

Resources 

https://adirajan.wordpress.com/2014/10/24/10-interactive-storytelling-activities/  

 

B5. TAKING SIDES 

 

Objective With this activity the facilitator aims at promoting students’ capacity of reflecting on the 

different sides involved in a Bullying situation and also to encourage their ability of “putting 

themselves in someone else’s shoes”.  

Target Group Best when used with students over 10 years old – This reflection activity requires the 

capacity to express one’s feelings through writing 

 

Implementation 

description 

This activity is to be implemented after the facilitator presents a given situation or story 

about bullying. Then, the facilitator must randomly separate students into 3 groups and 

assign a role to each group: one group will represent the Bully; another group the victim, 

and the other the adults that intervene to mediate and help solve the situation (teachers, 

counsellors, parents, etc.). 

Each group must internalize their own role and role-play having in mind finding a realistic 

solution to the situation. The goal here is to have students taking the perspective of other 

and working together for a common solution, while deeply reflecting about their own 

beliefs and feelings towards the given situation but acting upon someone else’s 

perspective. They are not expected to solely attack the Bully and blindly defend the victim, 

https://adirajan.wordpress.com/2014/10/24/10-interactive-storytelling-activities/
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they are expected to try to understand: 1. the reason the Bully acts the way he/she acts; 2. 

what the victim can do to defend him/herself and to try to change the situation; and 3. 

What can adults do not only to stop the Bullying situation, not only to punish the Bully, but 

especially to prevent it from happening again and to help both the victim and the Bully. 

Students must be informed that there aren’t right or wrong answers/opinions. However, at 

the end the facilitator must gather all students to discuss the activity and the result 

obtained making this also a didactic experience. 

 

Duration  Around 10 minutes for each group prepare their side; 

 Between 20 to 35 minutes of role-playing; 

 Around 10 minutes for final discussion as a single group with the facilitator 

mediating/stimulating the discussion and even making some correction; 

 Around 5 minutes for the assessment of the activity in group discussion. 

Needed Materials 

for 

implementation 

A white paper and a pencil in case groups prefer to prepare their role-play in writing. 

Context of 

implementation 

This activity is thought to be implemented within the classroom. 

Assessment  During the development of the activity, the teacher must be attentive in order to 

understand if every student is participating and contributing to the activity the way 

it is desired to; 

o If not, it is important to understand why; 

 Through group discussion, at the end of the activity, the teacher must understand 

how his/her students felt during the activity by approaching them directly through 

direct questions. 

Links / Resources http://simpson.edu/cvil/reflection/reflection-activities/ 

http://simpson.edu/cvil/reflection/reflection-activities/
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B6. WALL EXERCISES 

 

Objective Promote children’s capacity to analyze different materials about Bullying, to reflect about 

them and about what it makes them feel, and to express their opinions. 

Target Group Best when used with students over 10 years old – This reflection activity requires the 

capacity to express one’s feelings through writing 

 

Implementation 

description 
In order for this activity to work, the facilitator, first of all, must choose a variety of 

newspaper clippings, stories, quotes, pictures or other materials that in some way pertain 

to the topic of Bullying that he/she wishes to discuss during this reflection activity.  

The facilitator, then, posts all this material on the wall, around the classroom with a blank 

sheet of paper next to each one, so students can write down their reactions and 

reflections about the posted materials. Students must walk around the room silently, 

reading and/or observing the material and sharing their opinion by writing and 

anonymously  

Once students have finished, one student per posted material must be selected to read 

out loud the different opinions. To finalize, the facilitator should stimulate students to 

discuss together as a class about the materials. Expressed opinions are anonymous and 

everyone should be respectful of them, especially if they comment on them. 

 

Duration  Around 15 to 20 minutes for each student to see the posted material and 

comment on it; 

 Around 10 minutes for reading out loud all the shared opinions; 

 Around 10 minutes for final discussion as a single group with the facilitator 
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mediating/stimulating the discussion; 

 Around 5 minutes for the assessment of the activity in group discussion. 

Needed 

Materials for 

implementation 

Different informative materials about Bullying, white paper and a pencil so each student is 

able to write down their opinions. 

Context of 

implementation 
This activity is thought to be implemented within the classroom. 

Assessment  During the development of the activity, the teacher must be attentive in order to 

understand if every student is participating and contributing to the activity; 

o If not, it is important to understand why; 

 Through group discussion, at the end of the activity, the teacher must understand 

how his/her students felt during the activity by approaching them directly through 

direct questions. 

Links / 

Resources 

http://simpson.edu/cvil/reflection/reflection-activities/ 

 

http://simpson.edu/cvil/reflection/reflection-activities/
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B7. STICKY NOTES 

 

Objective To engage small children in a free but regular reflection activity, promoting their ability to 

select a topic or an incident (within Bullying) and write a little about how it makes them 

feel 

Target Group Best when used with students over 8 years old – This reflection activity requires some 

ability to express simply and shortly through writing 

Implementation 

description 

This is a very active and fun activity and thus perfect to use with younger students, 4th 

graders, for example. Writing down short self-reflections on colorful sticky notes helps 

making the Thought visible and sharing it among colleagues. 

Once a week, students must write down freely one reflection they had about Bullying: 

either about a discussion they may have had in class, about a situation they might have 

witnessed, about a situation they may have suffered, about a story that may have come 

around, about a thought/fear they may have, etc. They can write a reflection about 

anything as long as it is related with Bullying. Students must not interact with each other 

while they haven’t finished this task in order to ensure that they are not influenced by 

their colleagues. 

These sticky notes must be posted on the wall of the classroom anywhere at eye level and 

as the last activity of the week, students must have the chance to view each other’s’ 

reflections and the facilitator must engage in a group discussion as to debrief about what 

students have learned and experienced. 

 

Duration  Around 20 minutes for each student to see the posted material and comment on 

it; 
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 Around 10 to 15 minutes for final discussion as a single group with the facilitator 

mediating/stimulating the discussion; 

 Around 5 minutes for the assessment of the activity in group discussion. 

Needed 

Materials for 

implementation 

Colorful sticky notes and a pencil so each student is able to write down their opinions. 

Context of 

implementation 

This activity is thought to be implemented within the classroom. 

Assessment  During the development of the activity, the teacher must be attentive in order to 

understand if every student is participating and contributing to the activity; 

o If not, it is important to understand why; 

 Through group discussion, at the end of the activity, the teacher must understand 

how his/her students felt during the activity by approaching them directly through 

direct questions. 

Links / 

Resources 

http://www.teachhub.com/student-reflection-classroom-activities-try 

 

http://www.teachhub.com/student-reflection-classroom-activities-try
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B8. ANTI-BULLYING REFLECTION QUESTIONS FOR AN ACTION PLAN 

 

Objective To encourage students not only to reflect about Bullying, but also about each other’s 

behaviour towards it and to analyze possible actions to be put into place, allowing them to 

feel that they can have a positive impact solving and preventing Bullying situations. 

Target Group This activity is most appropriate with older teenagers, over 15 years old, since it requires 

more complex thought processes 

Implementation 

description 

Facilitator should take advantage from this activity as a way of having students discussing 

with each other their feelings and opinions, defending their points of view, but also to learn 

from each other and to being able to integrate other’ ideas when they make sense. 

In order to stimulate personal reflection and the discussion, facilitator must: 

1º- ask students to, individually, to think and writhe down their personal answers to the 

prompt questions that follow below; 

2º - separate the class into groups of a maximum of 4 elements, and having students to 

come to a consensus about a common answer to all of the initial prompt questions; 

3º - have all groups present their answers, and analyse where their differ and discuss about 

this; 

4º - ask each student to explain where they had to compromise their own initial answers in 

order to being able to reach a consensus and to explain their reflection when their 

perspective was very different from the one adopted by the small group; 

5º - from question nº8, as a big group, the facilitator, should have all students decide on 3 

different and realistic ideas about what can be done to promote a positive change; 
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6º - after all the class agrees on the 3 ideas, in a big group, with the facilitator help, the class 

must be divided into 3 big groups, one for each idea; 

7º - with the facilitator supervision and help, each group must define a plan of action in 

order to implement the intervention idea defended. 

 

The activity, implemented as it is, is something that will take some time. As such, it can be 

implemented a class project, which can be terminated as a presentation to all school. 

 

On the other hand, this activity can be adapted in order to make it a much shorter activity, 

or only and individual assignment. This activity can be implemented until step nº1, 3 and/or 

4.  

 

The suggested discussion/question prompts are the following: 

1. “1. Do you think bullying is a serious problem in your school or community? Why or 

why not?” 

2. “2. How do you think bullies feel when they demean someone else?” 

3. “3. Do you think it’s possible to make a bully understand other people’s feelings? 

Why or why not?” 

4. “4. How do adults in your school or community address bullying? Have you seen 

adults look the other way? What kind of interventions have you seen adults use to 

prevent or stop bullying? ” 

5. “5. What kind of interventions can young people use to prevent or stop bullying? 

List three things you could do to defuse a bullying situation. ” 

6. “6. Do you think you’ve ever bullied someone? If so, what made you stop? What 

made you want to bully someone? ” 
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7. “7. Did any of the above-mentioned facts concern you personally? Which ones?” 

8. “8. Are there behaviours or experiences you have had that you want to change? 

Describe your feelings, what you might want to change, and how you could go 

about making that change.” 

Duration  Around 20 to 30 minutes for each student to reflect and answer to the 8-prompt 

question; 

 Around 30 to 40 minutes to answer to the 8 questions as a small group and to 

present it to the class; 

 Around 20 minutes for students to share their reflections about the difficulties they 

may have had when coming to a consensus within the small group; 

 Around 15 minutes for all the students, in big group, to choose the 3 intervention 

ideas; 

 The time needed for the development and implementation of the chosen ideas will 

depend on the ideas chosen… The timeframe here will be difficult to set; 

 Around 5 minutes for the assessment of the activity in group discussion  this will 

only apply if this activity is implemented in a shorter version (until step nº 5) 

Needed Materials 

for 

implementation 

A list with the prompt questions to be provided to each student; white paper a pencil so 

each student can write down their opinions. 

If the activity is implemented completely the needed materials will depend on the project’s 

students decide to develop and how they decide to develop them. 

Context of 

implementation 

This activity is thought to be implemented within the classroom. 

Assessment  During the development of the activity, the teacher must be attentive in order to 

understand if every student is participating and contributing to the activity; 

o If not, it is important to understand why; 

 Through group discussion, at the end of the activity, the teacher must understand 

how his/her students felt during the activity by approaching them directly through 

direct questions. 
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Links / Resources https://www.tolerance.org/sites/default/files/documents/bully_upper_handout2.pdf 

 

B9. FOCUSING ON THE POSITIVE SIDE OF COLLEAGUES 

 

Objective Having students reflecting only on the positive characteristics of their colleagues, so 

that they understand that everyone has a good side, refuting any motives that one 

might have for bullying 

Target Group This activity is appropriate with children of 8 years old or over 

Implementation 

description 
Aiming at fighting the fact that some children end up being isolated from others due 

to prejudice and the acts of Bullying that they may be suffering from others, it is 

important to have them all reflecting about the positive aspects that everyone has 

independently of their physical appearance, race, religion, colour, sexual preference, 

physical disabilities, economic status, etc. 

For this, the facilitator will write down the name of each student on a small piece of 

paper, fold it in half or in 3 (so no one can find out the name that is written on the 

paper) and start having each student take one small paper by randomly drawing it. 

As each student picks one paper, they must not share with each other the name 

inside it. Each student, in the small paper they have drawn, must write down 2 

positive characteristic next to the name written on the paper and concerning the 

person whose name is written on the paper. Students are not allowed to write 

offenses nor play rude pranks 

The facilitator collects the small papers once again, and distributes them, again, 

randomly among students, asking them to read out loud what is written in the paper 

that each one got. 
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It is important that the facilitator closes this activity with a group discussion about 

students’ perspectives concerning what this activity made them reflect about. 

Through this activity, the aim is to show students that when focus on the positive 

side of our colleagues we end up valuing their virtues and abilities, noticing that, in 

reality, there is never any reason for prejudice or Bullying. 

Duration  Around 5 minutes for preparation steps (writing down the name pf students 

in a small piece of paper); 

 Around 5 to 10 minutes for the first randomly distribution of the papers and 

for students to write down 2 qualities; 

 Around 15 minutes for collecting the papers, randomly distributing them 

again; and having students reading out loud the qualities listed in the paper 

they received, and finally having a group discussion about the results 

observed  

 Around 5 minutes for the assessment of the activity in group discussion  

Needed 

Materials for 

implementation 

White paper and pencils. 

Context of 

implementation 
This activity is thought to be implemented within the classroom. 

Assessment  During the development of the activity, the teacher must be attentive in 

order to understand if every student is participating and contributing to the 

activity; 

o If not, it is important to understand why; 
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 Through group discussion, at the end of the activity, the teacher must 

understand how his/her students felt during the activity by approaching 

them directly through direct questions. 

Links / 

Resources 

https://www.tolerance.org/sites/default/files/documents/bully_upper_handout2.pdf 
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B10. ROLE PLAY 

 

Objective This activity aims at providing the possibility of reflecting about Bullying in a 

playful and intelligent way, by actually embodying a specific situation and 

character with his/her own feelings according to the situation. 

Target Group This activity is more appropriate for children over 12 years old since it implies the 

planning of the entire role-play 

Implementation 

description 

 The Facilitator must start by dividing the class into 2 groups; 

 Each group must create a Role-Play about Bullying and School Violence; 

 One group must create a more positive story, while the other a more 

negative one; 

 Although both stories should be independent, both groups must initially 

work together since both stories should picture different situations and 

endings; 

 After preparing the story and as well the role-play, both groups are 

expected to present it to the class; 

 After the presentation, the Facilitator must moderate and stimulate a 

group discussion about the presentations, analysing the story, the 

characters, the context and each ones’ feelings and reflections. 

Duration The duration of this activity will depend on how much time there is to apply it or 

to the final goal one wishes to attain.  

If there is no much time, the groups can prepare the store in 20 minutes, present 

it in 10 or 15 minutes and the group discussion could last for around 10 minutes. 

However, on the other hand, if there is the possibility to have more time to 

develop the role-plays and the reflection about it: around 50 to 60 minutes to 
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develop the more detailed and complex role-play; around 30 minutes for each 

group to present their role-play; and finally around 15 to 20 minutes for final 

group discussion. 

The Facilitator, should also allocate around 5 minutes at the end for the 

assessment of the activity in group discussion  

Needed 

Materials for 

implementation 

White paper and pencils. 

Depending on the duration that is possible to give to this activity, if the students 

have time to better develop the Role-Plays, more materials may be needed. 

Context of 

implementation 

This activity is thought to be implemented within the classroom. 

Assessment  During the development of the activity, the teacher must be attentive in 

order to understand if every student is participating and contributing to 

the activity; 

o If not, it is important to understand why; 

 Through group discussion, at the end of the activity, the teacher must 

understand how his/her students felt during the activity by approaching 

them directly through direct questions. 

Links / 

Resources 

https://sheilaluiza.wordpress.com/2011/09/15/bullying/ 
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PRACTICAL ACTIVITIES 
 

At this point, it is expected from you the development of the following tasks/exercises: 

1. Choose one on the above activities and apply them with your students: 

a. Report the implementation and the results gathered in a table just like the following: 

 

The name of the activity  

The problematic under work  

The group involved  

The context of implementation  

Results from the assessment  

Personal reflections  

Pictures of the implementation of 

the activity 

If the pictures include the students, these must never be a full body 

pictures nor have the faces of the students. Pictures must only be taken to 

the ends or lower body parts, or to the resultant product such as written 

texts, drawings, a list, etc. 

 



 

 

Promoting students’ engagement  
in the prevention of bullying in schools 

188 
 

 

2. Develop your own reflection activity answering to all the following topics: 

 

Name of the 

Reflection 

Activity 

 

Objective  

Target Group  

Implementation 

description 

 

Duration  

Needed 

Materials for 

implementation 

 

Context of 

implementation 

 

Assessment  

Links / Resources  
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Assessment  
 

1. Depending on the stage of the activity, the reflection activities can be implemented at the: 

a. Beginning and end of a learning experience; 

b. Beginning and middle of a learning experience; 

c. Middle and end of a learning experience; 

d. Beginning, middle and end of a learning experience.  

 

2. What are reflection activities from the students’ perspective?  

a. The act of taking time to reflect about students’ own feelings, actions and beliefs regarding 

a specific topic; 

b. The act of taking time to reflect about teachers’ own feelings, actions and beliefs regarding 

a specific topic; 

c. The act of taking time to reflect about headmasters’ own feelings, actions and beliefs 

regarding a specific topic; 

d. All previous answers apply.  

 

3. Please, read the following sentence and answer True or False. Correct the sentence, in case it is 

False. “In general, reflection activities involve only students’ individual reflection.” 

a. True 

b. False ____________________________________________________________________ 

 

4. Reflection activities have: 

a. Only one format but they can be applied in several contexts; 
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b. Only one format and they can be applied only in one context; 

c. Several formats but they can be applied only in one context; 

d. Several formats and they can be applied in several contexts. 

 

5. How a facilitator of a reflection activity must act?  

a. As a moderator, ensuring that the reflection activity follows the defined path; 

b. As a moderator, correcting students when they share conclusions which aren’t the most 

appropriate ones; 

c. As a moderator, re-orienting students in the positive path; 

d. All previous answers apply.  

 

6. Please, read the following sentence and answer True or False. Correct the sentence, in case it is 

False. “At the end of a reflection activity, related to bullying, students must be aware of what is 

bullying, the reasons for being a bully/victim, what are the actions that they can take in order to 

stop or prevent a bullying situation, among other topics.”  

a. True 

b. False ____________________________________________________________________ 

 

7. Where the snowball reflection activity can be applied?  

a. In classroom; 

b. In classroom and outside the classroom; 

c. Outside the classroom and in a school trip; 

d. In classroom, outside the classroom and in a school trip.  

 

8. In which activity you will be requested to collect, print and post informative material about 

bullying?  

a. Unfinished Story; 

b. Taking Sides; 
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c. Wall exercises; 

d. Sticky Notes.  

 

9. Which reflection activity allow students to reflect and share their difficulties about gathering 

consensus in small groups?  

a. Critical incident Journal; 

b. Reflexive Sketches; 

c. Focusing on the Positive Side of Colleagues; 

d. Anti-bullying Reflection Questions for an Action Plan.  

 

10. In which activity, students have the possibility to use a computer, internet and an email address? 

a. Critical incident Journal; 

b. Reflexive Sketches; 

c. Focusing on the Positive Side of Colleagues; 

d. Anti-bullying Reflection Questions for an Action Plan.  

 

11. Please, read the following sentence and answer True or False. Correct the sentence, in case it is 

False. “The Role-play reflection activity can only be implemented as a small activity.” 

a. True 

b. False ____________________________________________________________________ 

 

12. Which is the aspect you should be careful about when reporting reflection activities?  

a. The students’ conclusions; 

b. The students’ pictures; 

c. The students’ drawings; 

d. The students’ texts.   
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Webgraphy 

 

• https://educationrickshaw.com/2017/10/26/5-reflection-activities-to-help-students-glow-

and-grow/ 

• http://www.umsl.edu/services/ctl/faculty/instructionalsupport/reflection-strat.html 

• http://simpson.edu/cvil/reflection/reflection-activities/ 

• http://www.teachhub.com/student-reflection-classroom-activities-try 

• https://www.nureva.com/blog/15-ways-to-spark-student-reflection-in-your-classroom 

• https://www.tolerance.org/sites/default/files/documents/bully_upper_handout2.pdf 

• https://www.linkedin.com/pulse/reflection-bullying-classroom-william-green-ii/ 

• https://demonstre.com/atividades-sobre-preconceito-e-bullying/ 

• https://sheilaluiza.wordpress.com/2011/09/15/bullying/ 

• https://dialogoshistoricos.wordpress.com/filosofia/a-importancia-de-se-refletir-antes-de-

agir/ 

• https://www.teachwriting.org/612th/2017/12/28/10-unique-and-creative-reflection-

techniques-lessons-for-the-secondary-student 

• https://www.usf.edu/engagement/documents/s-l-reflection-activities.pdf 

• https://teach.its.uiowa.edu/sites/teach.its.uiowa.edu/files/docs/docs/Reflection_Activities

_ed.pdf  

• http://www.landmark-project.com/ebistro/documents/ReflectionActivities.pdf  

• https://www.nureva.com/blog/education/15-ways-to-spark-student-reflection-in-your-

classroom 
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MODULE 7. Review of schools' policies and procedures 

related to bullying 
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Abstract  

In this session (module) you will learn: 

1. What are the prevention and contrast approaches to bullying; 

2. How to implement an anti-bullying policy; 

3. What are the best international practices 

4. The characteristics of effective anti-bullying interventions; 

5. What are the main European regulations on bullying 

At the end of the session (module) you will have acquired a greater knowledge and awareness of the 

phenomenon of bullying in the psychological, social and legal dimension. You will be able to design and 

develop activities and policies to prevent and combat bullying in class or at school. 
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Learning unit: A 

EU AND INTERNATIONAL LEGAL AND POLICY FRAMEWORK ON BULLYING AND 

CYBERBULLYING? 

 

A1: WHAT ARE THE LEGISLATIVE FOUNDATIONS OF THE RIGHTS OF MINORS IN THE EUROPEAN UNION? 

 

The rights of minors have been treated within a more coordinated program 

on the basis of three important milestones: 

• the introduction of the Charter of Fundamental Rights of the European Union; 

• the entry into force of the Lisbon Treaty in December 2009; 

• the adoption of the communication from the European Commission "Reserve minors a special place in EU 

external policy "and the guidelines of the Council of the EU on the promotion and protection of the rights 

of child. 

The Charter of Fundamental Rights establishes three fundamental principles of the rights of the child: the 

right to freely express their opinion according to their age and maturity (Article 24 (1)), the right to have 

their best interests held to be paramount in all the acts relating to minors (Article 24 (2)) and the right to 

entertain regularly personal relationships and direct contact with both parents (Article 24 (3)). 

 

A1.1 WHAT IS THE ROLE OF THE EUROPEAN UNION IN THE FIGHT AGAINST BULLYING AND 

CYBERBULLYING? 

In contrast to bullying and cyberbullying, the European Union has an additional and non-specific role, so 

there are not specific legal and regulatory instruments adopted in this field. 

However, the EU has competence to regulate areas directly or indirectly related to the rights of child 

according to the EU Treaties.  

 

A2 WHAT IS THE ROLE OF THE COUNCIL OF EUROPE? 
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The Council of Europe has a clear mandate to protect and promote human rights. The main human rights 

treaty of the Council of Europe, ratified by all its member states, is the Convention for the Protection of 

Human Rights and Fundamental Freedoms (or the European Convention on Human Rights, ECHR). 

Furthermore, the European Social Charter, enshrines the protection of social rights by providing specific 

provisions for children's rights. In this case, it contains two provisions that are particularly important for 

children's rights. 

Article 7 establishes the obligation to protect minors from economic exploitation. Article 17 requires States 

to take all necessary and appropriate measures to ensure that children receive the care, care, education 

and training they need (including free primary and secondary education), to protect children and 

adolescents from negligence, violence or exploitation and to ensure protection of children deprived of their 

family support.  

 

A2.1 WHAT IS THE FIRST BASIC FOUNDATION OF BULLYING PREVENTION AND CONTRAST? 

Bullying and its manifestations including cyberbullying, are forms of psychological and physical violence. As 

such, they have been recognized as violations of Article 19 of the UN Convention on the Rights of the Child 

(UNCRC), an international treaty that applies to all children and young people under 18 years of age204. 

Adopted in 1989, UNCRC does not contain any specific provision on cyberbullying as it emerged only with 

the development of new technologies in the 1990s. 

However, Article 19 of the UNCRC stipulates that minors have the right to protection from all forms of 

physical or mental violence.  

A2.2: HAVE EU MEMBER STATES RATIFIED THE CONVENTION? 

The Convention has been ratified by all EU Member States, which are therefore obliged to take all 

appropriate legislative, administrative, social and educational measures to protect the child against all 

forms of violence, including cyberbullying. The implementation of the Convention is controlled by the UN 

Committee on the Rights of the Child which has specified that bullying is a serious violation of children's 

rights. 

 

A2.3 WHICH ARE THE EUROPEAN STANDARDS FOR THE PROTECTION OF CHILDREN FROM VIOLENCE? 

The following Council of Europe standards are relevant to the protection of children from violence in the 

educational setting: 
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1.The Council of Europe Convention on the Protection of Children from Sexual Exploitation and Sexual 

Abuse (CETS. No. 201); 

2.The Recommendation of the Committee of Ministers CM/Rec(2009)10 on integrated national strategies 

for the protection of children from violence, which promotes the development and implementation of a 

holistic national framework for safeguarding the rights of the child and protecting children from all forms of 

violence; 

3.The Recommendation of the Committee of Ministers CM/Rec(2010)7 on the Council of Europe Charter on 

Education for Democratic Citizenship and Human Rights Education, which promotes a culture of democracy 

and human rights through education, thereby contributing to the prevention of violence 

4.The resolution 1803 (2011) of the Parliamentary Assembly of the Council of Europe underscores five 

guiding principles to promote education against violence in schools.  

 

A3: WHICH STRATEGY HAS BEEN ADOPTED ON CHILD’S RIGHTS? 

Since 2006, the Council of Europe has adopted different cycles of strategies on children’s rights. The 

Strategy on the Rights of the Child for 2016-2021 identifies five priorities for Member States’ actions: equal 

opportunity, participation, a life free from violence, child-friendly justice and children’s rights in the digital 

environment.  

 

A3.1 WHAT STATES THE STRATEGY FOR THE RIGHTS OF THE CHILD 2016-2021? 

For the Council of Europe, children have the right to enjoy the full range of human rights safeguarded by 

the European Convention on Human Rights, the UN Convention on the Rights of the Child (UNCRC) and 

other international rights instruments. These include civil, political, economic, social and cultural rights. 

This strategy involves all these categories of human rights and establishes the commitment of the Council 

of Europe and the Member States to make these rights a reality for all children. 

 

A3.2 WHICH ARE THE PRINCIPLES THIS STRATEGY IS BASED ON? 

The work of the Council of Europe on the Rights of the Child is based on the UNCRC and in particular on its 

four general principles: 
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1. Non-discrimination (Article 2). The rights of the child apply to all children without discrimination on any 

terrain. All rights must be granted without discrimination of any kind, irrespective of race, colour, gender, 

language, religion, politics or public, national, ethnic or social opinion of the parent or of his / her parent or 

guardian legal, property, disability, birth, [3] sexual orientation, gender identity, [4] or other status. This 

strategy draws attention to the application of the principle of non-discrimination in all five priority areas. 

2. The best interest of the child (Article 3). In all actions concerning children, the child's best interest must 

be a primary consideration. The Council of Europe will work to make this principle operational in all the 

objectives of this strategy. 

3. Right to life, survival and development (Article 6). Children have an intrinsic right to life and to protection 

from violence and suicide. Development should be interpreted in its broadest sense, embracing the child's 

physical, mental, spiritual, moral, psychological and social development. 

4. The right to be heard (Article 12). The participation of children is one of the five priority areas of the 

strategy, but it is also a transversal objective. Involving children in decision making at the individual, family, 

organizational and political levels in society is the key to achieving their rights. The Council of Europe is 

committed to adopting a participatory approach to children's rights in all dimensions of this strategy and to 

supporting its member states in doing so. 

 

A3.3: WHICH ARE THE RIGHTS OF CHILDREN IN THE DIGITAL ENVVIRONMENT? 

According to the recommendations of the UN Committee on the Rights of the Child, all children should 

have secure access to ICT and digital media and have the opportunity to participate fully, express 

themselves, seek information and enjoy all the rights enshrined in the UNCRC and its optional protocols 

without discrimination of any kind  

 

A4: WHICH ARE THE EUROPEN LAWS THAT FIGHT BULLISMBULLYING? 

The main European Laws against bullying are Directives of the European Parliament: 

- Directive 2012/29/EU of the European Parliament and of the Council of 25 October 2012 establishing 

minimum standards on the rights, support and protection of victims of crime 

- Directive 2011/92/EU of the European Parliament and of the Council of 13 December 2011 on combating 

the sexual abuse and sexual exploitation of children and child pornography 
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- Directive (EU) 2016/800 of the European Parliament and of the Council of 11 May 2016 on procedural 

safeguards for children who are suspects or accused persons in criminal proceedings 

- Council Framework Decision 2008/913/JHA of 28 November 2008 on combating certain forms and 

expressions of racism and xenophobia by means of criminal law 

- Regulation (EU) 2016/679 of the European Parliament and of the Council of 27 April 2016 on the 

protection of natural persons regarding the processing of personal data and on the free movement of such 

data  

 

A4.1: WHAT DOES THE DIRECTIVE 2012/29/EU ENSURES THE DIRECTIVE 2012/29/EU? 

Member States shall ensure that in the application of this Directive, where the victim is a child, the child's 

best interests shall be a primary consideration and shall be assessed on an individual basis. A child-sensitive 

approach, taking due account of the child's age, maturity, views, needs and concerns, shall prevail. The 

child and the holder of parental responsibility or other legal representative, if any, shall be informed of any 

measures or rights specifically focused on the child. 

 

A4.2 WHICH ARE THE EUROPEAN STANDARDS AGAINST CYBERBULLYING? 

European directives and projects on cyberbullying, pursuant to Decision 1351/2008 / EC of the European 

Parliament and of the Council of 16 December 2008 on a "Multiannual Community Program for the 

Protection of Children Using the Internet and Other Communication Technologies", Europe appeals to all 

member countries to implement a series of projects aimed at education for the use of the Network through 

the program called "Safer Internet". In particular, "This Decision establishes a Community program to 

promote safer use of the Internet and other communication technologies, particularly for children, and to 

fight against illegal content and harmful behavior online". 

The "Safer Internet Day" was also created, strongly supported by the European Commission, which now has 

over 100 countries. 
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It is a day entirely dedicated to all the issues that revolve around Internet security, as well as a meeting to 

promote the safe and responsible use of new media among young people. Also important is the "Dafne 

Program", which has financed projects useful for the fight and education against violence, including virtual 

violence, always for young people. Now there have been funding provided by the 2014-2020 digital agenda, 

where measures have been included for the protection and protection of European children and 

adolescents online in the development program of the "Connecting Europe Facility" network (CEF 

Telecom). internal financing of Safer Internet and Cybersecurity. Last but not least, the establishment of 

EAN, the Europe Anti-bullying Network, which sees the involvement of 17 organizations from 13 countries 

of the European Union, including 4 Italian ones. The purpose of the EAN is to coordinate actions and anti-

bullying actions 7 at the European level as well as the sharing and exchange of ideas about the problem and 

the possibility of training, all aimed at professionals working in the field. 

 

A4.3 WHAT IS THE EUROPEAN COUNCIL RECOMMENDATION OF 2018? 

The recommendation identifies the new key competences for lifelong learning. It also indicates the 

importance of using formal, non-formal and informal learning; 

Finally, it indicates the need for permanent and targeted training and support for teaching staff, especially 

in order to "introduce new and innovative forms of teaching and learning", also in order to recognize 

"excellence in teaching". 

 

A4.4 WHAT ARE THE KEY INDIVIDUAL SKILLS? 

The eight skills for lifelong learning are: 

• functional alphabetic competence; 

• multilingual competence; 

• mathematical competence and competence in science, technology and engineering; 

• digital competence; 

• personal, social competence and ability to learn to learn; 

• competence in matters of citizenship; 

• entrepreneurial competence; 

• competence in matters of cultural awareness and expression. 
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A4.5 WHAT ARE THE NEWS INTRODUCED BY THE EUROPEAN RECOMMENDATION? 

The Recommendation accurately indicates the values of curiosity and the ability to relate to "the other" 

(understood as a person, context, culture, diversity), combined with the capacity for critical thinking and 

the ability to recover. The reference to the importance of knowing how to evaluate the risks connected to 

transformations, the ability to read contexts and the need for a continuous state of self-reflection and the 

control of communication and of relational phenomena is strategic. 

 

A4.6 WHAT SHOULD DO THE MEMBER STATES DO? 

Member States should: 

1.Support the right to quality and inclusive education, training and lifelong learning and ensure 

opportunities for all to develop key competences by making full use of the ‘Key Competences for Lifelong 

Learning — A European Reference Framework; 

2.Support the development of key competences; 

3.Facilitate the acquisition of key competences by making use of good practices to support the 

development of the key competences. 

  

A 4.8 WHICH ARE THE OBJECTIVES OF THE RECOMMENDATION ON PROMOTING THE PROMOTION  OF 

COMMON VALUES, INCLUSIVE EDUCATION AND THE EUROPEAN DIMENSION OF TEACHING? 

The Recommendation is built on four objectives:  

1.promoting common values at all levels of education;  

2.fostering more inclusive education;  

3.encouraging a European dimension of teaching, without prejudice to the national prerogatives in this 

realm;  

4.supporting teachers and teaching. 

 

A4.9 WHY IS IT SO IMPORTANT? 

The recommendation is important because it emphasizes the need to promote inclusive education as a 

deterrent to the emergence of phenomena of violence and racism that can be confused with bullying and 

cyberbullying in learning contexts. 
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To develop a European dimension of teaching allows both teachers and students to work directly at the 

European level, encouraging the diffusion and sharing of common values such as mutual respect, 

cooperation and mutuality. 

It is essential that in order to achieve these objectives teachers are adequately trained and prepared, 

including through international mobility exchange projects. 

The diffusion of common values and of European identity appears to be one of the essential elements 

within a policy of preventing and combating extremism and violent radicalization, phenomena that are 

occurring in many parts of Europe. 
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Practical activity no. 1 
Duration: 60 min 

Type: To watch a video and to debate about the content  

Objective: To start a debate together with students about the phenomenon of bullying 

Skills and abilities developed by pupils: raise awareness around the problem and the way it is tackled, 

stimulate children's imagination, develop capacity to put themselves in other people shoes, express and be 

able to defend a personal opinion, listen and respect other children's opinion, be aware of the 

consequences and of the magnitude of bullying. 

After a short introduction by the teacher on what is bullying, he/she will ask to pupils if they have ever 

heard about bullying and what they know about it. 

After this brief brainstorming, the following video, made by the Council of Europe, will be presented to 

pupils: 

Bullying - Have you already been in such situation?: https://youtu.be/e5sB7mndfrQ 

After this activity, pupils will be encouraged to debate on what they have learnt from it and to discuss it 

together. They will be stimulated to add their personal opinion about the video and what they have learnt 

from the video and if now they are more aware about this issue. 

 

Practical activity no. 2 
Duration: 60-120 min 

Type: To explain the role of the EU in contrasting bullying trough a frontal lesson 

Objective: To teach the main legal framework of the EU directive and provisions concerning bullying.  

Skills and abilities developed by pupils: gain a basic of international and EU legislation in this field, raise 

awareness of bullying and the way to tackle it, to stimulate participation, improve capacity of answer to 

bullying, problem solving and decision making. 

The teacher will debate with students about the main provisions of the EU in contrasting bullying.  

The main tool that is going to be used is the European convention on human rights 

https://www.echr.coe.int/Documents/Convention_ENG.pdf 

The teacher will point out the main Articles which are connected with the problem they are facing 

https://youtu.be/e5sB7mndfrQ
https://www.echr.coe.int/Documents/Convention_ENG.pdf
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After this explanation phase, students will be asked what they have learnt from the lesson, if they think 

that legislation is fair, if they agree or not, if something more could be done on this field. 

Practical activity no. 3 
Duration: 60-120 min 

Type: To explain the role of the international law in protection children through a frontal lesson 

Objective: le the children become familiar with the main legal framework of the international law which 

concerns children  

Skills and abilities developed by pupils: raise awareness on children’s rights, gain a basic of international 

legislation on the field of human rights, raise awareness on the importance of this issue, be able to listen 

and to accept other children’s opinion 

The teacher will debate with students about the main provisions that international law provides for young 

people  

The main tool that is going to be used is the children’s rights under the European Social Charter:  

https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=09000016804

74a4b 

The teacher will point out the main issues which are connected with the problem they are facing 

After this explanation phase, students will be asked what they have learnt from the lesson, if they think 

that legislation is fair, if they agree or not, if something more could be done on this filed. 

 

 

 

 

 

 

 

 

https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=0900001680474a4b
https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=0900001680474a4b


 

 

Promoting students’ engagement  
in the prevention of bullying in schools 

205 
 

Learning unit: B 

THE APPROCHES AND MODELS OF CONTRAST, PREVENTION AND COMPENSATION 

OF BULLYING ACTIONS 

 

B1 IS IT POSSIBLE TO CONTRAST BULLYING? 

Yes. The type of intervention can involve: the individual, the class group, the school community and the 

local community. Furthermore, it is possible to distinguish between preventive and reactive approaches. 

Preventive approaches aim to prevent bullying from occurring, while reactive approaches are interventions 

taken to solve the problem after the bullying has occurred. 

 

B2: WHAT ARE THE INTERVENTIONS THAT REGARD THE INDIVIDUAL? 

They are interventions that operate on the individual and are distinguished between those addressed to 

the victim and those of the bully. Each of these interventions has pros and cons. 

 

B3: WHAT ARE THE INTERVENTIONS THAT CAN BE USED WITH THE VICTIMS? 

They are: 

1.Individual support counselling, 

2.The psychological intervention, 

3.The help in class: the victim is helped by teachers and other counsellors to fight the bullies with the help 

of the companions, 

4.The group of mutual aid among students in which some subjects living the same situation help each 

others to find new ways to fight the phenomenon. 

 

B3.1 WHAT IS THE SCHOOL COUNSELING? 

The school counselling aims to improve relationships with pupils, with parents and with colleagues through 

active listening, understanding, empathy and acceptance of the other. 

This makes every student protagonist of the training process., 

As first approach also the teachers, adequately trained, can realize school counselling meetings. 
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Where there are more specific problems to be dealt with, then the presence of a specifically trained person 

is necessary. 

 

The duration of the meetings is forty-five minutes. The first interview is a very delicate moment, because 

we do not know the personality of those who intervene, and we do not yet have elements to formulate a 

project of intervention. It is a moment of listening and organizing work. 

 

Sometimes, for many students, it is the first time in which they tell somebody what they really feel and in 

which they manifest their dreams and expectations. In that moment they start to shed the light on the 

problems and make the student aware of himself. 

 

B3.2 WHAT CAN A PSYCHOLOGIST DO AT SCHOOL? 

"The importance of teaching as an educational figure does not depend on the school system but on the 

capacity of the student to awaken the students' consciences regarding moral questions." 

 

Abraham B. Yehoshuna 

 

The intervention of the school psychologist is a tool that the school can use to develop efficiency in 

achieving its educational objectives, promoting the promotion of well-being in the school context. 

 The most suitable and widespread methodology is socio-affective education, aimed at strengthening and 

developing personal resources and acquiring social skills. 

 

Generally, the proposed interventions in the field of school psychology can be: 

1. Psychological listening desk with individual interviews for children, teachers and families. The 

listening desk is a space where different users can express their experiences in total freedom; it 

is a space in which the counselling interview is proposed, that is a type of short-term 

psychological intervention aimed at people who do not present serious situations of 

psychopathology. 
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2. School orientation. The goal is related to the choice of the educational path to be undertaken after 

the third grade is often experienced as a very complex problem. The boys are called in this 

period of their life to make an important decision about their school / professional future. In 

the "choice" come into play many different external or social factors (economic situation, 

labour market trends, influence of the family and the mass media) and internal or psychological 

factors (interests, attitudes, motivation, personality characteristics) closely connected between 

them. From this, the need to offer young people, who are faced with the problem of choosing a 

scholastic / professional path, an orientation support aimed at providing them with the 

cognitive, emotional and relational tools that allow them to "self-orientate" and then to decide 

the most suitable route to reach the scholastic or professional goals that have been set. The 

intervention of the school psychologist involves the use of the interview and orientation tests 

that provides the boy with a more in-depth knowledge of himself, of his own limitations and of 

his potential; and accompany and support the boy and the family in the decision-making 

process of choosing a high school. 

3. Training courses for parents and teachers related to various pedagogical-psychological issues, such 

as for example, in-depth studies regarding the psychological dynamics of preadolescent and 

adolescent, management of the educational relationship, communication aspects, etc. " 

 

B3.3 WHAT ARE THE GROUPS OF HELP? 

According to the definition of Kats and Bender self-help groups are "small group structures, voluntary, 

aimed at mutual aid and the achievement of particular purposes. They are usually made up of peers who 

come together to ensure mutual assistance in meeting common needs, to overcome a common handicap 

or a life problem, or to commit themselves to producing desired personal and social changes. Self-help 

groups emphasize social interactions face-to-face and the sense of personal responsibility of the members. 

They often provide material assistance and emotional support; however, just as often they appear oriented 

towards some "cause", proposing an "ideology" or values based on which members can acquire or enhance 

their sense of personal identity ". 

The main function of the Self-Help Groups is to provide help and support to the various members of the 

group in relation to coping with their problematic situations and improving their skills.  

B3.4 WHICH ARE BENEFITS AND DISADVANTAGES OF COUNSELLING? 
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Counselling allows the victim to: 

1. Have someone listen to them; 

2. Not to feel alone; 

3. Autonomously develop strategies to counter bullying; 

The disadvantages are that: 

1. It takes a long time to overcome the situation; 

2. It is difficult to measure and generalize the results; 

3. It does not involve the class group nor the school. 

 

B3.5 WHAT ARE THE ADVANTAGES AND DISADVANTAGES OF THE GROUP OF MUTUAL HELP? 

The group of mutual help diminishes the sense of loneliness and misunderstanding. Group support can 

increase self-confidence and involve everyone to find the best strategies to contrast the problem. 

The disadvantage is the little involvement of the school system in the process of change. The problem 

gravitates only on the person or at most on the group. 

 

B4 WHICH INTERVENTIONS CAN BE USED WITH BULLIES? 

The possible interventions concerning the bully are: 

1. The moral approach, which is based on ethics and moral rules to enhance understanding and 

acquire correct behaviour; 

2. The legal approach, which includes rules and provisions shared by all, which provide for sanctions 

that can be light and severe; 

3. The humanistic approach, based on the experience of self-empathy.  

 

B4.1 WHAT IS THE LEGAL APPROACH? 

The legal approach consists in the implementation of sanctioning and / or punitive mechanisms such as: 

verbal warning, written warning, suspension from participation in school activities, destination for socially 

useful work. 

 

B4.2 WHAT ARE THE ADVANTAGES AND DISADVANTAGES OF THE LEGAL APPROACH? 

The advantages of this type of intervention are that: 
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It provides clear indications to the students indicating the differences between acceptable and 

unacceptable behaviour; 

It forces everyone to reflect on the severity of the acts in place and to raise awareness of those who behave 

incorrectly; 

It Increases students’ resilience against bullies. 

The disadvantages are related to the coldness of the normative and non-emotional aspects of the 

protagonists. The danger is to create situations of overly exaggerated judgments. 

 

B4.3 WHAT ARE THE ADVANTAGES AND DISADVANTAGES OF THE MORAL APPROACH? 

This approach allows for a reflection on the gravity of the acts and makes aware those who do them, 

managing to stop the wrong acts committed against the victims. 

In many cases it is not very effective because the emotional aspects of the bully are not involved. 

 

B4.4: WHAT ARE THE METHODS USED IN THE MORAL APPROACH? 

About the moral approach uses: 

 Mediation and 

 restorative practices.  

 

B4.5: WHICH ARE THE RESTORATIVE APPROACHES? 

In a restorative approach, students responsible for bullying must attend a meeting with the bullied student. 

The student victim of bullying is invited to describe what is happening and how it has been the subject of 

violence, while the student responsible for bullying is invited to describe what he was thinking at the time 

and what he thinks now. The student responsible for the bullying is then asked what should be done later, 

with the expectation that they will act "in a regenerative way" with excuses and some remedial action. 

 

B4.6 IS MEDIATION EFFECTIVE? 

In mediation techniques, the student responsible for bullying and the bullied student are both invited to 

attend a mediation session. Mediation has not proved to be an effective method of bullying, as bullies do 

not intend to mediate with the victim. 
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B4.7 WHICH ARE THE HUMANISTIC APPROACHES? 

The humanistic approach aims to make the bully and bystander reflect on the consequences of their 

actions by developing empathy towards the bullied victim. 

To achieve this goal the humanistic approach uses various techniques including: 

1. the support group method, 

2. the method of shared concern, 

3. the circle of friend’s method, 

4. the solution focused method, 

5. the circle time method. 

 

B4.8 HOW DOES THE SUPPORT GROUP METHOD WORK? 

The support group method foresees that the bullied student describes what happened, asking for support 

from his teammates. In this case the bully is not punished but sensitized regarding the feelings and 

emotions of the victim. 

The classmates are made responsible for their role and invited to propose concrete solutions to the 

problem. 

 

B4.9 HOW DOES THE METHOD OF SHARED CONCERN WORK? 

The Pikas method was invented by the psychologist Anattol Pikas and consists of a series of individual 

interviews to identify the bully. 

The interviews take place within the group of students that seems to be involved in bullying, first 

individually and then in groups to identify the leader. 

A further meeting is scheduled a few days later to check the progress of those suspected of bullying. 

Once the progress has been achieved, a meeting is held with the alleged bullies to find out how they think 

about solving the problem. 

Finally, a final meeting is held to identify a shared and sustainable solution. 

 

B4.10 WHAT IS THE CIRCLE OF FRIENDS? 

The circle of friends’ method is a strategy used to favour or develop a support network in isolated subjects. 

The goal is to increase relational skills and inclusiveness to prevent and combat isolation. 
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The method consists in identifying isolated subjects because of their behaviour, inviting them to create a 

map of relationships (from close friends to simple acquaintances). 

Within the peer group we are looking for volunteers to create the support network or a group of young 

people who will support the student isolated in the creation and development of their relationships. 

The circle of friends meets and agrees on the interventions to be carried out by comparing with the 

teacher. 

 

B4.11 WHAT IS THE SOLUTION FOCUSED METHOD? 

It is a method that focuses on the positive aspects to promote change, the development of assertiveness 

and the improvement of interpersonal relationships. 

The method intends to favour a transition from problem to solution and consists of a series of sessions with 

an expert aimed at developing a decisive attitude in four basic steps: 

1. Describing the favourite future; 

2. Recognizing the successful past; 

3. Appreciating existing strengths; 

4. Doing more of what works. 

 

B4.12 HOW DOES THE CIRCLE TIME WORK? 

The circle time consists of a session organized by a teacher or a facilitator where the students sit in circle 

and pass an object (teddy bear, ball or others) telling one at a time their problems, feelings, desires etc. 

This method allows everyone to express themselves freely, but it is necessary to clarify the rules of the 

game: to speak one at a time, everyone has the right to be heard, it is possible not to intervene by passing 

the object to another participant. 

To work, it is good to start the session with an icebreaker game to create a relaxed and welcoming 

atmosphere. 

Using the circle time continuously allows to develop skills and interpersonal skills, such as empathy, ability 

to communicate self-esteem. 

The method can also be used to address indirectly the problem of bullying, that is by encouraging a 

reflection on violent behaviour etc. 
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B4.13: WHAT ARE THE ADVANTAGES AND DISADVANTAGES OF THE HUMANISTIC APPROACH? 

The humanistic approach highlights the sharing of responsibilities, allows one to feel the emotions and 

experiences of the victims; breaks down defense mechanisms; he does not judge the person, but only tries 

to understand the reasons that gave rise to those behaviours. 

The disadvantages are that it takes a long time; teachers must also be adequately trained and take part in 

specific preparation courses. 

 

B5 WHAT INTERVENTIONS CAN BE MADE WITH PARENTS? 

According to Rigby “Parents of the bullies may be asked to come to the school to discuss how the bully’s 

behaviour can be changed. […] In cases of extreme bullying, community conferences are sometimes held. 

Victims are encouraged to express their grievances in the presenceof those who had bullied them, and with 

the relatives, friends, or supporters of those involved in the bullying incidents in attendance. Here the aim 

is to evoke in the perpetrator(s) a sense of shame about what they had done; but to do so in circumstances 

in which they feel accepted as persons by their supporters and can be effectively reintegrated into a caring 

community”. 

 

 

B6 WHAT ARE THE GROUP CLASS INTERVENTIONS? 

Class group level interventions include: 

1. The curricular approach: educational activities that work with historical, social and cultural issues to 

highlight the problem of bullying and highlight the causes;  

2. Strengthen aspects such as self-esteem, empathy, communication skills or life skills; 

3. Promotion of peer cooperation in the curricular activities; 

4. The figure of a friendly operator;  

5. A possibility of peer counselling is created by managing spaces where opportunities for listening 

and advice are created. 

6. Fostering the conflict between peers is encouraged: some young people are trained to be the 

mediator and facilitators of the comrades in the resolution of the conflict 

 

B6.1 WHAT IS THE CURRICULAR APPROACH? 
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During the curricular activity in the classroom it is possible to present and treat some concepts closely 

related to the understanding of the bullying phenomenon (power, oppression, violence and prejudice in 

different groups and social contexts). 

History can provide an important contribution to understand different forms of abuse of power that have 

occurred over time. Also in the literature and in cinematography can be traced episodes or situations 

attributable to the problem of bullying. In these cases, the stimulus culture becomes an opportunity to 

solicit a first reflection on the topic and to then bring the discussion back to a personal level. You can 

discuss in class with children also starting from social problems. You can ask to the students themselves to 

obtain examples of bullying. Other stimuli may consist of activities of role-play, from writing an essay on 

the conflict between students at school to do interviews and use the questionnaires with other students 

and teachers in such a way as to gather information on the phenomenon. 

In general, the purpose of a curriculum approach is to favour the acquisition of awareness of the problem, 

of the reasons at the base and the consequences it can generate. Moreover, the school has the task of 

promoting moral values. The promotion of an anti-vessatory ethos, of respect and attention to the other, 

can help a lot in reducing problems and empowering individual responsibility of the pupils. 

 

B6.2 WHAT ARE THE LIFE SKILLS? 

The interventions of prevention of bullying in the school context imply the promotion of "life skills", that is 

of adaptive and positive capacities, as they imply the strengthening of the protection factors with 

reference, in particular, to individual competences such as: 

• a good level of self-esteem; 

• the ability to assume an assertive behavioural and communicative style; 

• problem solving skills. 

 

B6.3 WHAT ARE THE OBJECTIVES OF LIFE SKILLS TRAINING? 

The educational objectives of these paths are: 

1. enhance verbal skills, so that students can use them more effectively in a series of situations, for 

example when they have to solve an interpersonal problem, when they want to hypothesize and 

evaluate the possible consequences of different actions or when they experience negative 

emotions; 
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2. broaden the repertoire of skills available to the student when faced with problematic situations. In 

fact, bullying cannot be attributed solely to a distorted perception of situations, but also to the fact 

that the subject has developed very limited behavioural repertoires over the years; 

3. teach the pupil to pay attention to all the elements of a situation, especially those with a positive 

sign, to reduce the risk of perceiving every situation as threatening; help the pupil to develop a 

flexible and probabilistic thought, which allows to attribute different meanings to the events; 

4. establish cooperative and prosocial objectives, discussing their advantages and disadvantages 

5. carefully evaluate the pros and cons of each behavioural option 

 

B6.4 WHY IS THE COOPERATIVE APPROACH IMPORTANT? 

Cooperative learning is a way of learning based on interaction within a group of collaborating students, to 

achieve a common goal, through a work of deepening and learning that will lead to the construction of new 

knowledge. In the Cooperative Learning it is essential to group the class into teams where a strong positive 

interdependence of objective and work is realized and expressed among the members of the groups. 

Thanks to this relationship, the students engage in a direct interaction and aimed at building mutual trust, 

in which there is an individual responsibility and are controlled with moments of review and monitoring 

both the learning process and the group work. 

The most cooperative children are less overbearing than the others, more accepted by their comrades 

(Rigby, Cox and Black, 1997), bullies and victims are less co-operative than the average. the underlying 

causes of this attitude are different. 

The weak cooperation of the bullies would seem to depend on their lack of empathy and the attitude of 

hostility generalized towards others; while the difficulties of the victims would seem to derive from their 

strong inhibition and poor social acceptance. A relevant objective within an anti-bullying approach centered 

on the group-class, is to strengthen cooperative behaviour among children at school. 

 

B 6.5 WHAT CAN PEER EDUCATION DO? 

Within the peer help models, Rigby identifies what can contribute to reduce bullying in a indirect, such as 

tutoring, mostly applied to help and support settings in terms of learning, and guidance counselling school. 

Other types of intervention can bring a more direct contribution to prevent and reduce the phenomenon. 

Between these, we can trace three large types: 
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1) a more informal approach and closer to the natural modalities of the children to give and receive 

help: this model has been defined "Friendly operator"; 

2) an approach based on peer counselling. The operators have ways to enhance listening and help 

skills as they take place during the psychological interview between a tenant and the client; 

3) an approach based on the mediation of interpersonal conflicts 

 

B6.6 WHAT IS THE FRIENDLY OPERATOR METHODOLOGY? 

The schoolmates who perform the roles of "friendly operator" can act as support for children who have 

recently arrived at school, can take an active role in the moments of pausing for educational activities, 

organizing games or other activities, providing mentoring or help in some curricular activities. 

Programs based on the friendly operator generally have the following purposes: 

1) to promote the personal development of young people who take on the role of operator;  

2) to help the children in difficulty; 

3) exercise a positive influence on the emotional and social climate of the school; 

4) providing a bridge between distressed children and psychological and professional services. 

 

B6.7 WHAT ARE THE CHARACTERISTICS OF THESE APPROACHES? 

Class-level interventions serve to amplify personal and interpersonal skills through activities aimed at the 

whole class group or specific groups of young people. 

The curricular approach, for example, through teaching methods (cooperative learning) increases the social 

and relational skills, mutuality and sharing. 

The approaches that include the peer group require that there is good collaboration between young people 

and adequate preparation of the same. 

 

B6.8: WHAT ARE THE ADVANTAGES AND DISADVANTAGES OF THESE APPROACHES? 

The interventions on the class group increase the transversal skills that are: self-esteem, self-efficacy, 

empathy, communication skills, mediation skills, listening skills, conflict resolution skills. 

The disadvantages are that you must take a lot of time and specific training is required, the teacher or 

teachers must learn to confront themselves with the students, all of them interested in the topic and try to 

involve as many of them as possible. 
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B7 WHAT ARE THE INTERVENTIONS THAT INVOLVE THE ENTIRE SCHOOL COMMUNITY? 

The wide school approaches are based on the ecological approach to psychophysical health and try to 

create an environment that prevents bullying. 

It consists of a series of interventions concerning: 

1. The school organization, 

2. School policies, 

3. Tasks and roles of teachers, 

4. Relations with family members, 

5. Relations with local authorities and institutions. 

Usually a school protocol or school policy is issued indicate if which activities are carried out to prevent and 

counteract bullying, what roles and responsibilities the teachers and family members have.  

 

B7.1 WHAT ARE THE ASSUMPTIONS OF THIS APPROACH? 

The basic idea is that bullying is a behaviour that is often supported and legitimized by a culture that 

tolerates verbal violence, physical violence, harassment, etc... 

Furthermore, acts of bullying can take place not only in school but also in the path that leads from home to 

school or in other contexts where the children of the same school meet. 

The underlying assumption of this approach is that the school climate and the dynamics within the class 

groups can play a significant role in enhancing or 

vice versa reduce and prevent the problem. Another distinctive feature of the 

interventions in the sector, attributable to the ecological model, is the idea of having to act, not through 

specialized interventions outside the school, but by activating the resources of the school itself: teachers, 

students, parents, non-teaching staff. 

 

B7.2 WHAT ARE THE FUNDAMENTAL ELEMENTS OF THIS APPROACH? 

The elements characterizing this approach are: 

1. A positive school culture and climate that is welcoming of difference and diversity and is based on 

inclusivity encourages students to disclose and discuss incidents of bullying behaviour in a non-

threatening environment; promotes respectful relationships across the school community; 
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2. Effective leadership; 

3. A school-wide approach; 

4. A shared understanding of what bullying is and its impact; 

5. Implementation of education and prevention strategies (including awareness raising or build 

empathy, respect and resilience in students; and/or explicitly address the issues of cyber-

bullying and identity-based bullying); 

6. Effective supervision and monitoring of students; 

7. Supports for staff; 

8. Consistent recording, investigation and follow up of bullying behaviour (including use of established 

intervention strategies);  

9. On-going evaluation of the effectiveness of the anti-bullying policy. 

 

 B7.3 WHY IS IT IMPORTANT TO IDENTIFY THE LEADERS? 

The leader is in a strong position to influence attitudes and set of standards because s/he has a key role in 

dealing with bullying behaviour in school. Principals and other leaders in the school, including all teachers, 

should strive to engender an ethos under which bullying is unacceptable. All those are identified as leaders 

within the school community. School leaders should also involve both staff and pupils in developing and 

implementing a vision of the school where diversity is accepted and celebrated. 

 

B7.4 WHICH ARE THE OBJECTIVES TO REDUCE SCHOOL BULLYING? 

The specific objectives are: 

1. to increase students' ability to relate, 

2. create and recommend a good relational climate in classrooms, 

3. sensitize adults, victims and all those who gravitate around, and combat the omnipotence of 

bullies, 

4. bring out cases of bullying and prevent them from ending up in silence, 

5. improve communication and collaboration between teachers, 

6. make the functioning of the school transparent, 

7. strengthen the parent-teacher relationships. 
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B8: IS IT POSSIBLE TO INTERVENE DESPITE EVERYTHING? 

Yes, it is not only possible, but we must intervene. 

Some strategies can be implemented by anyone: 

1. Listen to the pupils, watch them while they are together; 

2. Recognize aggressive behaviours, block them, try to understand what was happening by talking 

directly with the students, either individually or in groups and then confronting adults; 

3. Create alliances with all the figures operating in the school. 

 

B8.1: WHAT CAN A TEACHER DO? 

An individual teacher can: 

- insert cooperative activities and sub-groups into teaching planning that promote relationships and 

knowledge among students; 

- propose prevention, identification and contrast activities in its classes. 

 

B8.2 WHAT CAN A CLASS BOARD DO? 

The class board can: 

- share observations and information on young people, aware that everyone has a partial vision and 

that all points of view together achieve a more detailed understanding; 

- agree clear and comprehensible rules of conduct, and related sanctions, and commit to making 

them respected by the class in a concordant and uniform manner; 

- establish intervention strategies, e.g.: how to transmit a message of rejection of arrogance, who is 

available to talk to the bully or the victim, who is responsible for starting a dialogue with the class, 

how everyone can facilitate relations between boys, how to support the victim without putting her 

in ridicule; 

- if necessary, establish incisive disciplinary measures; 

- confront each other over time to understand the evolution of the case and verify the effectiveness 

of the intervention. 

 

B8.3 WHAT CAN A CLASSMATE DO? 

A single companion or the class can: 
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- ask himself if bullying is normal and necessary; 

- try to put himself in the victim's shoes and show him/her solidarity; 

- if the arrogance is serious or repeated, invite the victim to speak with a teacher he trusts or do it 

personally; 

- if bullying occurs when the victim is alone (e.g. assaults, heavy jokes), try to stay close to her; 

- allow the bully the freedom to behave in a different way; 

- try to find out who the victims are beyond their appearance or role; 

- recognize their fears. 

 

 

Practical activity no. 1 
Duration: 60 min 

Type: Divide the class in small groups and debate about the best strategies to contrast bullying  

Objective: To raise awareness of bullying and how to fight against it 

Skills and abilities developed by pupils: understand the personal tools that anyone can use to cope with 

bullying, raise awareness around the problem and the way it is tackled, develop capacity to put themselves 

in other people shoes and to be able to react, express and be able to defend a personal opinion, respect, 

team building, be aware of the negative consequences of bullying 

A teacher will coordinate a debate in which he/she will ask what children can do if they are aware to a 

situation of bullying inside their own class. Children are encouraged to express their opinion, such as if it is 

useful to solve the problem inside the class, if it is better to involve the school system, if partners should be 

involved in this activity etc.. 

After this brainstorming, the teacher will introduce pupils to the EAN, the European anti-bullying network, 

where they can find information about the level of bullying in their country, and which are the best 

strategies to face this problem.  

http://www.antibullying.eu/it/digital-library 

http://www.antibullying.eu/it/digital-library
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Following this content, the teacher will divide children in small groups and to try to define what they now 

think about the best strategy to fight against bulling. At the end of the activity, all the groups will tell to the 

others, what they have elaborated, and will try to find the better strategy to fight against bullying.  

 

 

Practical activity no. 2 
Duration: 45/60 min 

Type: Watching an explicative cartoon on bully  

Objective: To understand how to tackle with bullying 

Skills and abilities developed by pupils: Stimulate children's imagination, develop strategies to combat 

against bullying, express and be able to defend a personal opinion, listen and respect other children's 

opinion, develop a civic sense in contrast negative behaviors. 

The teacher will ask to pupils about the strategies to contrast bullying and if they think that some of them 

work better than others. 

After a brief brainstorming in which pupils are stimulated to express their opinion, the following cartoon 

will be presented to pupils: 

Ways to stop bullying: https://www.youtube.com/watch?v=ynTuA_tlZDE 

After this activity, pupils will be encouraged to debate on what they have learnt from it and to discuss it 

together. They will be stimulated to add their personal opinion about the video and what they have learnt 

from the video and if now they are more aware about this issue. 

 

 

Practical activity no. 3 
Duration: 60 min 

Type: Writing positive nicknames on a poster 

Objective: Increase the positive climate in a classroom  

Skills and abilities developed by pupils: reinforce pupils’ self-esteem, make pupils aware of themselves, 

listen and respect other children's opinion, develop a civic sense in contrast negative behaviors 

https://www.youtube.com/watch?v=ynTuA_tlZDE
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For this activity, ask students to write down a list of names that they do not wish to be called, such as 

nickname, street name, etc... Have them turn their sheets into you so that you are aware of their 

preferences. Then, ask them to make a poster with the name that they prefer to be called and write down 

the positive attributes associated with their name. Let them decorate the poster whit colors and figures, 

and display it within the classroom.  

This exercise minimizes name-calling and also helps the students feel like they are being respected by both 

their teacher and classmates. The activity is aimed to stimulate pupils self-esteem and to make them more 

confident on themselves. 

 

Practical activity no. 4 
Duration: 60/120 min 

Type: Writing a list of questions for classmates 

Objective: Increase the positive climate in a classroom  

Skills and abilities developed by pupils: reinforce pupils’ self-esteem, reinforcing the positive climate in the 

school, minimize the risk that bullying occurs, listen and respect other children's opinion, develop a civic 

sense in contrast negative behaviors  

One of the best ways to prevent bullying within the classroom is to help students feel more comfortable 

with one another. Oftentimes, bullying results when students see each other as strange or different. 

With this activity, create a list of interview questions that will be provided to each student. Pair off the 

students in the class and ask them to interview one another. Challenge them to find one thing that they 

have in common with that student. Then, the students should introduce their partner to the class. This 

helps everyone establish a personal connection within the classroom and can minimize bullying right at the 

start of the school year. 
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LEARNING UNIT C - ANTIBULLYING POLICIES, GOOD INTERNATIONAL PRACTICES 
C1 HOW IS THE BULLYING PROBLEM CONSIDERED AT INTERNATIONAL LEVEL? 

1. long-standing phenomenon (Olweus, 1978);a very widespread risk behaviour: today it is estimated 

that around 200 million children and young people in the world are abused by their comrades 

(Statement by Kandersteg, 2007); 

2. one of the most significant phenomena of group deviance: used as a kind of script, that is a 

sequence, stereotyped, in which the actors play established roles (Menesini, Fonzi, Caprara, 2007); 

3. a public health problem that needs to be addressed (Srabstein and Leventhal, 2010).  

 

C2 HOW THE WORLD HEALTH ORGANIZATION DEFINES BULLYING? 

Bullying (including cyber-bullying) is unwanted aggressive behaviour by another child or group of children 

who are neither siblings nor in a romantic relationship with the victim. It involves repeated physical, 

psychological or social harm, and often takes place in schools and other settings where children gather, and 

online. 

 

C2.1: WHAT HAS BEEN DONE? 

In May 2016 the World Health Assembly issued a resolution on the role of a global health system in 

response to address interpersonal violence, in particular against women and girls, and against children.  

The World Health Organization (WHO) has put in place a series of actions ranging from monitoring and 

collecting data on the phenomenon of bullying, to the definition of policies and operational tools. 

Within the WHO, bullying is identified as a form of violence against children, even if it is perpetrated by 

peers. 

 

C2.2: WHICH STRATEGIES CAN BE IMPLEMENTED TO PREVENT AND CONTRAST VIOLENCE? 

The WHO intervention strategy to prevent and contrast violence against children is based on identifying the 

risk and protection factors present at various levels: individual, relationship, community, society. 

It has developed and endorsed an evidence-based technical package called INSPIRE: Seven strategies for 

ending violence against children. 

 

C2.3: WHAT IS INSPIRE? 
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INSPIRE is a package that includes actions that at various levels can prevent and combat violence against 

children. It is based on the analysis of the various economic, legal, social and cultural factors that can favour 

and support violence against children. 

Each letter of the word INSPIRE stands for one of the strategies, as well as many different types of violence,  

and benefits in areas such as mental health, education and crime reduction. 

 

C2.4: WHAT ARE THE 7 INSPIRE STRATEGIES? 

The seven strategies are: 

1. Implementation and enforcement of laws (for example, banning violent disciplines); 

2. Norms and values change (for example, altering norms that condone the aggressive behaviour 

between boys); 

3. Safe environments;  

4. Parental and caregiver support (for example, providing parent training); 

5. Income and economic strengthening (such as microfinance and gender equity training); 

6. Response services provision (for example, receiving appropriate psychosocial support); 

7. Education and life skills. 

 

Although INSPIRE is a set of strategies that are transversal to all the phenomena of violence against 

children, it should be noted that even in the phenomenon of bullying, this multiplicity of factors is relevant. 

 

C3 WHAT ARE THE MOST IMPORTANT ANTI-BULLYING PROJECTS AT INTERNATIONAL LEVEL? 

Internationally, many prevention and intervention projects against bullying at school have been 

experimented and implemented since the 1980s. 

Among the most important projects we mention: 

1. Olweus Bullying Prevention Program (OBPP), 

2. The British anti-bullying intervention program, 

3. The Canadian ant-bullying intervention program, 

4. The Flemish anti-bullying intervention program. 

Among these, the Olweus program has been used as a model for all the others that are structured in a 

similar way, although they foresee some differences. 
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C3.1: WHAT IS OLWEUS BULLYING PREVENTION PROGRAMME? 

Olweus bullying prevention program (OBPP) includes school, classroom, individual, and community 

strategies that create a safe and positive school climate, improve peer relations, and increase awareness. 

This anti-bullying program offers activities designed for use in elementary, middle, junior and high schools. 

 

C3.2 WHICH ARE OBPP GOALS? 

The Olweus bullying prevention program is designed to improve peer relationships and create a positive 

school climate to foster learning and cooperation. The objectives of the program include: 

1. Reducing bullying problems among students; 

2. Prevent the development of new bullying problems; 

3. Achieve better peer relationships at school. 

 

C3.3 WHAT ARE THE STEPS OF THE PROGRAM? 

According to the author, it is important that some prerequisites are met to start the program: 

1. Awareness of the objectives; 

2. Involvement in their achievement. 

The program provides for diversified interventions at various levels: schools, teachers, individuals and 

communities. 

At school level the goal is to develop attitudes and create the conditions to mitigate the magnitude of the 

phenomenon by preventing the development of further problems. The intervention at school level 

includes: 

1. administration of a questionnaire, 

2. a day of debate on the subject of bullying, 

3. supervision during interval / canteen, 

4. preparation of more equipped and adequate spaces for recreation, 

5. telephone contacts, 

6. meetings between teachers and parents, 

7. teacher study groups for the development of a good school top, 

8. meetings between parents. 
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At the class level, specific interventions are implemented: 

1. Clarifications of the rules on bullying, 

2. systematic class meetings, 

3. use of cooperative learning methodologies, 

4. realization of common positive activities, 

5. meetings between teachers, parents and students. 

At the individual level the goal is to change the behaviour of bullies and victims through: 

1. in-depth interviews with victims and bullies, 

2. interviews with the parents of the students involved in bullying, 

3. use of imagination by teachers and parents and help from neutral pupils. 

 

C3.4 IS OBPP EFFECTIVE? 

Starting from its first experimentation 35 years ago in Norway, the programme OBPP has been 

experimented in school of all over the world (USA, England, Australia) and researches and studies have 

been carried out in order to evaluate its effectiveness with respect to the decrease of bullying. 

The data showed that the results of the Olweus program are: 

1. the reduction of bullying, 

2. the increase in reporting of bullying, 

3. the increase in the perception of students that teachers are sensitive to the theme of bullying, 

4. improvement of the school climate and relationships in the school. 

 

C3.5 WHAT ARE THE CHARACTERISTIC OF OTHER PREVENTIVE PROGRAMS? 

The British Anti-bullying prevention program (Sheffield Project) intends to develop a whole school policy 

against bullying. It includes curricular activities, interventions in bullying situations and the reorganization 

of play time and launch break times. It uses the shared concern method with pupils involved in bullying and 

involves parents in the development of a bullying school policy. 

The Canadian anti-bullying intervention program works at school, parental, class level and at the individual 

level on bullies and victims. Use the moral approach and social support in the treatment of bullying victims. 
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The Flemish anti-bullying intervention presents activities at school level, at the class and individual level. It 

uses methods such as emotional help and assertiveness training for victims of bullying. For bullies use 

repair procedures. 

 

C4 WHAT ARE THE MOST RECENT PROJECTS? 

The use of new technologies has created a new form of bullying: cyberbullying. The most recent projects to 

prevent and combat bullying take into consideration the role of ICT both as a possible risk element and as a 

tool for prevention, information, support and advice. 

Among the most recent projects we can mention Kiva and a series of projects like the EAN or Cybersafe 

network that work against bullying and cyberbullying. 

 

C4.1 WHAT IS THE KIVA PROGRAM? 

It is a program for prevention and intervention on bullying at school. The term "KiVa" comes from: Finnish 

kiusaamista vastaan, which means "against bullying" - kiva also means "nice". Born for both the prevention 

of bullying and its management in cases where it is already present, KiVa wants to be a tool that schools 

can use to deal with the problem of abuse and bullying by students bullies against victims. 

The program also aims to keep the school monitored and to verify the results it obtains thanks to its use, 

going beyond the concept of the school year, but becoming an integral part of it. 

 

 C4.2 WHAT ARE THE ASSUMPTIONS OF THE KIVA PROGRAM? 

The basic assumptions of the program are: 

1. We do not necessarily need to change the victims, but making them "less vulnerable"; 

2. Influencing the behaviour of classmates can reduce the rewards gained by the bullies and 

consequently, their motivation to bully in the first place; 

3. However, the victims need to feel that they are heard and helped by the adults at school; 

4. The bullies need to be compared to their unacceptable behaviour. 

 

C4.3 WHAT ARE THE STEPS OF THE KIVA PROGRAM? 
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Kiva previews interventions at school level. At teacher, parent and group level, it distinguishes between 

universal actions that aim at the prevention of bullying and indicated actions, when the bullying has already 

occurred. 

Universal actions for: 

1. Students are: 

 KiVa survey on students, 

 Program start, 

 Lessons, 

 KiVa Video Games, 

 Billboards -– Poster. 

2. Parents are: 

 Letter of introduction to parents and communications, 

 Evening together at school, 

 Guide for parents online. 

3. School staff are: 

 Meeting with the staff, 

 Highly visible jackets for the control of recreation, 

 The program is supported by specific training that uses co-active, self-reflexive, simulation and 

game methodologies for all students both in presence and online. 

 

 C4.4 WHAT IS ITS EFFECTIVENESS? 

The KiVa anti-bullying program in Finland provides ways to enhance empathy, self-efficacy and support for 

the victimized peers. KiVa schools implementing the program. Developed in the University of Turku in 

Finland, with funding from the Finnish Ministry of Education. 
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Although KiVa shares some elements with other existing anti-bullying programs, it has many innovative 

elements that differentiate it from them. First, KiVa includes a broad and encompassing array of concrete 

and professionally prepared materials for students, teachers, and parents. Rather than offering "guiding 

principles" to school personnel, it provides them with a whole pack of activities to be carried out with 

students. Second, KiVa harnesses the powerful learning media provided by the Internet and virtual learning 

environments. Third, KiVa focuses on the bystanders, or witnesses of bullying, self-efficacy, and efforts to 

support the victimized peers among the students. 

C5 WHAT ARE THE PROJECTS OF CONTRAST TO CYBERBULLYING? 

Between projects and websites that oppose cyberbullying we remember: 

1. ThinkUKnow - an extensive education program created by the Child Exploitation and Online 

Protection Center and currently aimed at the school age groups from 11 to 16 years. The program 

provides advice and information on a range of technology issues, including gaming and 

cyberbullying. ThinkUKnow consists of education resource packs for teachers and others who work 

with children. It also contains an interactive website for children and young people. 

2. The "Delete cyberbullying" project, through the collaboration of international partners, contributes 

to the development of a common approach in risk prevention and in the dissemination of 

information and guidelines aimed at families, parents, children and interested stakeholders on 

cyberbullying. The project aims to create an exchange of good practices that allow common criteria 

to be found in the recognition, control and prevention of phenomenon, especially in schools and 

families. 

3. The ECPR project aims to analyze the forms of bullying related to the school world and the social 

dynamics between pre-adolescents and adolescents, with particular attention to cyberbullying 

(cyberbullying) and to the impact this has on the pro-social behaviours between even. The project 

also aims to create new tools for assessing traditional bullying and cyberbullying and forms of 

aggression in the school context, examining their impact on the roles of the different actors 

involved in these phenomena. Finally, the project analyzes the contextual and cultural factors in 

which the traditional bullying of cyberbullying occurs, proposing some prevention strategies for 

these phenomena. 
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4. The ECIP project represents a deepening and an extension of the activities proposed by "An 

investigation into forms of peer-peer bullying at school in pre-adolescent and adolescent groups: 

new instruments and prevention strategies". The first objective of the project was the study of the 

characteristics and diffusion of cyberbullying in Europe (Italy - Emilia-Romagna and Calabria -, 

Spain, England, Greece, Germany and Poland) among secondary school adolescents. Starting from 

the results obtained, the second objective of the project was the planning of interventions on 

adolescents at risk of violence, with the aim of promoting the development of pro-social 

behaviours, reducing antisocial behaviour and the involvement of adolescents in cyberbullying. 

Finally, the last objective is the dissemination of the results obtained with the creation of guidelines 

for Europe. 

5. The "Tabby" project, funded by the Daphne program, aims to protect adolescents from 

involvement in cyberbullying phenomena. To achieve this goal, project promoters developed and 

disseminated tools able to assess the threats of involvement in cyber bullying / stalking and sexting 

dynamics and subsequently extended the results obtained with the first "Tabby in internet" project 

to new partner countries, through the realization of the next "Tabby Trip in EU" project. Within the 

project a special toolkit dedicated to students, teachers, consultants and parents was also 

developed, aimed at identifying and assessing the credibility and threat of threats, managing the 

risk associated with involvement in online bullying and resolution. of cases identified or reported. 
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6. The CyberTraining project has developed a training manual for trainers on cyberbullying to provide 

them with clear guidance, support and resources for understanding and intervention in the event 

of cyberbullying. The training manual mainly addresses trainers from all over Europe working with 

schools, parents and young people affected by or dealing with bullying at various levels. The project 

places a particular emphasis on the involvement of the target group, ie the trainers. Furthermore, 

in the initial phases of the project, experts in the field of school bullying and violence were involved 

through information and communication technologies on the one hand (ICT) and Internet security 

on the other. The training manual for trainers is a practical guide in eBook format, formed by an 

introduction to the definition of cyberbullying and its various types and forms, with a careful 

examination of the situation in the various European countries. The guide includes a section on 

approaches, initiatives and best practices in Europe. The other chapters provide practical advice for 

working with schools, parents and young people. In the final section of the manual there is a 

complete collection of references, links and other resources. 

7. School Safety Net is a project funded by the European Commission under the Life Long Learning 

program focusing on the prevention of early school leaving in 4 thematic areas: 1) preventive 

identification of students at risk, 2) integration of immigrant students, 3) support for students with 

learning difficulties, 4) prevention of bullying. The project is divided into four main activities ranging 

from the collection of stories, projects, successful initiatives concluded or in the execution phase, 

the selection of training products and publications useful to the recipients of the project up to the 

sharing of teachers' experiences. The project is aimed at schools, teachers, managers, students and 

parents. 

 

C5.1 WHAT ARE THE ESSENTIAL ELEMENTS IN THE PROJECTS TO CONTRAST CYBERBULLYING? 

Cyberbullying prevention projects should focus on at least these 5 key elements: 

1. understanding and talking about cyberbullying and the ways in which it differs from other forms of 

bullying. Young people and their parents should be aware of pupils' responsibilities in their use of 

ICT, and what the consequences are for misuse. 
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2. updating existing policies and practices - review and update the school's anti-bullying policies and 

other relevant policies - for example, policies on behaviour, pastoral care and e-learning strategies. 

Schools should keep records of any incidents of cyberbullying. This is a disincentive project for 

people with disabilities. 

3. making reporting cyberbullying easier - schools should provide and publicize different ways of 

reporting cyberbullying as a student council taskforce, peer reporting, anonymous reporting - and 

provide information about contacting service providers directly. 

4. promoting the positive use of technology - and to increase the potential of personal learning by 

making it more flexible, creative and accessible. Schools should promote and discuss 'netiquette', e-

safety and digital literacy. 

5. evaluating the impact of prevention activities. 

 

C6: WHAT ACTIONS ARE SUPPORTED BY THE EUROPEAN UNION? 

At European level, the interest towards bullying began in 1987 when a seminar was organized by Errling 

Roland in Norway to present the results of the projects carried out by Olweus in Norwegian schools. 

Andrew Mellor, who took part in the event, said the seminar "[...] demonstrated, through the presentation 

of research on Norwegian schools, how it was possible to reduce the level of bullying in schools. This 

challenged the widespread belief that bullying was an inevitable component of the growth of children and 

also provided a model that allowed to activate a process of development of strategies and resources ". 

This first seminar gave rise to a series of interventions and projects aimed at preventing and combating 

violence at school. In particular, in 2001 the Connect UK-001 project was funded, whose main objective was 

the presentation of national reports on the situation regarding bullying and violence in schools at the time 

of the start of research (2001). 

In 2003, "A Review of Scientifically Evaluated Good Practices of Preventing and Reducing Bullying at Schools 

in the EU Member State" was published, funded by the European Commission and implemented by the 

Anti-Bullying Research and Resource Center of Trinity College, Dublin. 

Based on the analysis of the data presented in the Revie, it is possible to group the EU Member States in 

three large groups, depending on the size, value and results of measures taken to combat bullying in 

schools. 
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A first group, which includes Finland and Sweden, is the most active in this regard; then there is another 

one, which includes the United Kingdom, Ireland, Belgium, Germany, Holland, Italy, France and Austria, 

which is positioned in the middle and, finally, the third, which includes Denmark, Luxembourg, Portugal, 

Spain and Greece seems to be the group of States that are least active in the prevention and transference 

to bullying. 

Despite this marked growth in the planning of anti-bullying interventions in schools in Europe, however, 

there is still much to know about how to design and implement programs that they are really effective, 

taking into account also the findings of studies carried out in different countries. 

 

C6.1 WHICH ARE THE MAIN ACTVITIES CARRIED OUT BY EU? 

Among the activities promoted by the European Union it is important to remember: 

1. in 2004 the European Charter for Democratic Schools without Violence is a project that aims to 

promote the values of democracy and non-violence in all schools of the European Union. The 

charter sets the stage for the promotion and implementation of projects and activities to combat 

bullying and violence at school as it states that all members of the school community have the right 

to a safe and peaceful school. Everyone has the responsibility to contribute to positive and inspiring 

environment for learning and personal development. In addition, every case of violence is 

investigated and dealt with promptly, and followed through irrespective if students or any other 

members of the school community are involved. 

2. In 2012 the Institution of a European Day against Bullying and Scholastic Violence through a written 

declaration states:  

a) Violence is one of the most common violations of fundamental rights, which represents a 

serious threat to the victims of development and physical and mental health;  

b) Children are the most vulnerable group in society, and should be offered as a safe 

environment with the child's best interests as its focus;  

c) Physical, verbal, sexual and psychological violence, including threats and physical 

punishment, are flagrant violations of children's right to life, safety and dignity;  

d) The Commission is called upon to support the establishment of a European Day against 

Bullying and School Violence;  
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e) The United States of America, the United States Convention on the Rights of the Child, are 

encouraged to take appropriate measures to protect children from all forms of physical 

and psychological violence, including cyber bullying, teachers, carers and society as a 

whole to prevent and combat bullying;  

f) The Member States are urged to support lifelong training for professionals working with 

children and encouraging active participation by young people - in practice peaceful 

dispute resolution; 

3. In 2011 (reconfirmed in 2013) , the publication of an EU Agenda of the Rights of Child, which sets 

the guidelines for child protection interventions at European level. 

 

C6.2 WHAT DOES THE EUROPEAN UNION DO TO CONTRAST BULLYING AT THE MOMENT? 

In recent years, the European Union has implemented many projects to prevent and combat bullying and, 

thanks to the financing of these activities, international networks have been created to combat bullying. 

In recent regulations and resolutions the accused to the phenomena of violence is a recurring theme, but 

there is no unitary normative framework that can act as a basis for an effective fight against bullying. 

For instance, Community legislation on the protection of personal data also applies to acts of bullying 

through the Internet, telephone and any means of communication. In these regulations sanctions are also 

imposed for acts that involve identity theft and persecutory acts. 

The European Data Protection Supervisor emphasized how such legislation can be effectively applied to 

protect people from cyberbullying. 

The Parliament and the European Council have scheduled a discussion in 2014 of reforms of Community 

legislation in order to extend protection for victims of persecution via the Internet. 

The European Commission has promoted agreements to combat bullying with the leading global social 

network providers, including Facebook and Myspace. 

With the Daphne European Union Program, actions to combat violence are financed every year, including 

via the Internet, against minors. 

The actions vary from exchanges of good practices between European countries, awareness campaigns, 

data collection of the phenomenon of bullying in the network and comparative research. 

 

C6.3 WHICH TOOLS HAVE BEEN CREATED BY THE COUNCIL OF EUROPE? 
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The Council of Europe has developed a number of educational tools aimed at assisting professionals and 

children in building a safe learning environment: 

1. Violence Reduction in Schools Training Pack (2009); 

2. Compass: a Manual on Human Rights Education with Young People; 

3. Compasito, a Manual for Human Rights Education for Children; 

4. Education for Democratic Citizenship/Human Rights Education Pack addressing topics from teacher 

training and democratic governance in schools to quality assurance and policy development and 

implementation; 

5. “Living democracy”, a series of manuals developed for work in classrooms. 

 

C6.4 WHICH ARE THE EUROPEAN NETWORKS AGAINST BULLYING? 

It is possible to find information and matrices related to bullying and projects carried out within the 

European Union in terms of bullying by referring to these networks: 

 E-ABC (Europe Anti-Bullying-Project) 

http://www.e-abc.eu/en/bullismo/ 

 Delete Cyberbullying, http://deletecyberbullying.eu/ 

 ARBAX against xenophobic bullying at school, 

http://www.schoolbullying.eu/en 

 European Anti-bullying Network, made up of 17 organizations from different EU member states, 

including Telefono Azzurro, http://www.antibullying.eu/it 

 Stop Bullying Now: Shares information from government agencies, including the Departments of 

Education, Justice, and Health and Human Services, on how kids, teens, young adults, parents, 

educators and others in the community can prevent or stop bullying. 

 Safe and Supportive Schools Technical Assistance Centre 

Provides information about the U.S. Department of Education’s Safe and Supportive Schools Technical 

Assistance Centre’s training and technical assistance, products and tools, and latest research findings. 

 

 

http://www.e-abc.eu/en/bullismo/
http://deletecyberbullying.eu/
http://www.schoolbullying.eu/en
http://www.antibullying.eu/it
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Practical activity no. 1 
Duration: 60 min 

Type: Learning by a videogame  

Objective: To raise awareness about the phenomenon of cyberbullying trough a videogame 

Skills and abilities developed by pupils: advantages of videogames to raise awareness, learning associated 

with a memory, the importance of dealing with observers in bullying, avoiding passive observers and 

making observers act in favor of the victim., stimulate children's imagination, develop capacity to put 

themselves in other people shoes and to be able to react 

This activity is developed making children play with an interactive video game. This activity needs a 

computer area to be developed, and is aimed for children from the age of 12 to 17.  

The videogame is a graphic adventure where the player is placed in the situation of a person who suffers 

harassment in their day to day school. In this way, the player can experience these situations in first person, 

but in a safe way. It also allows you to experience firsthand some of the feelings of the victims of 

harassment, as well as to make players reflect on the consequences of their actions. In the game, students 

can make decisions in dialogues that affect the story of the game and its end. After this brief brainstorming, 

the following cartoon will be presented to pupils: 

This experience is aimed to stimulate a personal opinion about the situation they are watching in the video, 

and the responsibility they have in making decisions. 

This activity is based on the game Conectado, which has been developed in other project in Spain,  

#juegoserio: https://www.youtube.com/watch?v=zyptz8KEKVA 

 

Practical activity no. 2 
Duration: 45/60 min 

Type: Debate with students  

Objective: To raise awareness about the phenomenon of bullying trough a debate 

Skills and abilities developed by pupils: the importance of dealing with observers in bullying, avoiding 

passive observers and making observers act in favor of the victim., stimulate children's imagination, 

develop capacity to put themselves in other people shoes and to be able to react 

https://www.youtube.com/watch?v=zyptz8KEKVA
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The teacher will ask to pupils about the issue of cyberullying, if they know it and how is it possible to 

contrast it.   

In this way, children are so encouraged to express ideas, if they have heard about this issue and to try to 

define the strategies to contrast it. 

After this brief brainstorming, the following video will be presented to pupils: 

Cyber-bullying Facts – Top 10 Forms of Cyber Bullying: https://www.youtube.com/watch?v=0Xo8N9qlJtk 

After this video, pupils will be encouraged to debate on what they have learnt from it and to discuss it 

together. They will be stimulated to add their personal opinion about the video, if they can now define the 

differences between bullying and cyberbullying and which is the best strategy to tackle with this problem.   

Practical activity no.3 
Duration: 60 min 

Type: Organizing a frontal lesson on cyberbulling  

Objective: Be able to understand the difference between bullying and cyberbullying 

Skills and abilities developed by pupils: raise awareness on two important issues, give to children a clear 

explanation of different phenomenon in order not to make confusion. 

The teacher will ask to pupils about the issue of cyberullying, and bullying if they know it and how is it 

possible to contrast it.  He/she will ask then to write on a paper all the differences they have found. In this 

way, children are so encouraged to express ideas, if they have heard about this issue and to try to define 

which characterizes both phenomenon. 

After this brief brainstorming, teacher will introduce pupils to these two sources 

https://www.coe.int/en/web/children/bullying#{%2212441005%22:[0]} 

https://www.coe.int/en/web/no-hate-campaign/national-campaigns1 

The teacher will give time to students to confront both sources, to then ask children to give their opinion of 

the differences between bullying and cyberbullying and which is the best strategy to tackle with this 

problem. 

In order to make those differences more clear, a short video will presented to students. The video aims to 

explain the difference between those two issues.  

Bullying VS Cyberbullying: https://www.youtube.com/watch?v=PA9dPaz_qJQ 

https://www.youtube.com/watch?v=0Xo8N9qlJtk
https://www.coe.int/en/web/children/bullying#{%2212441005%22:[0]}
https://www.coe.int/en/web/no-hate-campaign/national-campaigns1
https://www.youtube.com/watch?v=PA9dPaz_qJQ
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Practical activity no. 4 
Duration: 60/120 min 

Type: Debate with students after a video 

Objective: To raise awareness about how to fight cyberbullying 

Skills and abilities developed by pupils: increased self-esteem, in personality, in self-confidence, ability to 

react to difficult situations, acquire tools to counteract negative behaviors such as cyberbullying. 

The teacher will ask to pupils if they were aware of a phenomenon of cyberbullying, what would they do to 

counter it, and with which tools?   

After this brief brainstorming, the following video will be presented to pupils: 

How to Beat Cyberbullies: https://www.youtube.com/watch?v=Jwu_7IqWh8Y 

After this video, the teacher will stimulate pupils to give their opinion of what they have learnt from the 

video, if they are more aware of the problem and of the strategies to fight against it. 
 

https://www.youtube.com/watch?v=Jwu_7IqWh8Y


 

 

Promoting students’ engagement  
in the prevention of bullying in schools 

238 
 

 

Learning unit: D 

HOW TO IMPLEMENT AN ANTIBULLYING POLICY 

 

D1 WHAT DOES IT MEAN ANTIBULLYING POLICY? 

What is the Anti-bullying Scholastic Policy in practice? We could say that it consists in the conscious, 

deliberate and organized act with which the school, in all its components, establishes that bullying is not 

acceptable in any form and that all the preventive and rehabilitative measures necessary to combat it will 

be implemented. 

 

D1.1: WHAT ARE THE FUNDAMENTAL ELEMENTS OF AN ANTIBULLYING POLICY? 

In concrete terms, an Anti-Bullying Scholastic Policy is based on three fundamental elements: 

1. Anti-bullying ethos. The first element consists of a basic choice of values, consisting in repudiating 

any form of aggression and lack of respect both among students and between the latter and the 

adults. 

2. Involvement of all school components. The second step involves the involvement of all those who 

live in the school community: teachers, auxiliary and administrative staff, pupils, parents, etc. Only 

in this way the response to bullying becomes a shared and organized position. 

3. Plurality of tools. Finally, the intervention against bullying requires a multiplicity of tools, which can 

be used each time in a specific way according to the characteristics of the bullying episode and the 

subjects involved. 

 

D1.2: WHY ARE THESE ELEMENTS IMPORTANT? 

The respect of these three basic options allows the exit from the continuous state of emergency, in which 

the episodes of bullying are considered exceptional and treated in an impromptu and improvised manner.  

 

D2: WHICH ARE THE STEPS TO TAKE TO IMPLEMENT ANTIBULLYING POLICY? 

1. Creation of the anti-bullying theme, 
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2. Analysis phase of the problem, 

3. Awareness raising phase at school, 

4. Development of school policy, 

5. Maintenance of school policy. 

 

D2.1: WHO MUST PARTICIPATE IN THE ANTIBULLYING TEAM? 

An effective team should include: 

5-6 teachers; 

2-3 parents; 

1-2 territorial services specialists (they may be psychologists, educators or any other figure of the local 

services, dealing with the developmental age. This presence immediately favours the insertion of the school 

into a network of institutions, rather than remaining isolated in the anti-bullying action); 

1-2 students (finally, the component of the students should not be neglected, especially in high schools, in 

this way, in fact, the credibility of the path is increased even among the boys, giving them precise 

responsibilities, without relegating them to a passive position). 

D2.2: IS A SPECIFIC TRAINING NECESSARY? 

The functions and responsibilities of the team require a basic preparation, which allows the members to 

acquire the knowledge and skills necessary to deal with the 'bullying' phenomenon and to guide the entire 

scholastic process. 

 

D3: WHY IS IT SO IMPORTANT TO ANALYZE BULLYING AT SCHOOL? 

This step has some main functions: 

1. It allows to have a vision of the phenomenon as it occurs concretely in its qualitative and 

quantitative aspects; 

2. It provides a baseline, ie, an initial evaluation of the problem, with which to compare the effects of 

the various interventions that will be adopted; 

3. finally, acts as a powerful motivator for change for all school components: teachers, parents, 

students, etc. 

 

D3.1: WHERE TO START? 
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The starting point can be to identify the level of the school awareness: 

1. Any. The school does not consider bullying a phenomenon to be dealt with, or considers that it is 

not a resolvable problem anyway. Therefore, it has neither an anti-bullying policy nor special 

preventive or re-education strategies. Any episodes of aggression are dealt with at the same 

moment, without planning specific actions in advance. Similarly, no particular attention is paid to 

the repetitiveness of certain episodes 

2. Bureaucratic: the problem of bullying is tackled in a very bureaucratic manner, like a word to be 

included in some official document, but without particular operational repercussions. An 

affirmation of principle and nothing more. 

3. Voluntarily: The majority of teachers seriously consider the problem of bullying and undertake a 

series of strategies and educational paths to combat it. A great deal of energy is used, but a 

coherent and systematic framework of action is lacking. As a result, often implemented 

interventions are contradictory or short-range. 

4. Planned: It is the last stage, in which finally appears an anti-bullying policy designed and 

implemented from within the school and shared by all school members. In this way, the 

interventions are planned and integrated, focusing above all, on the development of skills in the 

students, rather than on the simple punitive intervention 

 

D3.2: HOW SERIOUS IS THE PROBLEM?  

To assess how serious the phenomenon of bullying within the school is,  various tools can be used: 

1. anonymous questionnaire for students, 

2. questionnaires for teachers or parents, 

3. analysis of environments, 

4. peer nomination (or collection of pupils' indications) 

5. interviews, 

6. official statistics. 

 

D3.3 WHAT DOES THE PEER NOMINATION CONSIST IN? 

Peer nomination can be a very effective strategy, but also a delicate one, to be used with particular care. In 

a very schematic way, it consists in giving each student a piece of paper, on which he must write: 
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- the three companions who have more friends / who are nicer / who are more prosocial; 

- the three companions who have fewer friends / who are more obnoxious / who are more 

aggressive. 

 

D3.4 WHAT ARE THE IMPORTANT INFORMATION TO BE COLLECTED? 

We should be able to collect three types of information: 

1. frequency of bullying episodes; 

2. Types and modalities (is it physical or verbal bullying? Does it occur concealed or in the presence of 

other students? Etc.); 

3. places and moments (in which environments manifests itself more frequently? And at what 

moments? For example, if it happens especially in the last hours of the day it might be useful a 

different teaching organization, which avoids relegating in those moments the activities less 

supervised by the 'adult). 

 

D4 WHICH ARE THE OBJECTIVES OF THE SENSITIZATION STEP? 

The objectives of this step are: 

1. to spread correct knowledge about bullying, its manifestations, the types and possible causes; 

2. disprove false myths and beliefs, which justify bullying; 

3. inform about the incidence of the problem at school. It is a matter of reporting the data that 

emerged in the previous phase; 

4. motivate an extended participation by teachers, students and possibly families. Moreover, it would 

be appropriate to involve also local institutions and institutions, in order to create a network; 

5. present the anti-bullying path you want to take, with positive effects both for the emotional well-

being and for the learning of the students; 

6. send a signal to the bullies. In other words, this awareness-raising phase sends a clear message to 

aggressive subjects: "we are gearing up to stop bullying. From now on no form of aggression will be 

tolerated at school ". 

 

D4.1 WHICH STRATEGIES CAN RAISE AWARENESS? 
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To raise awareness, it is necessary to work on the various actors of the school system: teachers, through 

dedicated discussion groups. 

It will therefore be necessary to provide: 

1. a discussion group of teachers, 

2. a group discussion of parents, 

3. a group discussion of the students. 

 

D4.2 WHAT ARE OBJECTIVES OF TEACHERS MEETINGS? 

The goal is to achieve the highest possible degree of educational coherence, by sharing at least the 

following points: 

1. a vocabulary related to bullying; 

2. some explanatory hypotheses; 

3. some strategies for managing problem situations. 

 

D4.3 WHAT ADVANTAGES THE INVOLVEMENT OF THE STUDENTS HAVE? 

The involvement of the students has numerous advantages: 

1. awareness of the problem is developed; 

2. increases the likelihood that pupils report bullying episodes, as they warn that the school is 

organizing itself effectively to help them; 

3. the solution proposal is favoured by the students themselves, thus increasing their motivation; 

4. a series of interpersonal communication and comparison skills are exercised, through reflection on 

what is bullying, how it manifests itself, how it is opposed, etc. 

 

D4.4 HOW CAN THE PARENTS BE INVOLVED? 

The main tool, to encourage the involvement of parents consists of a series of meetings, during which: 

1. the main issues of bullying are tackled highlighting their problematic and the modalities of 

intervention, 

2. illustrate the anti-bullying process that the school is building. The goal is to explain the logic and the 

reasons for this work. Furthermore, the ways in which the parents themselves are involved in the 

elaboration and implementation of the school policy must be made explicit. 
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D4.5 WHICH OTHER ACTORS CAN BE INVOLVED? 

The success of the anti-bullying school policy will depend partly on the ability to find resources in the 

territory. In order to achieve this goal, extended conferences can be organized to the whole community to 

which they belong, possibly including specific invitations to certain significant bodies. 

Some examples can be: 

 Your local authority anti-bullying lead or co-ordinator. 

 The local authority multi-agency anti-bullying steering group. 

 The Local Safeguarding Children Board. 

 Community Safety team. 

 Local voluntary sector groups or branches  

 

D4.6 WHY ARE THE PHASES OF AWARENESS AND MOTIVATION NECESSARY? 

If the awareness and motivation phase has been successful, increasing the participation of teachers, 

parents and students, it is finally possible to devote themselves to the concrete elaboration of the Anti-

Bullying Scholastic Policy. On the other hand, if the latter document is drafted in the absence of an 

expanded and motivated involvement, then the risk is to simply produce another piece of paper, which will 

never be implemented and which will end in a drawer. 

 

D5 HOW DO I  START WRITING THE SCHOOL ANTIBULLYING POLICY? 

There is no single way to elaborate the Anti-bullying Scholastic Policy. Nor is it possible to rigidly fix the 

components of it. These choices must be made according to the characteristics of the single school and 

based on the severity of the problem. 

It may be useful to consider 3 criteria: 

1. choices must be aimed at solving problems, 

2. the accuracy of the Policy must be combined with a necessary flexibility, which allows for any 

changes to be made; 

3. It is important that the Anti-Bullying Scholastic Policy always includes two components: a reactive 

and a proactive one. 
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D5.1 WHICH DIFFERENCE IS THERE BETWEEN REACTIVE AND PROACTIVE COMPONENT? 

The proactive component includes a series of preventive educational interventions and strategies, aimed at 

promoting a positive and cooperative climate in the school and in the classes. In this way, the probability of 

appearance of problematic behaviours is reduced. The reactive component, on the other hand, implies 

specific actions aimed at managing obvious situations of bullying. The goal, in this case, is to reduce the 

duration of aggressive episodes, as well as their consequences. 

 

D5.2 WHAT QUESTIONS SHOULD ADDRESS AN ANTIBULLYING POLICY? 

An anti-bullying policy should include at least the following points: 

1. educational approach of the school, 

2. school rules, 

3. definition of bullying, 

4. prevention strategies, 

5. methods of detecting bullying at school, 

6. methods of responding to bullying, 

7. resources available, 

8. responsibility of school members, 

9. verification systems. 

 

D5.3 WHY ARE THESE POINTS IMPORTANT? 

The points indicated are the minimal structure that allows you to inform and involve the entire school 

system in dealing with the issue of bullying. 

Clarifying tasks and responsibilities, defining shared procedures allows all actors to understand how to act, 

define a common language and feel supported by a regulation. 

 

D5.4 HOW TO DEFINE THE RULES? 

In the scholastic context the definition of the rules is fundamental, since it is precisely their definition (more 

rigid, less rigid, more or less specific) to determine the existence of phenomena of atression. 

Specifically, it is appropriate to define a few clear, motivated rules that provide for specific sanctions that 

can act as a deterrent to their transgression. 
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It is important that students are aware of school rules and for this reason it is appropriate to provide a 

dedicated time to share reading and explanation of school regulations. 

 

D5.5 WHAT EDUCATIONAL APPROACH TO ADOPT? 

As we have seen in previous learning units, various approaches to combating and preventing moral, legal 

and humanistic bullying can be used. The school should seriously reflect on what educational approach to 

adopt so that school politics can be consistently implemented in the school organism. 

In the first place we should evaluate how the school environment (organization of spaces, presence of 

laboratories, common areas, canteen areas) and the didactic organization (school entry and exit times, 

presence of extracurricular activities) can influence the realization of educational activities. 

It is also important that the chosen educational approach must take into account the pedagogical tradition 

of the School and the environment in which it is based. 

 

D5.6 HOW TO IDENTIFY THE ACT OF BULLYING? 

It is very important that in the anti-bullying policy the methods of monitoring and reporting of acts of 

bullying are defined. 

The subjects and the supervision areas of the students must be provided (interval, lunch break) and identify 

the responsible figures (teachers, tutors, coaches, auxiliaries). 

The methods for spontaneous reporting by students that guarantee confidentiality and accessibility must 

be provided and specified by the Antibullying-policy. 

 

D5.7 WHAT AND HOW SHOULD IT BE RECORDED? 

The information collection and management system must also be carefully designed. In other words, what 

data should the teacher collect, when an episode of bullying is reported: the people involved, the concrete 

behaviours implemented, the place and the frequency of the incident? Furthermore, it is important to 

define how to keep this information. For example, is a special card prepared? Is a computerized registration 

system kept? In any case, the reliability of the chosen procedures is fundamental. In other words, the data 

collected must not be lost, nor must it be accessible to anyone. 
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The effectiveness of this system has a double function. On the one hand, it allows us to fully understand the 

reported bullying episode, so as to plan the most effective educational and rehabilitative interventions. On 

the other hand, in the long term it allows an analysis of the trends of bullying phenomena, identifying any 

improvements or worsening of the situation. 

 

D5.8 HOW TO CHECK THE SUCCESS OF THE ANTIBULLYING SCHOOL POLICY? 

It is necessary to provide for the modalities of monitoring and verification of the implementation of the 

Anti-Bullying School Policy using quantitative indicators (eg. number of complaints, number of 

interventions, number of dropouts) and qualitative (interviews with teachers and parents). 

 

D5.9 HOW TO KEEP ANTIBULLYING POLICY ALIVE? 

A fundamental aspect of these types of interventions is the ability to keep alive the interest in these 

activities over time. The implementation of an anti-bullying school policy is likely to become, after the initial 

enthusiasm, a sheet of paper to refer to in cases of necessity. To avoid this it is important to involve local 

institutions and institutions that can contribute to the continuation of these activities, both through 

funding and stable collaborations. 

 

Practical activity no. 1 
Duration: 60/120 min 

Type: Debate with students after a video 

Objective: To raise awareness about how the steps to implement an anti-bullying policy 

Skills and abilities developed by pupils: Acquire tools to counteract negative behaviors such as 

cyberbullying, be aware that fighting against bullying requires several resources to mobilize, problems 

solving and monitoring 

The teacher will ask to pupils if they ever thought about a way to fight against bullying, and how they will 

act to contrast this phenomenon. Which is better to involve in such strategy, students, partners, 

institution? 
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The teacher will give some time to the class to discuss a bout this issue. After a short brainstorming, the 

teacher will present the following to pupils: 

ODE: Ohio School Anti-Bullying Policy Implementation: 

https://www.youtube.com/watch?v=_Y0h21zbcl0&t=190s 

The video give an example of how an anti-bullying policy was implemented in a school, in the USA, and 

which are the main steps they have been dues to implement it. After this video, the teacher will stimulate 

pupils to give their opinion of what they have learnt from the video, if they are more aware of the problem 

and of the strategies to fight against it. 

 

Practical activity no. 2 
Duration: 60/120 min 

Type: Organizing a frontal lesson on different type of anti-bullying policies 

Objective: To raise awareness about how different anti-bullying policy are implemented in different 

European countries 

Skills and abilities developed by pupils: Realize that there is no a best way to tackle with bullying, realize 

how this phenomenon is widespread, acquire tools to counteract negative behaviors such as cyberbullying, 

be aware that fighting against bullying requires several resources to mobilize, problems solving and 

monitoring 

The teacher will ask to pupils abo, and bullying if they know it and how is it possible to contrast it.  He/she 

will ask then to write on a paper all the differences they have found. In this way, children are so 

encouraged to express ideas, if they have heard about this issue and to try to define which characterizes 

both phenomenon. 

The foundamental tool that teachers can use is a document by the European Commission, European 

strategy to Prevent and tackle School Bullying, available at the following link: 

https://iamnotscared.pixelonline.org/files/strategy_european/EuropeanStrategy_EN_doc.pdf 

A document that allow the teacher to go in deeper concerning how different policies are implemented in 

different countries, giving to the students the capacity to realize how the issue is differently tackled based 

on the context. 

https://www.youtube.com/watch?v=_Y0h21zbcl0&t=190s
https://iamnotscared.pixelonline.org/files/strategy_european/EuropeanStrategy_EN_doc.pdf
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Practical activity no. 3 
Duration: 60/120 min  

Type: Simulation of a real decision making process concerning how to implement an antibullying policy 

Objective: To show how a real process of decision making process works 

Skills and abilities developed by pupils: Realize that there may be different strategies to fight against 

bullying, realize how is difficult to organize such strategy, acquire concrete tools to taking decisions in a 

decision making process, don’t be afraid to express their opinion in their team and in public, team building, 

respect, problems solving and monitoring 

We simulate the situation that an episode of bullying has occurred in the School. 

The class is divided in small groups that are going to be the different antibullying teams. Each member of 

such group play a different role inside the team, so there are going to be teacher, a psychologist, a parent, 

a representative of local institutions and a specialist from territorial services.  

Inside each one of these groups, a different strategy to tackle with bully is defined. At the end of this first 

part, all group will present to the others the personal strategy they have developed to face the problem. At 

the end of all the presentation, each group will vote the strategy that consider the best to contrast bully. 

The strategy that is going to obtain more votes is going to be considered the most efficient by the class. 

 

Assessment 
 

1) Which one of these is not a tool to manage an anti-bullying policy? 

1- Anti-bullying ethos, which means a choice of values 

2- Involvement of all school components 

3- The existence of a “single way” in order to implement different projects  

 

2) Which one of these is not a component of the anti-bullying team? 

1- Parents 

2- Politicians  

3- Territorial service specialists  
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3) Which is the aim of a Reactive anti-bullying policy? 

1- To establish sanctions for bullies  

2- To reduce the probability of appearance of problematic behaviors 

3- To reduce the duration of aggressive episodes  

4) Which is the European milestone in the fight against bullying? 

1- The Lisbon Treaty  

2- The Maastricht Treaty  

3- The Schengen Agreement 

 

5) Which concept is defined in ART.3 of the UNCRC? 

1- Non discrimination 

2- Child’s best interest  

3- Equal opportunities  

 

6) Which is the Safer Internet Day main goal?  

1- To prevent children to use mobile phones 

2- To promote a safer use of the Internet 

3- To limit the freedom of thought 

 

7) Which is the best method a psychologist can use in schools? 

1- Socio affective education method  

2- Multidisciplinary education method  

3- Rigby method 

 

8) Which one of these is not a group class intervention? 

1- Curricular approach 

2- Peer counselling 

3- Support group method  

 

9) Which one of these is not a competence of the class board?  

1- To share observations and information 
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2- To Establish intervention strategies 

3- To reject the bully from participating to all the activities 

 

10) At international level, bullying is defined as: 

1- A normal behavior 

2- A group deviance problem  

3- A more frequent phenomenon among women than men 

 

11) Which has been the most successful anti-bullying policy method?  

 

1- The Canadian anti-bullying intervention program 

2- The Olweus anti-bullying prevention program  

3- The British anti-bullying intervention program 

 

12) Which one of these elements is not part of the policies against cyber bullying? 

1- Updating existing policies 

2- Fostering laws against the liberty of on-line expression  

3- Promoting the positive use of technology 

 

 

References 
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• Chart of fundamental rights of the European Union 
• The Lisbon Treaty 
• The European Social Charter (1961) 
• United Nations Convention on the Rights of the Child (UNCRC) ART 19 
• DIRECTIVE 2012/29/EU of the European Parliament 
•  DIRECTIVE 2012/92/EU of the European Parliament 
• DIRECTIVE (EU) 2016/800 of the European Parliament 
• European Council Recommendation (2018) 
• European Convention on Human Rights (1950)  
• European Social Charter (1961) 
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Essays 

 www.progettoadolescenza.it, Bullismo: la definizione scientifica  

Video 
 Bullying - Have you already been in such situation? - Beat Bullying - https://youtu.be/e5sB7mndfrQ  
 Ways to stop bullying - https://www.youtube.com/watch?v=ynTuA_tlZDE 
 #juegoserio - https://www.youtube.com/watch?v=zyptz8KEKVA 
 Cyber-bullying Facts – Top 10 Forms of Cyber Bullying - 

https://www.youtube.com/watch?v=0Xo8N9qlJtk 
 How to Beat Cyberbullies - https://www.youtube.com/watch?v=Jwu_7IqWh8Y 

 
Essays 

 www.progettoadolescenza.it, Bullismo: la definizione scientifica  
 www.isispertini.gov , I livelli d’intervento sul bullismo 

On-line Resources 
 European Anti-Bullying Network: http://www.antibullying.eu/it/digital-library  
 Olweus Bullying Prevention program: 

http://www.mentalhealthpromotion.net/resources/theolweusbullyingpreventionprogram.pdf 
 E-ABC (Europe Anti-Bullying-Project): http://www.e-abc.eu/en/bullismo/  
 Delete Cyberbullying: http://deletecyberbullying.eu/ 
 ARBAX against xenophobic bullying at school: http://www.schoolbullying.eu/en 
 Conectado game  
 Council of Europe, Bullying: https://www.coe.int/en/web/children/bullying#{%2212441005%22:[0]}  
 Council of Europe, National Campaings: https://www.coe.int/en/web/no-hate-campaign/national-

campaigns1  
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https://www.youtube.com/watch?v=zyptz8KEKVA
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https://www.youtube.com/watch?v=0Xo8N9qlJtk
https://www.youtube.com/watch?v=Jwu_7IqWh8Y
http://www.antibullying.eu/it/digital-library
http://www.antibullying.eu/it/digital-library
http://www.antibullying.eu/it/digital-library
http://www.mentalhealthpromotion.net/resources/theolweusbullyingpreventionprogram.pdf
http://www.e-abc.eu/en/bullismo/
http://deletecyberbullying.eu/
http://www.schoolbullying.eu/en
http://www.schoolbullying.eu/en
http://www.schoolbullying.eu/en
https://www.coe.int/en/web/children/bullying#{%2212441005%22:[0]}
https://www.coe.int/en/web/no-hate-campaign/national-campaigns1
https://www.coe.int/en/web/no-hate-campaign/national-campaigns1
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MODULE 8. CREATION OF A NON-FORMAL AND INFORMAL 
ENVIRONMENT IN SCHOOL IN ORDER TO STRENGTHEN 

COHESION AMONG PEERS 
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Abstract  

This module explores the differences between formal, non-formal and informal education and learning and 

tries to offer to educators some ideas about how to integrate non-formal education in school. Formal 

system is often rigid and doesn’t explore alternative ways of educating. This leaves little room for creativity 

and for strengthening soft skills that are so important in the life of every child and adult. Non-formal 

education instead, relies on creativity, on the power of the group and on non-conformist sources of 

learning in order to send a message or to teach a lesson. Informal education is everything that happens 

around us and sometimes can be difficult for an educator to have a positive influence here. But still 

possible. 

If you want to find out more, continue your reading and try to put into practice some of the ideas to see 

what works in your school and what not.  

The final goal of this module is to support educators with practical ideas in order to start introducing non-

formal education in school and to support pupils in strengthening cohesion. As shown already in Module 2 

(supportive classroom environment) or in Module 1 (Social and Emotional Learning) strentgthening 

cohesion among peers leads to better cooperation, better relationships and less bullying.  
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Learning Unit A – GENERAL CONCEPTS 

Objective: Become familiar with the concept of „non-formal and informal education and learning” as 

opposed to „formal education”.  

Knowledge: on the differences between formal, non-formal, informal education, their characteristics and 

formal recognition.  

Skills: increased capacity to collect ideas to be putted into practice in own reality, express the need for non-

formal education and the advantages of including it in schools 

 

Lesson A1 – What is non-formal education and learning?  
Non-formal Education (NFE) consists in a gathering of educational practices which are not included in the 

formal system of education. 

This type of education may be led by a qualified teacher or by a leader with more experience. Though it 

doesn’t result in a formal degree or diploma, non-formal education is highly enriching and builds an 

individual’s skills and capacities. Learner’s interest and motivation is a driving force behind their 

participation. Because of this reason, it is often considered more engaging in comparison to formal 

learning. 

Non-formal learning contains some of the same aspects of formal learning, but typically manifest as short 

term, voluntary programs outside of the framework of traditional educational institutions. The similarities 

between the two often include the presence of a professional instructor facilitating students who follow a 

planned curriculum. 

Non-formal learning is offered by a wide variety of organizations, including government services, youth 

organizations, training services, scientific unions, enterprises, voluntary and nonprofit organizations and 

tertiary education. 

The main feature of non-formal learning is the flexibility derived from the absence of externally derived 

curricula and the methods used are a combination of games, exercises, interactive activities, workshops, 

focus groups, reflection activities, indoor and outdoor activities, team work and other. Therefor, non-

formal educational programs provide a lot more flexibility in the way content is both created and 

consumed. 
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Same non-formal methods or programs may be addressed to both children, young people and adults with 

small adjustments depending on the age of the learners, the context or the thematic.  

  
To summarize, here are few of the main important characteristics of the non-formal education: 

 It takes place outside the school organization or the school formal system 

 It is an open-ended process of education with lots of discussions, sharing, exploring, analyzing, 

judging etc. 

 It is well planned 

 Time to complete and curriculum might be flexible 

 Various types of actors can be involved in the same time along with learners: NGOs, city hall, 

media, employment agencies, local community etc.  

 There is no age limit or barrier to undergo non-formal education 

 Evaluation may take various forms such as: exam, group discussion, questionnaires, play role etc.  

 Certificates and awards may or may not be given to learners at the end of the learning 

 It is a voluntary mode of education. The learner decides to engage in a non-formal education 

process on a certain topic or not, depending on the interest on that topic 

 Unfortunately, it does not get as much respect and recognition as compared to formal education 

 It is more practical and useful for day to day life than the theory based formal education 

 Teachers/trainers and learner share a relationship at same level 

 Emphasis is on self-learning 

 Normally, non-formal education focuses on developing/acquiring specific skills and knowledge 

that are very closed to the day to day reality of the learner 
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Lesson A2 – What is informal education or learning? 

 

Before you ever go to school or in any type of training, informal learning starts the day you are born and 

continues on until the day you die. In other words, informal learning is any type of learning such as self-

directed learning or learning from experience, and is completely different from formal or non-formal 

learning. Informal learning is achieved through socialization, play, traveling, self-reflection and 

internalization, reading, participating in self-study programs, participation in communities of practice, 

seeking advice from peers or any other type of activity that leads to gaining experience. Informal education 

or learning is common in communities where individuals have the opportunity to observe and participate in 

social activities.  

Here are few characteristics of informal learning that will help you better understand it: 

 Informal learning is never organized. There are no set formulas or guidelines and no prescriptive 

program of study for this. 
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 Informal learners are often highly motivated to learn. Unlike the formal learning environment of 

school, informal learners are often eager and attentive. 

 Informal learning is often spontaneous. Learning happens anywhere, any time. The learner is 

inspired to learn because of an immediate desire to know how to do something or understand a 

topic. Or an informal “teacher” sees an opportunity to share their knowledge or wisdom with 

someone else. 

 There is no formal curriculum. There is no program of study or prescriptive methods. Whatever 

methods used are the one that the person teaching knows how to teach… often based on their own 

experience. 

 The „teacher” is someone who cares and who has more experience than the learner. In the 

informal learning context, those leading the learning are likely to be emotionally close to the 

person who is learning, such as a mother, father, grandparent or other caregiver. 

 The world is your classroom. It is a myth that learning happens in a school or in a classroom. With 

informal learning, there is no classroom. Your home, the neighborhood park, the community and 

the world are the classroom. 

 Informal learning is difficult to quantify. There are no exams.  

 Often dismissed by academic or skeptics as being worthless.  

 It is essential to child’s early development. Everything a young child learns at home is informal 

learning, from how to brush their teeth to how to say the alphabet to good manners. Without 

informal learning, we would never be able to cope in a formal learning environment. 

 Essential to any adult’s lifelong learning. Informal learning is a lifelong process. It does not end 

when a child enters school and the formal system “takes over”.  

Lesson A3 – Recognition of non formal and informal learning 

The ‘Europe 2020’ strategy for smart, sustainable and inclusive growth calls for the development of 

knowledge, skills and competences for achieving economic growth and employment. The accompanying 

flagship initiatives ‘Youth on the Move’ and the ‘Agenda for new skills and jobs’ emphasise the need for 

more flexible learning pathways that can improve entry into and progression in the labour market, facilitate 

transitions between the phases of work and learning and promote the validation of non-formal and 

informal learning. The Council conclusions of 12 May 2009 on a strategic framework for European 

cooperation in education and training (ET 2020) (1) noted that lifelong-learning should be regarded as a 
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fundamental principle underpinning the entire framework, which is designed to cover learning in all 

contexts whether formal, nonformal or informal. 

The ‘EU Strategy for Youth — Investing and Empowering; a renewed open method of coordination to 

address youth challenges and opportunities’ of 2009 called for better recognition of skills acquired 

through non-formal education for young people and stressed the need for full use to be made of the 

range of tools established at EU level for the validation of knowledge, skills and competences for the 

recognition of qualifications. 

What are the reports issued by the 4 countries in which the SafeSchool project is implemented? 

Spain 

The Spanish education system has established ways of validating learning that has been acquired through 

non-formal and informal routes across the education spectrum, from secondary schools or VET schools to 

Universities. There are possibilities for the recognition of prior learning in order to gain access to the formal 

system of education and training. By means of validation, the formal education system tries to attract and 

engage early school leavers or people with low / no levels of qualifications so as to help them obtain the 

competences needed for entry into or to stay in the labour market. There are also opportunities to validate 

prior learning and/or work experience to gain access to university programmes; such opportunities are 

particularly important for people aged 25, 40 or older who do not meet the requirements needed to gain 

access and who have work experience. In 2009, Spain started to develop a validation procedure focused on 

vocational education and training. Since then more than 160 initiatives in several professional sectors 

have been developed by the Autonomous Communities. So far more than 130,000 people have benefited 

from these validation processes. 

Italy 

As a result of years of debate and initiatives since 2012, a national legal framework on validation has 

progressively developed in Italy:  
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■ The National Law 92/2012, reforming the Labour market, foresees the immediate institution of a 

national system of competence certification and validation of non-formal and informal learning.  

■ Subsequently on 16 January 2013, the national Legislative Decree on the national certification of 

competence and validation of non-formal and informal learning was declared, starting with an 

implementation phase. On 30 June 20151 , an Inter-ministerial Decree, DI (Ministry of Labour and Ministry 

of Education) defined the National Framework of Regional Qualifications according to Decree 13/2013. 

According to this new framework, the background in which local and sectoral validation practitioners work 

in Italy has now fundamentally changed. In order to provide more detail, the National Framework of 

Regional Qualifications, defined through DI 30 June 2015, established:  

1. A mechanism of mutual recognition among regional qualifications,  

2. Process, attestation and system standard procedures for the services of identification /validation of non-

formal and informal learning and certification of competences.  

Romania 

In 2011, the legal framework for the national system for validation of non-formal and informal learning 

based on learning outcomes expressed in knowledge, skills and competence was created. The general 

approach, methodology and tools as well as the validation practices remain unchanged since 2004. The 

quality assurance system and data collection mechanisms are still at an early stage of development. More is 

planned to be done in the area of professional development of validation practitioners. The number of 

assessment centres and beneficiaries receiving certificates at the end of the validation process decreased 

significantly in 2014-2015 compared to the period of 2010-2013. Moreover, the national coverage of 

assessment centres remains a challenge. However, in the last two years (2014-2015), several recent policies 

presented opportunities for the development of the approach to validation and widening accessibility for 

potential beneficiaries. The National Framework for Increasing Participation in Lifelong Learning in 

Romania, adopted by the Government in 2015, provides a good foundation for strengthening the role of 

validation in lifelong learning. It also provides a framework for addressing financial incentives, information 

and counselling for specific disadvantaged groups in Romania. The National Authority for Qualification was 

re-organised by establishing a specific structure responsible for validation; this is considered a policy 
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commitment for further development of validation services in Romania. The current efforts in the area of 

National Qualification Register are also favourable for supporting the validation services in the future. Over 

the next years, the main challenges will be to create sound mechanisms for the implementation and 

monitoring of the Lifelong Learning Strategy, where validation plays an important role in increasing 

participation in lifelong learning in Romania. Another challenge will be to address the needs for 

information, counselling and access to validation for specific disadvantaged target groups by developing 

concrete strategic interventions. 

Portugal 

In Portugal, the validation of non-formal and informal learning is available through the national system 

for the recognition, validation and certification of competences - RVCC (in Portuguese, Reconhecimento, 

Validação e Certificação de Competências), and through the accreditation of learning in higher education 

(HE) institutions. Validation of non-formal and informal learning in general education and in VET is 

characterised by standardisation (of the tools that are used, of the work done by practitioners) and is 

carried out by Centres for Qualification and VET (in Portuguese, Centros para a Qualificação e o Ensino 

Profissional - CQEP) in the RVCC context. The RVCC grants school and/or professional certification. The 

accreditation of learning in higher education includes the validation of non-formal and informal learning. 

Although validation varies from one institution to the next, it is nevertheless possible to find framework 

legislation that is respected by all these entities. The result is that while there is systematic information 

regarding the validation of non-formal and informal learning in general education and in VET, information 

about the accreditation of non-formal and informal learning in HE institutions is scarce. It is more difficult 

therefore to cover the situation in HE institutions in Portugal in the present update of the European 

inventory. 1.2 Main changes since the 2014 update With respect to the validation of non-formal and 

informal learning in general education and VET, the most significant changes that took place in Portugal 

since the 2014 update concern the introduction of the Centres for Qualification and VET. These Centres 

currently perform RVCC processes. This change was implemented after the public policy reforms with 

respect to adult education and training in 2012. As a consequence, over 450 Centres were closed down 

which had previously carried out validation of non-formal and informal learning until 2012.  
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In conclusion, validation of non-formal and informal learning can make a major contribution to the EU’s 

ambition of achieving smart, sustainable and inclusive growth, as set by the Europe 2020 strategy. It can 

make a significant difference in better matching skills and labor demand, promoting transferability of skills 

between companies and sectors and supporting mobility across the European labour market. It can also 

contribute to fighting social exclusion by providing a way for early school leavers, the unemployed and 

others at risk, particularly low-skilled adults, to improve their employability. 

Practical activity no 1.  

„The magic words” 

Duration: 50-60 min 

Type of the activity:  group interaction and communication, team work 

Objective of the activity: To boost creativity and communication, to create group cohesion, stimulate 

imagination and have fun.  

Skills and abilities developed by the pupils: boost creativity, stimulate communication and group cohesion, 

work in a team, develop ability of self reflection and debriefing. 

Description: 

The animator says slowly and word by word: “I am a magician, and with my magic I’ll take off all the 

words… but I fell that I am so generous, so I’ll give you only …4 words to each one, you can choose your 

words,… now you are allowed to use only those 4 words, so think about it before deciding” after that, the 

animator deliver Pencils and Post-It to the participant, to write on the 4 words they choose. 

The magician continue saying: “Choose a colleague. You can communicate by using only gestures and your 

4 words” (we let sufficient time for the participants to communicate).  

“Now, as I still feel generous you can use 4 words and those of your colleague”. 

“Now, choose another colleague and communicate with gestures and the 8 words”. The participants will 

write the new 4 words. 
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The magician can repeat this operation 4 or 5 times. A special way to end this dynamic is that each 

participant can write a poem with his 4 words. Also, the animator/educator can do this exercise while 

haveing in mind a specific theme or subject and then impose to pupils to choose words related to that 

theme/subject. At the end of the exercise pupils are invited to reflect on the method selected (How did 

they feel? How was the exercise for them? Was it fun or difficult? Did they discover anything new about 

other colleagues?) and then on the theme/subject chosen and on the words selected or the poems they 

created. 

This exercise represents a non-formal method to make pupils reflect on a specific subject and to boost their 

creativity and communication while strengthening in the same time, cohesion among them.  

 

Learning Unit B – Ideas to transform your school and to strengthen cohesion 

among peers with the help of non-formal education and learning 

Objective: Provide practical ideas to be used in school by teachers or other professionals in the field of 

education. This part is useful also for those who are volunteering with pupils in school or who are working 

with young people. Ideas shared in this part of the module can be used with pupils of all ages, from primary 

to highschool, but sometimes small adjustments need to be made.  

Last but not least, Unit B will provide teachers with reflection points on the importance of including non-

formal education methods in their teaching activity in order to reduce the phenomenon of bullying in 

school.  

Knowledge: on how to create a plan for own school, on how to put in practice several ideas and to adapt 

them for the needs or possibilities of own school, on how to empower peers in being the actors who are 

transforming the school.  

Skills: increase capacity to implement a transforming plan for own school, to create a system of 

volunteering in school and to put into practice the PACT system (Peer Action Groups). 
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Lesson B1 – How to create Peer Action Groups (PACT) in your school and what 

would be their role? 

 

Following this sub-unit you will learn about the importance and the power of the PACT groups in your 

school, about how to create them and to support their activity during one school year.  

Your role as an educator working in school or in an education center is to first inform the pupils about these 

groups and about what their responsibilities would be and later, to support them every time they will need.  

You must know that these groups will be formed only by pupils who will volunteer for being part in one 

group or another according to their interest. Every group will benefit by the guidance of one older peer and 

will constantly have the support of a supervisor teacher. Ideally, in every school should be at least three 

such groups so that the pupils will have possibilities to choose from. According to their age, activities and 

groups may vary. As a teacher you will have to offer more support at the beginning until eventually the 

pupils will gain autonomy.  

Let them come up with ideas and propose activities for each group. It is a false notion that the smaller the 

children the more difficult is to organize such groups in which children get to involve voluntarily. But it is 

true and obvious that the smaller (the primary classes, for example), the greater the need for the 

coordinating teacher to have a bigger contribution. 

No matter the age, children love to be empowered with doing things by their own, to propose, to work 

together, to be proud with their results, to feel they are important. Plus, it is very important that children 

learn from an early age the power of volunteering, of working in a team and of civic engagement.  

Therefore, here are three ideas of such groups, their role and responsibilities. It is up to you to take them as 

they are or to make any changes you feel like.  

Group 1 – Guardian Angels 

Who are they? 

This group is responsible for activities meant to create a friendly atmosphere in school, to stimulate 

empathy and social solidarity. The group may be formed out of minimum 5 pupils in order to work 
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efficiently together. There is no maximum number, however, recommendation is that the number does not 

exceed 20 otherwise is difficult to manage. PACT groups are dinamic and every school semester or year the 

groups may gain and loose members.  

Once the groups are formed the pupils will organize themselves advertising and informing sessions in 

school. In these sessions they will inform all the other pupils about each activity they are organizing and will 

offer all necessary details. 

Type of activities this group will take care: 

1. Secret Santa – they may organize something at the level of the entire school or for each classroom 

2. Secret Friend or Secret Angel – the principles are the same only that this is organized every month 

during a whole school year. Every pupil has a secret friend/angel every month who is taking care of 

the friend’s needs during that month. The idea is not to buy something at some point for that 

friend but to offer kindness in various ways like: giving a hug every time that friend needs it, 

offering support with school lessons, secretly leaving a sandwich on his/her desk, helping the friend 

integrate in a group, trying to get to know that friend better. 

3. Teach me kindness – a bi-annual event to share with other in need. Pupils may organize donations 

or plan fun and relaxing activities with other children in need (those who are hospitalized or living 

in very poor areas, for example) 

Group 2 – Peers in Action 

Who are they? 

This is a very dynamic group and their role is to plan and organize all kind of fun, relaxing and celebration 

activities inside and outside school. 

Type of activities this group will take care: parties, annual open gates, carnivals, trips, study visits, sport 

competitions, boardgame, chess or other type of competitions. 

Group 3 – EcoArt 
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Who are they? 

This group is involved in planning and organizing artistic and ecological activities inside and outside school.  

Type of activities this group will take care: school choir, artistic competition (music, theater, other), 

workshops of photography, handmade artifacts or painting/design, wall or street paint, gardening 

workshops at school, fashion parades. 

Lesson B2 – Start working on your Transforming Plan for the school! 

In this sub-unit you will collect ideas for the type of activities that the three of the above PACT groups may 

organize in their school. This sub-unit will help you create a Transforming Plan for your own school. A first 

step is to make a list with important moments or events that you wish to celebrate with your pupils during 

a school year. The PACT groups are the ones to discuss with and to prepare your transforming plan.  

The coordinating teacher/teachers will have an important role all the time as described in the previous sub-

unit.  

Below you may find a list with possible events/activities you may include in your transforming plan. In order 

to make them as atractive as possible, name them and let the PACT groups to think of creative ways for 

advertising them inside the school (posters, presentations, demo sessions etc).  

1. Days of our school – this is a special moment in which the pupils may celebrate their school and 

discover its history or the stories around various celebrities who graduated at their school. In order 

to mark this day they may organize: theater workshops; history, sport, art, linguistic or other type 

of competitions according to the profile of the school; debates; a photography exhibition entitled 

„Our school in pictures” to catch the school evolution with pictures from old and present times. 

2. Christmas party/Secret Santa 

3. Teach me kindness party – this party may be organized around Christmas or Easter or both. Pupils 

will pay entrance tickets, will organize raffles and auctions, will sell handmade products or food, 

will organize culinary competitions or will invite special guests/artists. PACT pupils will be involved 

in organizing and taking care of the entire logistic the need: creating and printing tickets, promoting 

the event through online and offline channels, informing the school community (the event should 
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be openned to parents, families, local authorities, other pupils and teachers from other schools, 

local artists etc). Funds collected will be used in charitable actions as suggested in sub-unit B1.  

4. Halloween – this day is perfect to bring pupils all together in a fun and relaxed atmosphere, to 

make them feel that school may be cool. You may celebrate this day in lots of creative ways such 

as: having thematic music during school breaks, having classes spent in semi darkness, pupils and 

teachers wearing special costumes and the end of the day participanting in a costume parade.  

5. Day of the Children – in Romania this day is declared national holiday but you may still celebrate it 

in advance or after. PACT groups may organize trips or temathic workshops inside their school.  

6. International Day of Education (24th of January) – PACT groups may organize thematic 

competitions, non-formal education workshops, a ceremony entitled „Education Awards” in which 

they will reward the pupils and teachers of the year. For this ceremony, they will appoint a jury, will 

prepare a methodology of rewarding and of voting and will establish the prices for each winning 

category. Here are few examples of categories entering in competition: artistic, school 

performance, sports performance, civic engagement, popularity. Also, here are few examples of 

titles entering in competition: the most civic engaged teacher of the year, the coolest teacher of 

the year, the best performing pupil of the year, the „library mouse” pupil of the year, the most 

demanding teacher of the year, the most civic engaged pupil of the year, the most popular pupil of 

the year, the best performing pupil in sport etc.  

No matter the categories and titles chosen, a condition is to concentrate on the effort and qualities, 

not on weaknesses or qualities that are given such as beauty.  

7. International Day of Commemoration in Memory of the Victims of the Holocaust (27th of January) – 

no matter the profile of the school (technological, theoretic, artistic, primary, secondary or 

highschool) this is a good opportunity to learn about holocaust and its meaning in the history of 

mankind in a non-formal way. PACT pupils may invite special guests like historians or Holocaust 

survivors, may organize reading sessions or film projections.  

8. Zero Discrimination Day or First Day of Spring (1st of March) – pupils can organize handmade 

workshops or a non-discrimination campaign (creativity is the limit). For example, each classroom 

may realize own banner with tolerance and non-discrimination messages which will be later 

exposed in a common space in school or pupils may wear non-discrimination massages on their 

clothes all day long.  
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9. International Women’s Day (8th of March) – this day may be celebrated in a different way than just 

offering flowers and presents to all women and girls from the school. Pupils may organize a 

photography exhibition with their colleague girls and teachers or projections about women who 

had major contributions in various domains. In primary school they may organize drawing, paint, 

comics workshops or shows. In secondary or highschool they may organize creative writing 

contests.  

10.  International Day of Happiness or French Language Day (20st of March) – this day is excelent for 

organizing at school level various activities to stimulate good will and to create a friendly and 

relaxing atmosphere. Few examples: thematic drawing contest, essay contest entitled „when 

happiness is”, outdoor connection and playing activities, trips or sport activities, French movies 

projection in the aula or ceremonies room of the school etc.  

11. World Poetry Day or International Day of Forests (21st of March) – PACT pupils may organize 

poetral recitals or contests, may invite a poet in their school, may organize a drawing contest to 

cacth the message of a poem, may organize a common activity of planting trees in the yard of their 

school or in the local neighborhood, may organize a picnic with outdoor activities or an activity to 

clean a forest or a park.  

12. World Health Day (7th of April) – this day is perfect for workshops and scientific experiments 

related to healthy living. Pupils may be involved in chemistry experiments or participate in study 

visits at the medicine, chemistry or farmacy faculties. Also, this is a perfect day to organize a first 

aid workshop inside the school with the help of Red Cross, Caritas or medicine volunteers and 

students.  

13.  World Creativity and Innovation Day (21st of April) – no matter the profile of the school, this day 

may be celebrated through creative writing or reading workshops, competitions or workshops on 

robotics, technology, ecology, recycling etc.  

14. International Earth Day (22nd of April) – PACT pupils can propose a large spectrum of indoor or 

outdoor activities. 

15. English Language Day / Spanish Language Day (23rd of April) – pupils may participate to 

English/Spanish classes organized in a fun and interactive way, to visits to British Council or 

Cervantes etc 



 

 

Promoting students’ engagement  
in the prevention of bullying in schools 

268 
 

16. Anti-bullying Day (4th of May) – every school should mark in a special way this day. PACT pupils can 

organize activities to stimulate friendship, empathy, reflection at own emotions. This day can be a 

day in which pupils and teachers will wear a special colour to mark their stand against bullying.  

17. World Migratory Bird Day (11th of May or second Saturday of May or 12 of October or Second 

Saturday of October) – especially pupils from primary and secondary school will appreciate this day 

and will enjoy bord watching activities, exhibitions or documentary projections about migratory 

birds. 

18. International Day of Living Together in Peace (16th of May) – this is another opportunity to 

celebrate solidarity, friendship, peace, tolerance and to stand against bullying. Pupils may 

participate to workshops on conflict mediation, yoga, restorative circles etc.  

19. World Bicycle Day (3rd of June) 

20. World Environment Day (5th of June) – can be marked with ecological activitities, creative recycling, 

campaigns. Pupils may wear green to mark their contribution to a cleaner environment.  

21. International Day of Peace (21st of September) – activities organized on 16th of May can be 

repeated now or simply, you can chose to celebrate one of the two days.  

22. International Day of Sign Languages (23rd of September) – in this day pupils may participate to 

common activities with hearing impaired pupils or to visits in hearing impaired special schools. A 

short training session on Sign Language will be very fun and nice to organize. Activities organized in 

this day will teach pupils empathy, solidarity and non-discrimination.  

23. International Day of Older Persons (1st of October) – pupils may participate to common activities 

with older people, may visit elder foster care homes or participate to drawing workshops about 

grandparents 

24. World Teacher’s Day (5th of October) – this day may be celebrated together with pupils even if it’s 

a day dedicated to teachers and educators. For example, role play activities in whish pupils and 

teachers exchange roles can be very fun. Also, theater plays or parties are very appropriate.  

25. World Food Day (16th of October) – this day is perfect to talk about food waste and healthy food. 

Pupils may visit ecological/bio farms, may participate in debates or watch documentary projections 

about food necessities at global level or about the industrial exploitation of animals. Workshops 

moderated by a nutritionist can be organized and pupils may create their own healthy feeding plan.  
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26. International Day for the Eradication of Poverty (17th of October) – this is an excelent opportunity 

to discuss about poverty around us and at global level, about how can anyone help. Pupils may be 

engaged in charitable actions or other similar activities with the ones proposed for the Teaching 

Kindness Day.  

27. World Aids Day (1st of December) – in secondary or highschool may be organized a speech session 

or TED presentation about AIDS and other sexually transmitted diseases. A special guest may be 

invited. 

28. International Day of Persons with Disabilities (3rd of December) – similar activities as those 

proposed for the International Day of Sign Languages can be organized.  

29. Human Rights Day (10th of December) – this day can be marked by civic actions, visits to Court or 

parliament, campaigns organized in school, debates, competitions etc.  

30. International Human Solidarity Day (20th of December) – activities similar to Secret Friend/Angel 

can be organized. 

Lesson B3 – Call for support! Who can help? 

In order to bring the non-formal in school you need to think of a plan to involve volunteers in the various 

activities you will organize together with PACT pupils. Volunteers not only will take from your 

responsibilities but will also come with know-how and probably with experience in non-formal education.  

Who are they? Parents, grandparents, students, activists, NGO employees, psychologists, doctors, local 

police, anyone who can dedicate some time regularly or once or from time to time in supporting you and 

PACT pupils putting into practice the Transforming Plan in your school.  

How can you find them? 

Here are few steps for you to follow in order to find and engage these people: 

1. Announcement on the website of your school and the facebook page 

2. Announcement on the university notice board (faculties of psychology, sociology, education, 

philology, informatics, engineer etc) 
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3. Announcement on whatsapp groups with parents or through the meetings organized with parents 

by the school principle 

What is important for you to know? 

Students and older people (retired) should be your first target as they have the time and the interest for 

volunteering. For a student this is a great opportunity to do the practical work he/she needs to do anyway. 

For a retired person this may be an excellent opportunity to remain connected and active, to maintain a 

healthy and dynamic lifestyle while sharing with pupils from their knowledge and experience. Plus, you may 

discover that some of them were teachers just like you.  

Think about it and give it a chance! 

 

Practical activity no 2 

„My Transformation Plan” 

Duration:  90 min 

Type of the activity:  reflective, individual work, group discussion. Task: design your own Transformation 

Plan using the template below or a similar one.  

Objective of the activity: To create a transformation plan for own school based on the information included 

in Unit B and to introduce non-formal education methods in school in order to strentgthen cohesion among 

peers and to decrease the phenomenon of bullying.  

Skills and abilities: boost creativity/imagination, stimulate capacity of planning, organizing and distributing 

resources, problem solving and presentation skills.  

Description: 

Using the template below try to design your own Transformation Plan which you will present in the school 

council seeking for support in implementing it. Afterwards, you will present your Transformation Plan ideas 

to some pupils and collect their feedback.  
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Name of the school 

Age of the pupils  

Number of pupils per grade  

Coordinating 

teacher 

Name & Surname 

Teacher’s profession  

Group 1 Type of activities Day/period  Volunteers 

Name of the group    

   

   

   

   

Group 2 Type of activities Day/period Volunteers 

Name of the group    
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Group 3 Type of activities Day/period Volunteers 

Name of the group    

   

   

   

   

 

Practical activity no 3 

Duration:  120 min 

Type of the activity:  interactive, team work, non-formal education.  

Objective of the activity: To organize one non-formal activity in school based on the Transformation Plan 

you have created for your own school.  

Skills and abilities: planning, team work, stimulating creativity and capacity of delegating tasks and 

responsibilities.  

Description: 

Chose one single non-formal activity that you have included in your Transformation Plan and put it into 

practice in your school. Ask the support of a few pupils to involve in the preparation and logistics. At the 

end of the activity, fill in the questionnaire of reflection and satisfaction presented below and mark from 1 

to 5 how satisfied are you or the pupils with the activity you organized.  

Title of the non-formal activity  
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Number of pupils engaged in the 

preparation 

 

Number of pupils participating in the activity  

Number of teachers participating in the 

activity 

 

How satisfied were the pupils 1 2 3 4 5 

How engaged were the pupils 1 2 3 4 5 

How engaged were the teachers 1 2 3 4 5 

How satisfied are you with the results 1 2 3 4 5 

How satisfied are you with the conditions 

and logistics you had 

1 2 3 4 5 

Conclusion: strong points  

Conclusions: weak points  

 

Assessment  

Mark two characteristics of non-formal education 

1. Teachers and pupils share a relationship at same level 

2. Non-formal education is best to be organized inside the school for better concrete and applicable 

results 

3. Non-formal education focuses on developing or acquiring specific skills or knowledge related to day 

to day reality  
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What non-formal education and learning is not?  

1. A flexible way of learning based on a voluntary mode of education. 

2. A system of learning in which certification is a must and represents the formal recognition of skills 

and knowledge acquired at the end of the process. 

3.  A system which focuses more on practical and useful day to day life education than on theory 

based education. 

What is informal education and learning? 

1. It is an organized way of learning that is happening outside the formal system of the school. 

2. It is a continuous process of learning characterized by self motivation, spontaneity, experience 

based or self directed learning, never organized and who never requires any form of examination.  

3. Informal education ends or gives more space to formal education when a child enters school.  

What is the role of the PACT groups? 

1. To support the teacher in organizing various activities in the school. 

2. To support the teacher in implementing the Transformation Plan. 

3. To propose, plan and implement non-formal activities in school and to support the pupils who are 

participating in those activities.  

What is the best way of creating a Transformation Plan for your school? 

1. Thinking of the type of activities you would like to see happening in your school and using the 

template suggested in Module 8.  

2. Thinking of the type of activities you would like to see hapenning in your school and presenting 

them to the pupils.  

3. Thinking of the type activities you would like to see happening in your school, discussing about 

them with the PACT groups and deciding together the final activities to be included in the plan.  

What are two best ways of selecting volunteers to support you in putting into practice your 

Transformation Plan? 

1. Phone calling friends and people you know they might get involved. 



 

 

Promoting students’ engagement  
in the prevention of bullying in schools 

275 
 

2. Writing a public announcement for selection on the notice board of some faculties. 

3. Sending a message on whastapp groups with parents.  

Who are the best volunteers you should target? 

1. Students 

2. Students and retired people 

3. Retired people 

What is the maximum number of pupils a PACT group should have? 

1. 5 

2. 20 

3. No maximum number imposed but no more than 20 is recommended.  

PACT groups work for: 

1. Pupils from secondary and highschool 

2. Students in university 

3. Pupils of all ages with the condition to adapt activities at their needs and capacity and to support 

them.  

In a PACT group pupils will: 

1. Volunteer according to their interest 

2. Involve if the coordinating teacher requires them to do so 

3. Involve if they gain some benefits like better school marks. 
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